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ABSTRACT
The study explored the relationship between leadership styles and performance of UPE schools in Uganda: the case of selected schools in Nagongera sub-county, Tororo district. The problem of the study was the inability of UPE schools to perform as per their mandate.  The objectives of the study were to examine the relationship between Laissez faire leadership styles, democratic leadership styles, and autocratic leadership style on performance of the selected schools in Nagongera sub-county. The study employed a descriptive case study research design using both quantitative and qualitative approaches. The study sample comprised of 167 respondents. Data were collected using a questionnaire survey, face to face interview and document review. The quantitative data were presented using descriptive statistics. Quantitative data were analyzed using descriptive and inferential statistics, ANOVA and the qualitative data were presented using content and thematic analyses. The results revealed that: i)	a laissez fare leadership styles has a significant positive effect on the performance of UPE schools in Uganda. ii) democratic leadership style has a significantly positive effect on performance of UPE schools in Uganda. iii).an autocratic leadership styles have a significant positive effect on the performance of UPE schools in Uganda. Overall, the findings revealed that leadership styles had a role to play in the performance of UPE schools in Uganda, indicating that leadership style can affect the performance of UPE schools in Uganda.  The study recommended that an improvement in leadership styles by way of improving leadership management style, leadership relationship management and public relations is a must for UPE School to achieve its desired objective as mandated.

[bookmark: _Toc3909328][bookmark: _Toc4165386]CHAPTER ONE
[bookmark: _Toc509306635][bookmark: _Toc3909329][bookmark: _Toc4165387]INTRODUCTION
[bookmark: _Toc509306636][bookmark: _Toc3909330][bookmark: _Toc4165388]1.1 Introduction
[bookmark: _Toc509306637]This study sought to examine the effects of leadership styles on school performance of Universal Primary Education (UPE) schools in six selected schools in Nagongera sub-county (SC), Uganda. Here, leadership styles are the independent dimensions and performance of schools is the dependent dimensions variable in this study.  This chapter is made up of study background, the problem statement, the purpose and study objectives, the research questions and hypotheses. The chapter also presents the conceptual framework, significance of the study, scope of the study, justification of the study and the operational definitions of terms
[bookmark: _Toc3909331][bookmark: _Toc4165389]1.2 Background to the study.
[bookmark: _Toc525866547][bookmark: _Toc530746114][bookmark: _Toc702980][bookmark: _Toc3795631][bookmark: _Toc3795835][bookmark: _Toc3796090][bookmark: _Toc3796180][bookmark: _Toc3796470][bookmark: _Toc3865307][bookmark: _Toc3909332][bookmark: _Toc4165390]The background of this study is presented in four sections: historical background; theoretical background; conceptual background; and the contextual background.
[bookmark: _Toc509306638][bookmark: _Toc3909333][bookmark: _Toc4165391]1.2.1 Historical background.
Globally, following the Global symposium on schooling for all in Jomtien in 1990, delegates from 155 states approved primary learning accessible to all children as a means of massively reducing illiteracy (Campbell, 1993). The world delegation on schooling for all prioritized at the conference argued governments to deepen their primary education by 2000. The Jomtien universal education goals were not attained but were reaffirmed at the Dakar world education discussion in April, 2000 and at the millennium meeting in September, 2000 when about 189 states adopted the millennium pronouncement, featuring eight precise goals(Hallinger,1998) and one of them was to achieve UPE by the year 2015, children of school going age of 06 – 16 years universally, males and females alike must be capable to compete a full classes of primary school (Zaken, 2008).
In Africa, during the 1990s many countries including Lesotho, Malawi and Uganda provided for Universal free primary education in order to provide their people with free primary education (Avenstrup, Xiaoyam and Soren, 2004). The Dakar, world forum on education for all 2000, adopted six goals to be achieved by 2015, and the second goal aimed at making sure that all kids in different status and those belonging to vulnerable minorities have access to and inclusive open and essential Universal primary education of fine worth (UNESCO, 2008).
The impact of Uganda’s UPE programme can be assessed according to three criteria: access to education, quality of education, and equity (Ministry of Education and Sports, 2003). Access to education Following the introduction of UPE in 1997, gross enrolment in  primary schools increased from a total of 3.1 million in 1996 to 5.3 million in 1997, an increase of 73% in one year. This compares with an increase in gross primary school enrolment, in the decade preceding the introduction of UPE, of just 39% (from 2.2 million in 1986). By 2003, gross enrolment in primary schools had reached 7.6 million. The national gross primary school enrolment ratio in 2003 was 127%, indicating that children beyond standard primary-school age had rejoined the primary education cycle. The equivalent net enrolment ratio was 100% (Ministry of Education and Sports, 2012).  Equality of education: the introduction of UPE in 1997 was associated with a sudden drop in education quality indicators, such as the pupil-teacher ratio, the pupil-classroom ratio, and pupil-textbook ratio. However, since 1997 Government has constructed more classrooms, trained and deployed more teachers, and bought more textbooks (Bategeka, 2004,) this has led to a gradual improvement in those indicators. The pupil-teacher ratio, which gives an indication of contact between pupils and teachers in classrooms, improved slightly from about 65:1 in 2010 to 54:1 in 2015 in government primary schools. The pupil-classroom ratio, which indicates the degree of congestion in a classroom, also improved slightly, from about 110 pupils per classroom in 2009 to 94 pupils per classroom in 2016 (Ministry of Education and Sports, 2017).
Equity in education: As initially designed, the UPE policy had specific provisions to address gender and other inequities. For example, of the four children per family those were to benefit from UPE, at least two had to be female, if the family had female children. Furthermore, the policy accorded priority to children with disabilities over children without disabilities. In practical terms, this entailed mobilizing children with disabilities to go to school and expanding school facilities for children with disabilities. Ministry of Education and Sports, (2003)
In Uganda, 1995, constitution of the Republic of Uganda emphasizes easy access to essential learning. A serious boost for education in Uganda condensed with abolishment of school fees and opening of UPE in 1997, and the quantity of learners enlarged by 70% as a result of elimination of school tuition. In 2004, the number of learners in primary education had enlarged to 7.4 million from 2.9 million of 1996. This increase led to swarming classrooms, shortage of scholastic supplies and elevated pupil-tutor ratio (IOB, 2003). However, the education strategic investment plan was introduced to address the negative results of increased enrolment and pick up the feature of learning structure.
The government of Uganda then invested a lot in universal primary education. Bitamazire (2002) emphasized that the main projects under UPE embrace classroom building, staffing, supply of teaching supplies, disbursement and monitoring of UPE conditional grants, provision of sanitation, infrastructure and mobilization of communities and parents to support the program.
[bookmark: _Toc3909334][bookmark: _Toc4165392]1.2.2 Theoretical background
This research was based on the “Contingency theory of leadership,” advanced by Fiedler (1967) underpinned this study.
According to the theory of Contingency of leadership, the focus was on how situational variables interact with leader personality and behavior (Krumm, 2001), the theory further apportions leaders into affiliation motive and duty aggravated collectivism suggesting that leaders must be located in the position that is favorable to their method. The theory presumes that there is no finest means to manage a company, to guide it and make choices: As a substitute, the finest path of action is contingent (reliant) ahead the in-house and exterior state (Fiedler, 1967). It is named contingency since it explains that a leader’s value peddles on how well their method fits the framework or the condition (Gill, 2011). It claims that no leadership technique is superlative in all moods. But, the leader modify and track customized on self-character or situation that is present (Krumm, 2001).This signifies that valuable heads are elastic and have the cognitive abilities to espouse a diverse leadership mode dependably (Storey, 2004).According to Fiedler, director’s victory varies on the approach, traits of faction and circumstances. Dissimilar models of leadership may be more proper for specific problems. For instance, a controlling fashion would be most suitable in a scenario where the leader was the mainly conversant intuitive associate of a team. In other instances where teammates are experts, a self-ruled style would be extra efficient (McClesky, 2014). 
The two factor representation (Fiedler's, 1967) partitioned leaders hooked on connection driven and job directed suggesting that leaders could be positioned in the situation which is favorable to existing technique (Gill, 2011). Hershey and Blanchard (1984) explained four leadership technique such as command, advice-giving, inclusive and engagement which were related to the willingness (maturity) of followers, for instance, leaders will adopt a directive style in a situation where followers lack readiness or the ability and self-belief to perform a job. As the staff gained capacity to turn into extra confident, the leader might approve a participating and delegating style. In other words, the level of follower advancement (job and emotional) affects the right mode of headship. 
Key Strengths of this hypothesis explained that it was ashore in examination as lots of scholars had hardened it and considered it to be a convincing and a consistent loom to elucidate how efficient leadership was realized (Hoy &Miskel2001). This premise considered the contact of situations on leaders and concentrated on the affiliation connecting the leader’s style and the load of various situations (Gill, 2011). The theory was used to review the effectiveness of an individual executing a job and looked at the reasons for one’s helpfulness or hopelessness. It was used to predict whether an individual who had delivered well in one point in an entity would be similarly successful in a different arrangement having unlike situational variables in compulsion to the existing position based on the contingencies that make one’s style effective. 
However, currently institutional perspective, emergency replica could not be the finest leadership theory to use quite often, but still would be a dominant tool to scrutinize an exact situation to resolve whether to focus on tasks or interaction. Further, this model did not fully explain how firms could use the results of this theory in situational engineering and hence recommended to take a vigilant approach and used own opinions to explore the situation from all angles (Gill, 2011). The theory was preferred in this study for it addressed the perception of leadership styles and goal attainment which were nucleus in the endeavor. It was used to decide the leadership style vital in schools, because it advocated for the use of the proper leadership styles for a scenario. The leadership approach here in the study included dictatorial, autonomous and tolerant. The assumption assisted in locating the leadership style and school performance in schools.
[bookmark: _Toc3909335][bookmark: _Toc4165393]1.2.3 Conceptual background
The key concepts in this study were “Leadership styles” and “school performance”.  A leadership style according Hamidifar (2010)  is defined as a particular behavior exhibited or constantly emphasized by the leader in order to motivate members in an organization to accomplish goals. It is  a style that gives subordinates greater discretion in their duties.   In addition, Martindale (2011) defines leadership style as a leader's approach of providing direction, implementing plans, and motivating people. Every leadership behavior exhibit some style.  In this study, leadership styles will refer to democratic, autocratic and laissez-faire to enlist quality and intended health  care outcomes. 
According to Fiedler (1967), leadership is referred to the conduct and behavior of directing, fostering plans and inspiring individuals or teams. The major types of leadership were Authoritarian, Democratic and Laissez faire. In this leadership styles referred to dimensions outlined as autocratic, democratic, and laissez faire leadership styles while school performance was defined as the measure of the degree at which a school registers better financial, academic and physical wellbeing (Oluremi, et al., 2013). 
Democratic leadership refers to an approach where the leader usefully guided the followers towards realizing targets (Orodho, 2013). In this study it referred to a situation where head teacher teachers’ dealings were operated on cooperation, loyalty and synergy and nodded on constructs such as shared decision making, empowerment, consensus and voting on issues. Shared decision making explained the situation where a leader allowed the followers chance to involve in determining their future course McClesky (2014). People oriented leadership referred to a situation where a leader focused on placing human capital on top of everything (Chermerhorm et al., 2007). More so consensus referred to an approach where a leader established a bond with staff in all job endeavors (Oluremi, et al., 2013).
Relatedly Waweru&Orodho, (2014) defines autocratic leadership as the control fashion of the team. In this study, it was operationalized on dimensions like task centered, authority and control, minimal employee engagement and strict supervision of staff. Task oriented leadership referred to a behavioral approach where a leader focused on the job that was to be performed to meet certain goals or attain a defined standard (Hoy &Miskel, 2001). Strict supervision referred to the approach by management to constantly walking around the offices to verify whether the staffs were doing what they were expected to do. Authority and control referred to an act of a leader threatening fellow staff with policies, rules and laws while on duty to make them realize targeted objectives (Oluremi, et al., 2013).
Further leave to do leadership referred to a style where a leader determined performance targets together with the staff and offered them opportunity and resources to be accountable for their actions and inactions (Kaweesi, 2012). Management by exception related to a style of management that allowed staff the duty to take choices and fulfill their work autonomously (Anon, 2014).According to Johannes (2008), “hands off” view, this style was where the leader provided little guidance and direction to the employees.
On the other hand school performance referred to the measure of the degree at which the school scored in terms of efficiency and effectiveness in relation to standards UNICEF (1997).This study dimensions looked at PLE pass rate, completion rates, pupil enrolment, financial, infrastructural growth and customer satisfaction. Hence the researcher sought to examine the affiliation between its styles and school performance in six selected UPE schools in Nagongera sub-county.
[bookmark: _Toc3909336][bookmark: _Toc4165394]1.2.4 Contextual background
The study was carried out in six selected UPE schools (Sonigwang P/S with a total population of 604 pupils, Maundo P/S with over 1,000 pupils, Pokongo Rock P/S with 891 pupils, Matindi P/S with 688 pupils, Okwira P/S with 728 pupils and Namwaya P/S with 912 pupils) in Nagongera Sub-county in Tororo district. 
In the national rankings Tororo main ranked 152nd out of 156 local governments that registered candidates for 2016 primary leaving examinations including municipalities. As compared to 109th in 2017, and considering both division one and two pass rate, this placed the district among the 5 worst performers nationally whiles Tororo municipality was ranked 35th as compared to 25th in 2016 (PLE Report, 2017).
 The sub-county did not pass any candidate in division one   (PLE Report Tororo District, 2018), while Tororo main was ranked number five in the worst performing local governments nationally considering both division one and division two pass rate (only 2904 candidates in division 1 and 2) out of 9308 candidates (31%). Even in UCE and UACE a trend, that had persisted over time in spite of the policy guidelines across the board and if they failed on adapting to new models from well performing districts, this region could lag behind in development (PLE Report Tororo District, 2018).
The PLE Report of Tororo District (2018) applauded school leaders to embrace the culture of recognition of best performing schools. Enticed head teachers to hold special stakeholders (included technical and political leaders) meetings at sub-county level and revitalized School level meetings to discuss and address poor performance. Addressed recognition of teaching and non-teaching staff while improving their welfare, fix under staffing gaps, synergy and enhanced their salaries. Enforcement of stern disciplinary measures against the culprits of absenteeism in schools, both teacher, head teachers and parents of pupils absconding, took less periodic reporting and follow ups, clean up teachers payrolls, balance the teacher pupil ratios, improve school infrastructure, roll out massive facilitation of the monitoring units, and sensitize parents as the way to boost their performance. The empirical evidence as given below is to show the different schools in the Sub –county and its performance from 2013- 2017. As a result of universal Primary school, efforts has been put in place to motivate teachers and feed the pupils in schools hence leading to the increase in the numbers of pass rate in the sub-county.
[bookmark: _Toc509306639][bookmark: _Toc3909337][bookmark: _Toc4165395]1.3 Statement of the problem
[bookmark: _Toc509306640]Appropriate leadership styles are believed to motivate and empower employees towards realizing their full potentials, feel involved and consequently promote the overall school performance. In the same belief, leadership styles are assumed to be significant in the performance of UPE schools in Uganda (MOES, 2017). In the same pursuit, UPE schools in Nagongera Sub-county, Tororo District try to enhance supportive leadership styles in form of autonomous tasks, autocratic means, and participatory approaches improved the quality of UPE head teachers by lifting the requirements for one to assume office at a bachelor’s degree holder.  
Many teachers were periodically trained and put on refresher courses, the school management committee budgets were increasing evenly with their role in school leadership more vibrant and participatory than before, their remunerations revised, the role of parents in school management strengthened through PTA and cost sharing as a way of boosting better leadership and influencing academic performance in these schools. 
In spite of the said commitment to leadership styles, the performance of UPE schools, still left a lot to be desired. Reports showed deteriorating standards of professional conduct characterized by misbehavior, increased absenteeism of both teachers and pupils, less leadership concern, supervision and divided school custodianship (PLE Report, 2017). Yet public examinations were a realistic basis of evaluation for gauging the education system and making important decisions about the learner moreover, performance of schools in national examination across regions had however varied significantly with certain regions posting better results than others do. The strange threats overlapped in the selected six Universal Primary Education schools in Nagongera Sub-County included inadequate motivation of the staff say rewarding the best performing staff and pupils desert special meetings by stakeholders at both schools and sub county levels to discuss PLE performance issues (Sub-County Education Report, 2017).This study sought to examine the effect of leadership styles on the performance of six selected Universal Primary Education schools in Nagongera sub-county.
[bookmark: _Toc3909338][bookmark: _Toc4165396]1.4 General objective
[bookmark: _Toc509306641] The general objective of the study was to examine the effect of leadership styles on the performance of UPE Schools in Nagongera sub-county, Tororo district.
[bookmark: _Toc3909339][bookmark: _Toc4165397]1.5 Specific objectives
i) To establish the effect of Laissez faire leadership styles on the performance of the 	selected schools in Nagongera sub-county.
ii) To assess the effect of democratic leadership styles on the performance of the selected 	schools in Nagongera sub-county.
iii) To investigate the effect of autocratic leadership style on the performance of the selected 	schools in Nagongera sub-county.
[bookmark: _Toc509306642][bookmark: _Toc3909340][bookmark: _Toc4165398]1.6 Research questions
i) What is the effect of laissez faire leadership styles on the performance of the selected 	School in Nagongera sub-county?
ii) What is the effect of democratic leadership styles on the performance of the selected 	School in Nagongera sub-county?
iii) What is the influence of an autocratic leadership style on the performance of the selected 	School in Nagongera sub-county?
[bookmark: _Toc509306643][bookmark: _Toc3909341][bookmark: _Toc4165399]1.7 Hypothesis of the study
i. Laissez fare leadership styles has a negative significant positive effect onthe performance 	of UPE schools in Uganda
ii.  Democratic leadership style has a significantly positive effect the performance of UPE 	schools in Uganda.
iii. Autocratic leadership style has a negative significant positive effect on the performance 	of UPE schools in Uganda
[bookmark: _Toc702991][bookmark: _Toc3909342][bookmark: _Toc4165400]
1.8 Conceptual Framework
This framework summarizes hypothesized linkages between the Independent and dependent variables. It illustrates the important feedback from performance of leadership styles by selected schools in Tororo district arising from the leadership style dimensions. 
Leader styles (IV)	                          School Performance (DV)
Autocratic Leadership Style
Task centered
Authority and control
Minimal employee involvement 
Strict supervision



PLE Pass rates
Completion rates
Pupil Enrolment
Customer satisfaction






Democratic Leadership Style
Shared Decision making
Empowerment
Consensus
Voting on issues






Laissez faire Leadership Style
Leave to do approach
Avoidance of Leadership
Management by exception
Hands off
· 




Source: Adopted from MOE & Sports (1998) & UNICEF (1997)
[bookmark: _Toc530746904][bookmark: _Toc529974384][bookmark: _Toc4165508]Figure 1: Conceptual Framework: Showing leadership styles on the school performance of selected UPE School in Nagongera lower local government.
The figure above shows the relationship between the independent and dependent variables of the study. School performance could be improved through the independent construct Leadership styles with dimensions such as; Autocratic, Democratic and Laissez faire (MOE & SPORTS, 1998). More so School performance guided in this study depicted within the framework demonstrated and analyzed by taking constructs like; PLE pass rates, completion rates, pupil Enrolment, financial, infrastructural growth and customer satisfaction, thus a suggestion that the two variables were affiliated to one another.
[bookmark: _Toc509306645][bookmark: _Toc3909343][bookmark: _Toc4165401]1.9 Significance of the study
The findings from this detailed investigations are useful for policy makers, particularly the Ministry of education and sports to examine the impact of leadership styles on the performance of UPE schools in Uganda; guidelines to Public and government agencies on management of Universal primary Education.
The findings of the study are applicable to Universal primary schools as they can be used to inform the design and implementation of more effective strategies towards engagement of UPE before, during, and after post Universal primary implementation in Uganda.  Other players in the primary school sector in Uganda such as UNICEF, development partners, UNESCO, Ministry of Local Governments, can also apply the study recommendations to improve on their efficiency and effectiveness. 
This study is significant because it contributes to both the theoretical and applied aspects. The theoretical contribution is on the body of knowledge it adds to the already existing literature strengthening leadership aspects in Universal Primary Schools. While being a future basis for selecting the methodology and add to the stock of literature and the applied aspects are in those who are going to benefit from this research. 
[bookmark: _Toc509306646][bookmark: _Toc3909344][bookmark: _Toc4165402]1.10 Justification of the study
This study was necessary because UPE as  one of the Government of Uganda’s main policy tools for achieving poverty reduction and human development  with the key objective to make education equitable in order to eliminate disparities and inequalities and to ensure that education is affordable by the majority of Ugandans, however it still faced challenges and gaps in their attempts to execute their mandate, since the implementation of UPE in January 1997 most UPE schools are still not performing well and stalled and/ or poorly performed, and yet the responsible leaders and the sponsoring organization who had tried to take action to address the problem had achieved  less success because they had not tried to approach this problem from the angle of leadership styles for head teachers, which this study investigated.
The study was necessary because it has enabled the researcher to develop his capacity in the field of research for both academia and work related research. 
[bookmark: _Toc509306647][bookmark: _Toc3909345][bookmark: _Toc4165403]1.11 Scope of the study
This section contains the geographical, content, and time scope under which the study was restricted
[bookmark: _Toc4165404]1.11.1 Geographical scope
The study covered six selected schools in Nagongera sub-county Tororo district approximately 11KM West of Tororo. This include: Sonogwang, Maundo, Pokongo Rock, Matindi, Okwira and Namwaya P/S. The area was chosen because of the poor performance registered in the area since 2013 and it was within the researcher’s reach.
[bookmark: _Toc4165405]1.11.2 Content scope
The undertaking was limited to leadership styles and school performance of selected six UPE schools. The study looked at the specific tasks undertaken by the head teachers in their leadership roles and how such roles related to academic performance in Nagongera sub-county.


[bookmark: _Toc4165406]1.11.3 Time scope
The period of 2013 – 2017, was chosen as a scope in terms of time because this was when UPE program were facing difficulties and criticisms in Uganda, since statistics for these years were obtained.
[bookmark: _Toc4165407]1.12. Operational definitions of terms and concepts
 Leadership: this was a course of collective persuasion by an individual or a group to influence and direct others in the accomplishment of common vision.
 Leadership styles: referred to an approach a head as a figure head directed as revealed in communication, exercising power and authority (Mazzerella and smith, 1989)
 Universal primary education: referred to the provision of necessary learning to all Ugandan kids of school going age that is from the ages of 06 – 16 years (Mazzerella and smith, 1989)
Head teacher: as a legitimately chosen chief of a learning center for executive accountability and supervising other staff (Mazzerella and smith, 1989).
Autocratic leadership style: as an administrative plan chosen in heading learning centers to selectively determine the direction of their units with arid input of tutors and pupils(Armstrong, 2013).
Democratic leadership style: as a supervisory tactic deployed by school heads that trust and attract staff in making strategic choices through meetings and engaging pupils (Catono, 2018).
Laissez faire: as phrased as “leave as alone”, headship is focused to the subordinates obliquely rather than directly and staff members are given tasks to perform and given freedom on how to do it better(Arnold, 2009).
[bookmark: _Toc509306648][bookmark: _Toc3909346][bookmark: _Toc4165408]CHAPTER TWO
[bookmark: _Toc509306649][bookmark: _Toc3909347][bookmark: _Toc4165409]LITERATURE REVIEW
[bookmark: _Toc509306650][bookmark: _Toc3909348][bookmark: _Toc4165410]2.1 Introduction
This chapter critically appraises the available written work published by previous writers that relate with the current study: “Leadership styles and the performance of six selected UPE schools   in Uganda, using a case of Tororo district.  This Chapter covers; Introduction to literature review, the theoretical literature review, the conceptual review in line with the objectives of the study and literature review summary
[bookmark: _Toc509306651][bookmark: _Toc3909349][bookmark: _Toc4165411]2.2 Theoretical review
[bookmark: _Toc509306652]This current detailed Investigation and analysis was guided by the Contingency (situational) Leadership theory put forward by Fiedler (in Lussier&Achua, 1967). The theory assumed that management style was a mirror image of the underlying needs formation that triggered conduct. Fieldler (1967) proved that control strategies are regular. Thus, leaders do not alter modes, but they modify the circumstances. The fillet of argument here was that the leader’s efficacy is dependent on the circumstances (Fiedler, 1967). This signals that a chief might be effectual in one position or institute, with exception of another. This supposition was used to ascertain whether a person’s leadership technique is job-centered, connection- centered and if the situation (leader –follower rapport, task formation and level of authority) align the leader’s approach to capitalize on deliverables.
Leadership is principally strong-minded by the favorableness of the condition at hand, which implied the degree to which the scenario allows the supervisors to manipulate their followers(Fiedler, 1967). It further conceptualizes the conditions in stipulations of its favorableness for the leader, ranging from exceedingly favorable to vastly unfavorable. He examined that the bigger the power exerted by the head, the more constructive the situation is for him or her. The favorableness of the situation was resolute by three issues. In the order of relevance, leader-follower relations, that measures how well the follower and the leader get along, and how he or she is acknowledged by the followers. A high measure indicates excellent senior-junior connections and a low degree revealed deprived leader- follower interactions (Fiedler, 1967).
The following issue was task construction, which determines the level to which the tasks visibly spell out intentions, actions and standards of performance. An ordered task is scheduled, plain and easily implicit. It is professed to be more favorable because the leader wishes not to be closely concerned whereas shapeless task is vague and difficult and less favorable for it demands the leader to steer and express the actions of the employees (Fiedler, 1971). The last issue is the intensity of strict influence to penalize, endorse, and allocate tasks, suggested for backing and to fire. If the level of authority is high, the situation is favorable, but if the leader’s thought principally, with regard to incentive and penalty have to be permitted by someone else, it means the condition is not favorable (Fiedler, 1971), he believed that a good rapport, a planned job and either high or low position of power leads to a very favorable situation for the leader, but a pitiable relation, an un structured job and both high or low  point of power make very unfavorable moods for the manager.
Similarly, Fiedler (1971) examined that a role- driven head is fitting in favorable and unfavorable circumstances. The model concedes that if a principal- follower relation is deprived, the mission is amorphous and if the leader’s situation of power is arid, a task-oriented leader will be successful. Also, a task- centered head was said to be fitting for a situation where the leader- follower relation is superior, the task is structured and the leadership position is high. Moreover, in the case of intermediary favorableness, it was suggested that a person- centered leader is suitable. It is implied that this type of leader would pick up head- follower relation and thus rising output (Fiedler: 1971). It was never the less likely to have scenarios where the leader’s style does not go with the situation. In this respect, Fiedler (1967) suggested that to be effective, the leader should either adjust his or her leadership style or change the situation by modifying the group. 
Fiedler’s conjecture had awakened leaders to the relevance of sizing up the situation to achieve power. All the same, harmonizing the circumstances to the leader may create problems, since the amount of influence he or she drills varies from time to time. For instance, if a connection- taken head tutor finds the situation too positive for expressing control, it is almost convinced that he or she would try to make the situation less constructive. Thus, the set targets may not be realized by a leader (Dubrin, 1998). He continued that interpersonal relations at work was vital in streamlining headship in predicting and exercising control actions such as task-oriented and affiliation- centered, or else, indications are that the director who is elevated on task conduct may or might not be high or low on link actions.
Gill (2011) claims is disagreement with Fiedler's (1967) replica and path-goal theory for their inconsistent fallout and problem analysis. McClesky (2014) similarly states the presumption has regular consistency, stability and conventionality. Further showing no mechanism of headship that is generally successful and leadership categories were conceptual and hard to spot. Lorsch (2010) proposes that contingency theories are paying attention on leaderships in primary groups and ignore leadership in superior organizations. Lorsch (2010) also states that contingency theories suppose that one type of leadership can fit all situations and this is not plausible, for instance, the head of an army platoon would have different headship challenges than a sales boss or a CEO or even a senior associate in a law firm.	
The study was driven on fielder’s assertion driven on literature of a broad series of team success. It depended on associations amid leadership and institutional deliverables. In line, fielder if an institute tried to accomplish collective value through leadership, and then there was necessitated to review the leader according to fundamental traits, judge the circumstances faced by the head and equal the two suitably.
The model was preferred to steer this investigation for it addresses the notion of leadership style and aspiration attainment which are core in the intended study. It is selected to focus leadership style effectiveness in learning centers, because it is deploying of the proper leadership style for an assured scenario. The leadership categories here in the investigation comprised autocratic, democratic and laissez-faire. The conjecture assisted in locating the leadership style and scholarly act in schools.
[bookmark: _Toc3909350][bookmark: _Toc4165412]2.3. Related Review
Related review is handled following the objectives of the study, that is, objective by objective
[bookmark: _Toc3909351][bookmark: _Toc4165413]2.3.1 Autocratic leadership style and academic performance of UPE schools
Autocratic leadership style was also called authoritarian headship, where all verdict are central in the principal as with dictators (Murry 2008). Leaders do not consider any suggestion or initiative from followers. The act of supervision has been winning as it provides strong drive to the boss. It grants quick problem solving, as the final custodian of decision making. Warrick (2007) adds that high emphasis is put on performance and low emphasis on people and Murry(2008) states that under oppressive leadership, collective deliverables thinly gain from the imagination and familiarity of all players, so many of the payback of the team work are lost.
It relies on influence, directions, command, exploitation and tirelessness to get the job done as the head is an island in problem solving and choice for decisive policy, actions for achieving goals, work, tasks and dealings, control of rewards or punishment. Warrick (2007) argues that autocratic leadership style explains people as indolent, reckless and dishonest and that functional roles must be proficient by the leader with least employee association. Systemic custody is preferred as a main way of ensuring the standard of schools (Tyagi, 2009). The intuition of school- based instructional care can be traced to the early 19th century, when the notion extended from Britain to the British Empire. This became a systems’ instrument to regime inspectors of schools used to monitor the college performance of schools and teacher effectiveness (Wood, cited in Tyagi 2009). In effect, instructional custody gives tutors a chance to join forces, set targets and realize them, Research on Humanities and Social Sciences appreciate the mode of learning, portraying better facilitators centered on student achievement (Kalule&Bouchamma, 2014).  
Writing on the caliber of leadership, Waters, et al (2003) aptly argue that the talent of headship in a school could have a striking consequence on student success. Furthermore, their studies indicate that there was a muscular affiliation between valuable leadership style and learner success. Waweru and Orodho (2014) instituted that commanding leadership had a momentous effect on student achievement as compared to democratic style in public schools in Murang’a County, Kenya. Autocratic heads receive antagonistic actions from their juniors. Yield is somewhat higher under the authoritarian leader than under the self-governing one. However, it is the lowest under the leave us alone headship (Lunenburg and Ornstein, 2012). Where immediate decision making is vital, this fashion might work appropriately as there might not be any time to sound out with staff for their involvement.
[bookmark: _Toc3909352][bookmark: _Toc4165414]2.3.2. Democratic leadership style and the performance of UPE schools
Democratic leadership consist a scenario of the person in charge sharing the assessment construction ability with the team by inducing the interest of the group members and by revealing social parity and shared opinion. These are necessary in learning atmosphere since it bloods commitment to consensus but the style also builds responsibility and flexibility (Begley &Zaratsky (2004).
However, Durbin (1998) states that the style is tiresome and is smoke to misunderstanding and lack of track hence it’s trashed in contingent periods requesting immediate resolution. Durbin (1998), reports that the hub is allotment where by the manager shares decision making with his or her subordinate but remain with the final right to make choices. The autonomous boss keeps his or her employees knowledgeable of the environment dynamics in their work and shares decision creation responsibilities as a coach.
More so Luthans (2002) found out that for any institution not to be stressed, that effective leadership style should entail utilizing a mix of approaches that are open and closed. The headship behaviors that were lowly ranked by the teachers were use of staff appraisal systems, enforcement of discipline which all point to autocratic leadership styles. The finding implied that some school principals are still using styles that are not popular to both students and staff. Certainly, such leadership styles were considered to be contributing to low staff morale and by extension, low academic performance by students. Undoubtedly, the paramount assigned to the principle is his /her instructional custody (Foriskaeta.l, 2011). This is convenient for the advance and preservation of a valuable school since vital command and direction in the teaching scenery is that granted by the head of the school (Mofareh 2011).
Moreover, Williams J.D (2001) considered school success to be an occupation of confined periphery membership and their dedication. These surely crash instructive outcomes plus academic results, presence, give up and absenteeism rates as parents are more probable to guarantee regular school turnout of their children (Wells, 2010). Conversely, there is still imperfect society engagement within the embattled schools as most district members see school progress to be the state’s mandate. 
It has been noted that democratic leadership that promotes empowerment can spill over into results oriented work. Trust, involvement, synergy and ethics are typical independent leader plans to help staff better their own deliverance, and allows employees to set targets, and boost staff to mature on extra. Ngugi (2006) established that principals who use this style post high exam consequences. No major bond was revealed between the autocratic approaches and academic presentation in public minor schools in Murang’a District, Kenya. Onyango (2008) stated that good academic performance in K.C.S.E was exhibited by schools whose head teachers were possessing a blend of autocracy (Task-oriented behavior) and free leaders (team-oriented behavior).  From the following studies, it was still not clear whether a particular leadership style resulted in the most effective form of governmental conduct.  
A study by Nsubuga (2009) revealed democratic consultative structure of guidance widely used in government schools in Uganda in order to craft tenure. The result of the learning further showed that no ideal headship type was used in schools. While the self-ruled style was the mainly favored, it was found that depending on situations in schools, leaders tended to use the diverse leadership styles and at times used other modes of leadership. It increases the likelihood of a school in achieving good overall grades.  
As if that is not enough, Warrick (2007) believes that self-ruled leadership lead to high employee productivity, satisfaction, cooperation and commitment. It marginalizes joystick, formal regulations and dealings. It results in low worker malingering and turnover. It develops proficient employees able to give in their best and innovation while involving stakeholders at all stages. 
The scrutiny of the three approaches by Nzuve (1999) compiled that   efficient head teacher’s concentration more on setting up job and extraordinary duties, and permits teachers to partake in decision making processes in an effort to realize school goals, as participatory headship style confers the climate of sense of unity in pursuit of set goals.  Njuguna (1998) found out that there is a positive bond between head teachers’ leadership styles and specialized experience. Head teachers with professional occurrence of 16 years and above are rated higher on concern behavior. This concur with Okoth (2000) that head teachers with an executive experience of 11 -15 years are rated as being egalitarian preferred to less managerial knowledge, the same finding corroborated by Wangui (2007). More so teachers with long instruction experience rate head teachers as being autonomous (Asunda 1983). However, there is a belief that there is no correlation linking professional expertise of teachers in ranking leadership approach of head teachers there need to study extra on the noted points of contras (Kimacia (2007). Consequently, a mix of all approaches is flourished by better with the lead style, while bad leaders tend to stick with one style (Oluremi, 2013).  
[bookmark: _Toc3909353][bookmark: _Toc4165415]2.3.3 Laissez faire leadership style and the performance of UPE schools
Laissez faire - French term meaning “leave to do”, leadership is offer to the collection obliquely rather than straight and staff members are given tasks to execute and offered freedom on how to do it better. It referred to when an individual is in control position devoid of providing leadership, allowing autonomy to the group deliverables. Juniors are granted a free lane in choosing policies and techniques. They are triggered to be creative and results oriented. However, it has been noted that, these employees become indifferent, impartial and resentful of the organization and their leader hence it consequences in to low staff yield and pleasure of all leadership tactics yet there is no doughty of locating such leadership in six selected UPE schools in Nagongera sub-county.
Furthermore this fashion is categorically identified as the hands off eyes on mode. The executive grants modest or no bearing and allows staff as much liberty as likely. Basically looking simple and easy exercising slight control over the group and let them have liberty to carry out their allocated tasks exclusive of supervision (Wu and Shiu, 2009). The users of this approach think that there should be minimal regulations and set of laws as everybody is responsible (Mbiti, 2007), and in addition, Wu and shiu, (2009) accord that the style is not suitable for use by head teachers since absolute entrustment lacking follow-ups incubates routine problems. Tutors and participants are provoked and granted rights to craft their personal solutions, however, the rejection of their opinion and thoughts; jointly with the watch dog of their deliverables by the head is a vigorous way of ensuring discipline in schools.
The infrequency and incompetence of school check- up or administration has widened a power vacuity and more or less a leave to do system in which everybody is being allowed to be self- directed(Kaweesi, 2012). On the other hand there is an observation by school heads and watch dogs of tutors being victims rather problem solvers and their breakdown to identify tutors as active actors in the learning system has depressed teachers (Edgar, 2008; Kaweesi, 2012).
The study on head teacher’s guidance manner and school presentation by (Ali, 2013) in Dubai established that headship style has a considerable impact on tutor’s effectiveness. At the same page, in Kenya the study on the main effects of leadership styles on worker feat by (Koech and Namusonge, 2012) revealed that the leadership style influence the performance and it was suggested that heads should discard tolerant leadership mode by becoming more involved in couching followers; civic managers must invent and execute successful compensation and gratitude systems.
Johannes (2008), argued that laissez faire leadership is a largely “hands off” view. This is because under this style the leader provides little guidance and direction to the employees. The employees are free to set goals, make decisions and get approaches of resolving problems on their own, but this approach contradicts with the relation dimension of leadership as stated by Daewoo(1996), that includes giving support, communication, facilitating interactions, giving feedbacks mention.
[bookmark: _Toc509306653][bookmark: _Toc3909354][bookmark: _Toc4165416]2.4. Summary of literature review
[bookmark: _Toc509306654]This chapter revealed past writings of scholars, performance is determined by leadership styles in organizations, departments, teams, working environment extra. Therefore leaders must not rely on a solitary leadership technique if good results or better performance is to be achieved. Much as empirical literature and valid research was evident on the relationship styles and institutional performance in both public and private entities, little was known on the impact of headship styles and school feat mainly in UPE schools and specifically in Tororo district. Deep gaps that this study fixed for there are overlapping choices in methodology and perspective.
[bookmark: _Toc3909355][bookmark: _Toc4165417]CHAPTER THREE
[bookmark: _Toc509306655][bookmark: _Toc3909356][bookmark: _Toc4165418]METHODOLOGY
[bookmark: _Toc509306656][bookmark: _Toc3909357][bookmark: _Toc4165419]3.1 Introduction
The study investigated the role of leadership styles on the school performance of UPE schools in Uganda, using the case of Tororo district. This section exhibits and examines the strategies that were utilized in the investigation. Specifically, it covers the research design, population of study, sample size  determination, sampling techniques and procedures, data collection methods, and the data collection instruments, the validity and reliability tests, data collection procedures, data analysis, measurement of variables and the ethical considerations
[bookmark: _Toc509306657][bookmark: _Toc3909358][bookmark: _Toc4165420]3.2 Research design
The study employed a case study design because it is easy to generate an in-depth, multi- faceted understanding of a complex issue in its real life context (Cresswellet al., 2014). The case study design helped my efforts to explore an authentic setting within a specific location as determined (Neuman, 2011). Further case study findings are more compelling and accurate if the data comes from different sources of information (Yin, 2009).Qualitative design were selected because it measured more useful to the variety of “multiple realities” that one finds in a compound field of situations where quantitative design was adopted because it explores tilting towards quantification and applied in order to describe the current conditions or to investigate associations (Amin, 2005).
[bookmark: _Toc509306658][bookmark: _Toc3909359][bookmark: _Toc4165421]3.3 Study Population
The population of the study was187 including the population category of head teachers, pupil leaders, teachers, local leaders of Nagongera sub-county, PTA, school management committee (SMC). The choice of the respondents was by the expectation that they were well conversant with the variables that they were involved in the study. 
[bookmark: _Toc3909360][bookmark: _Toc4165422]3.4 Sample Size Determination
The Sample size was 167 and was calculated using statistical tables of Morgan and Krejcie (1970), referenced by Amin (2005). In all the six sampled schools, 2 members of top management (head teacher and deputy were sampled, 8 teachers from each of the selected six schools were sampled, 10 members of school management committee were sampled from each of the six schools, 6 members of PTA were sampled from each of the six selected schools and finally 2 student leaders were sampled from each of the selected six schools. The sample size and sampling techniques are presented in table 2.1 below
[bookmark: _Toc530748257][bookmark: _Toc3909361][bookmark: _Toc4165491]Table 3.1: Sampling Techniques
This table presents the population, sample size that was determined using the formula developed by Morgan and Krejcie in 1970. 
	 Category      
	Population (N)
	Sample Size (n)
	Sampling technique

	Top management (Head teachers & their Deputies)
	12
	12
	Purposive (Judgmental)

	Teachers
	55
	48
	Purposive Sampling

	SMC 
	72
	61
	 Simple random sampling

	PTA
	36
	34
	Purposive (Judgmental

	Pupils leaders (Head boy/Girl)
	12
	12
	Simple random sampling

	Total
	187
	167
	



Source: Selected UPE Schools records (2017)
[bookmark: _Toc3909362][bookmark: _Toc4165423]3.5 Sampling techniques and procedure
[bookmark: _Toc509306659]Sampling techniques that are indicated in Table 3.1 above are probabilistic and non- probabilistic. Simple random sampling is probabilistic technique which was preferred because it eliminates bias and allows equal opportunity for each member in the population to be selected (Amin 2005; Saunders, et al, 2012; Black, 2010; Creswell, 2013). It involved writing given “category names” on equal size papers, folding them up uniformly, mixing thoroughly and picking randomly the required number per sample size. Purposive sampling is non- probabilistic technique which was preferred because it’s easy to triangulate, it’s flexible, meets multiple interests and it enables the selection of staff with relevant information for the study (Saunders, et al, 2012; Black, 2010; Creswell, 2013 Patton, 1990; 2015)
[bookmark: _Toc4165424]3.6 Data collection Methods
This study used primary data gathering techniques that tapped data using self-administered questionnaires with voluntarily selected respondents following systematic and established academic procedures followed during the data collection exercise. On the other hand, secondary data were attained using key informant interviews because in-depth data was generated at a short time.
[bookmark: _Toc4165425][bookmark: _Toc522177913][bookmark: _Toc523166676][bookmark: _Toc523828387]3.6.1 Questionnaire Survey Method
Questionnaire survey involved generating Questionnaires to be filled by selected respondents. This method was suitable for the study because respondents are deemed to be knowledgeable with ability to understand and complete the questionnaire, Saunders et al, (2012). This procedure ensures that respondents l feel free to give information and answer questions without influence of the data collector. It is also cost effective as targeted respondents were reached over a shorter of time. The data generated was reliable given that questionnaire were completed at respondents own mood without the researcher destabilizing them (Mugenda & Mugenda, 1999). The questionnaire guaranteed respondent’s confidence, honesty and objectivity due to anonymity and no interviewer’s bias
[bookmark: _Toc3909363][bookmark: _Toc4165426]3.6.2 Interview Method
The method of collecting relevant information through face to face conversing verbally to gain in-depth understanding of the subject matter and data will be recorded directly by the    researcher (Amin, 2005; Kumar, 2011). Interview involved the use of a set of predetermines. It helped the researcher to get detailed background information about the study area based on the participant’s experience. Amin (2005) cited that this method is appropriate for collecting data from a small number of respondents and it provides immediate feedback while allowing adequate probing. The interviews were administered on selected head teachers members and PTA members to obtain qualitative data as reinforcement to quantitatively generated data. 
[bookmark: _Toc3909364][bookmark: _Toc4165427]3.7 Data collection instruments
A variety of instruments were issued to collect both primary and secondary data; these included questionnaires, and interviews guides.
[bookmark: _Toc4165428]3.7.1Self-administered Questionnaire (SAQs)
[bookmark: _Toc505294927]Self-administered questionnaires (SAQs) were appropriate for collecting data quantitative data as recommended by Amin,(2005). SAQs comprised of closed and open ended questions that required the respondent to indicate his/her level of acceptance, non-acceptance or uncertainty. The instrument sought information relating to the attributes of organizational dynamics. The researcher used  questionnaires because it gives the respondents enough time to gives responses on the matters raised and data can easily be analysed numerically, less time consuming and gives the respondent freedom to provide answer comfortably (Russell, 2011). The SAQs was designed, pre-tested before going to the field.
[bookmark: _Toc528388950][bookmark: _Toc530996915][bookmark: _Toc3909365][bookmark: _Toc4165429]3.7.2 Interview guide
This schedule was utilised in collecting data from interview method due to its appropriateness to collect qualitative data from respondents as recommended by Amin (2005). The interview guide was an oral schedule of questions which the researcher used to gather data through direct verbal interactions with the respondent. These ensured that the interview was within the objective, scope and context of the subject matter and enabled obtaining of relevant information relating to organizational dynamics. The interview guide was used by the researcher because it gives room for probing and making clarifications (Kumar, 2011; Sekaran&Sekaran, 2003).
[bookmark: _Toc4165430]3.7.3 Documentary review checklist
[bookmark: _Toc509306660]The documentary review checklist was used because it was appropriate for collecting both quantitative and qualitative data as recommended by Amin (2005). This checklist comprise a list of documents that were reviewed, and contains secondary data such as relevant books, journals, websites, board reports, reports from the finance and banking data, Newspapers, other media reports, and any other related literature to the study. The relevant documents for review were used to validate the primary data collected using questionnaire and interview guide. .
[bookmark: _Toc4165431][bookmark: _Toc509306661][bookmark: _Toc530988497][bookmark: _Toc530996917]3.8 Validity and reliability
These constructs are measures of how valid and reliable the data collections instruments are as elaborated below:
[bookmark: _Toc3909366][bookmark: _Toc4165432]3.8.1 Reliability of the instrument
[bookmark: _Toc3795663][bookmark: _Toc3796215][bookmark: _Toc3796505][bookmark: _Toc3865341][bookmark: _Toc3909367]Reliability is how able the test instrument is to consistently collect the same data when subjected to similar conditions after rehashed trial (Saunders, et al., 2012; Mugenda and Mugenda, 1999), reliability is thus concerned with consistency and accuracy of the instrument. The instrument’s reliability was gained by piloting and pre-testing the instruments on 10 respondents who give feedback that enables improvement of the instrument by incorporating relevant and constructive amendments before administering it. The instrument’s reliability was computed using Cronbach’s Alpha Coefficient (Fujun et al., 2007; Black, 2010) of 0.7 and above
[bookmark: _Toc3909368][bookmark: _Toc4165492]  Table 3.2: Reliability Results
	
Valid
	Dimension
	Total elements
	Relaibility elements
	Cronbach Alpha

	
	Laissez faire leadership style
	10
	8
	0.77

	
	Democratic leadership styles 
	8
	7
	0.89

	
	Autocratic  leadership styles 
	9
	8
	0.90

	
	Performance 
	27
	23
	0.77

	
	Total
	27
	23
	0.95


		Source: Primary Data (2018)
[bookmark: _Toc3909369]All the results were above 0.7 the threshold making the items in the instrument reliable.
[bookmark: _Toc3909370][bookmark: _Toc4165433]3.8.2 Validity of instruments
Best and Kahn (1993) describe validity as that worth data gathering utensil (Questionnaires and interview guide) that enables it to assess what was supposed to measure in the study.The study employed content validity. Content validity test was carried out to ensure emphasis of key area. Lawshe developed a formula termed the content validity ratio where content validity ratio, number of relevant items indicating “essential” divided by total number of tested items. This formula yielded values that ranged from +1 to -1. The mean CVR across items was used as an indicator of overall test content validity. Upon performing the validity tests, the results that were 0.7 and above were regarded valid. The results then tabulated as below.
The   formula for    CVI =   (No. of experts that declared item valid)
				  Total no. of experts
To ensure the answers used were pretested and analyzed using Cronbach's Alpha to give a margin data as recommended by (Mugenda and Mugenda, 2003). The results are given in the table below. The instrument was analyzed using Cronbach's Alpha as follows;
The adequate cut-off point for a substantial report instrument is 0.7 or above (Neuman, 2011; Malhotra, 2010; Amin, 2005).
[bookmark: _Toc3909371][bookmark: _Toc4165493]Table 3.3: Validity Results
	
Valid
	Dimension
	Total elements
	Valid elements
	CVI

	
	Laissez faire leadership style
	10
	8
	0.80

	
	Democratic leadership styles 
	8
	7
	0.88

	
	Autocratic  leadership styles 
	9
	8
	0.89

	
	Performance 
	27
	23
	0.856

	
	Total
	27
	23
	0.856


		Source: Primary Data (2018)

All the results were above 0.7 the threshold making the items in the instrument valid.
[bookmark: _Toc522177920][bookmark: _Toc523166683][bookmark: _Toc523828394][bookmark: _Toc3909372][bookmark: _Toc4165434]3.9 Procedure for data collection
After successfully defending the research proposal, the researcher was given a letter of introduction from the School of Management Science, Uganda Management Institute, which he delivered to Tororo district Local government, from where he sought permission to carry out this study at the six selected schools.  It is at this point that permission to conduct the study was granted. When permission was granted, a team of 3 research assistants led by a researcher started collecting data that covered a period of over 6 weeks. The researcher collected both primary and secondary data using both qualitative and quantitative approaches. Interview guide was used to collect qualitative data while the questionnaires were administered and interviews conducted after which the records were checked for errors and compiled for analysis after which a dissertation was compiled and submitted to the institute for review.
[bookmark: _Toc509306662][bookmark: _Toc3909373][bookmark: _Toc4165435]3.10 Data analysis
Detailed examination of data analytically was performed using quantitative and qualitative analytical procedures.
[bookmark: _Toc522177922][bookmark: _Toc523166685][bookmark: _Toc523828396][bookmark: _Toc3909374][bookmark: _Toc4165436]3.10.1 Qualitative data analysis
Qualitative data analysis  included analysing and interpreting narrative data and content analysis to bring order and understanding, which require creativity, discipline and a precise methodology (Black, 2010: Creswell, 2013). All qualitative data investigation involved the four essential steps: raw data analysis; data reduction; data interpretation, and data representation.
[bookmark: _Toc522177923][bookmark: _Toc523166686][bookmark: _Toc523828397][bookmark: _Toc3909375][bookmark: _Toc4165437]3.10.2 Quantitative data analysis
Quantitative data was analyzed using SPSS version 21. Frequency tables, percentages, mean and standard deviations hence helped the researcher to analyze interpreted and transforms data acquired into meaningful information. Correlation analyses were used to analyze the relationship between the variables.
[bookmark: _Toc495861567][bookmark: _Toc509306663][bookmark: _Toc3909376][bookmark: _Toc4165438]3.11 Measurement of Variables
[bookmark: _Toc495861568][bookmark: _Toc509306664]The researcher was interested in frequencies, the mean, and averages of data collected in order to find the extent of consistency of the variables. Using the Likert scale of 5-1 representing SA (5), Agree (4), Neutral (3), DA (2), SD (1), and the researcher measured the different elements in each variable. The investigator selected the response that best described his/her reaction to each statement. Amin (2005) recommended the Likert scale of measurement due to its flexibility and easier construction than most other types of attitude scales.
[bookmark: _Toc528383738][bookmark: _Toc3909377][bookmark: _Toc4165494]Table 3.4: Likert Scale Response Categories
	Details of elements
	Scale

	
	5= Strongly agree
	4= Agree
	3= Neutral
	2 = Disagree
	1= Strongly disagree

	
	
	
	
	
	


 Source: Primary Data
[bookmark: _Toc3909378][bookmark: _Toc4165439]3.12 Ethical Considerations
[bookmark: _Toc509306665]The study ensured that fact mining, assembling and recording were done in a mode that minimized risk to informants. Basic care and support for participants were put into consideration to ensure that disclosing information about their experiences did not put them in any danger whatsoever. The safety and security of all those involved in information gathering were taken as a paramount concern and continuously monitored. The confidentiality of respondents was confined evenly. Informants were permitted latitude to give knowledgeable approval prior to engaging collection exercise. All elements of the data compilations quad were vigilantly chosen, trained and adequately on-course facilitated. 








[bookmark: _Toc530996926][bookmark: _Toc3909379][bookmark: _Toc4165440]CHAPTER FOUR
[bookmark: _Toc467132398][bookmark: _Toc467132506][bookmark: _Toc467158438][bookmark: _Toc3909380][bookmark: _Toc4165441]PRESENTATION, ANALYSIS AND INTEPRETATION OF FINDINGS

[bookmark: _Toc467132399][bookmark: _Toc467132507][bookmark: _Toc467158439][bookmark: _Toc4165442]4.1. Introduction
This chapter covers data presentation, analysis and interpretation of findings.  The presentation was guided by the study objective which was aimed at examining “Leadership styles and Performance of UPE Schools in Uganda: the case of Nagongera sub county, Tororo district, Uganda; with the following research objectives of the study. The first section presents the response rate, while the second section presents the demographic characteristics and the third section presents the analysis of the study findings in relation to specific objective.

[bookmark: _Toc703038][bookmark: _Toc3909381][bookmark: _Toc4165443]4.2 Response Rate
[bookmark: _Toc530748959][bookmark: _Toc3909382][bookmark: _Toc4165495]Table 4.1:  Response Rate
	Instrument
	Target
	Actual Response
	Response Rate

	Questionnaire
	135
	102
	80.8%

	Interviews and FGDs(Qualitative)
	32
	28
	87.5%

	
	167
	130
	


Source: Primary Data, 2018
Table 4.1above show the response rate of distributed questionnaires to the respondents and the interviews conducted.  A total of 135 questionnaires were distributed and 102 were fully filed and returned, while a total of 25 key informants were intended for interviews and only 23 were interviewed, and 7 group discussions. The overall rate of response for this study shown on table 4.1 above was at 99.9%.  A total of 135 questionnaires were distributed and administered, but only 102 were returned and fully filed representing 80.8%; 25 interview guides were administered, but only 23 were completed representing 14.9%, and 7 group discussions were destined and all the 5 group discussions were conducted representing 4.2% of the total targeted sample response. The response rate was deemed well enough since it was over and above 50% recommended by Amin (2005) and Mugenda & Mugenda (2003).
[bookmark: _Toc3909383]4.3 Background Information of the respondents
The study investigated the demographic characteristics of the respondent and the findings are represented in   the next sub-sections below;
[bookmark: _Toc3909384][bookmark: _Toc4165444]4.3.1 Gender of respondents
[bookmark: _Toc3909385][bookmark: _Toc4165496]Table 4.2: Gender of Participants
	Response 
	Frequency
	Percent

	Male
	95
	73.1

	Female
	35
	26.9

	Total
	130
	100.0


Source: Primary Data(2018)
From the response above, from 130 participants observed, 95(73.1%) were male and, 35(26.9%) were female. From this study, it was established that males participated more than females in this study but still the study was inclusive. The study was representative of all sexes.


[bookmark: _Toc3909386][bookmark: _Toc4165497]Table 4.3: Age of participants
	Response 
	Frequency
	Percent

	Below 20years
	17
	13.1

	21-30 years 
	100
	78.5

	31-41 years 
	6
	4.6

	41 years above
	7
	5.3

	Total
	130
	100.0


Source; Primary Data( 2018)
According to the table 4.3 above established that out of the 130 participants interviewed, 17(13.1%) were between age bracket of below 20years, 100 (78.5%) were 21-30years, 6(4.6%) were between 31-40 years, 7(5.3%) were above 41 years  . Age was considered in the study because the researcher believed that age plays an important role in determining the quality of respondents although not in the objectives. The study was representative of all age groups.
[bookmark: _Toc3909387][bookmark: _Toc4165498]Table 4.4: Educational Levels of Participants
	Response
	Frequency
	Percent

	Masters 
	6
	4.6

	Bachelors 
	34
	26.2

	Diploma 
	70
	53.8

	Certificates  
	9
	6.9

	Others
	11
	8.5

	Total
	130
	100.0


Source; Primary Data( 2018)
The researcher on the table 4.4 above shows that out of the 130 participants interviewed, 70(53.8%) were diploma holders, 34(26.2%) were degree holders, 6(4.6%) were educated up to masters level, 9(6.9%) had certificates, others who never gave their detail on education level 11(8.5%) were other respondents who never provided their education identifications. 
A total of 100%. Education was considered in the study because the researcher believed that the more one is educated, the more is able to provide information for the study. This implies that majority had value in education and hence improving performance. 
[bookmark: _Toc3909388][bookmark: _Toc4165499]Table 4.5: Religion 
	Response 
	Frequency
	Percent

	Catholics  
	34
	24.1

	Anglican  
	26
	20.0

	Adventists 
	12
	9.2

	Moslems 
	34
	24.1

	Pentecostals  
	6
	4.6

	Others 
	18
	13.8

	Total
	130
	100.0


Source; Primary Data( 2018)
A table 4.5 above considered respondents basing on their religions and these included Catholics who were the majority in this study with 34(24.1%), followed by Muslims, 34(24.1), Anglicans 26(20.0%) and Pentecostals 6(4.6%). These findings implied that since majority of respondents were attached a form of religion, responses from the results were un-biased.
[bookmark: _Toc3909389][bookmark: _Toc4165445][bookmark: _Toc3909390]4.4. Findings on performance of six selected schools in Nagongera sub-county  Introductions
The study examined the level of performance among selected UPE schools within Nagongera sub-county and their arguments were based on five Likert scale of 1=strongly agree, 2=Agree, 3=Not sure, 4=Disagree 5=strongly disagree, as shown in the table below;

[bookmark: _Toc3909391][bookmark: _Toc4165500]Table 4.6: Descriptive statistics on performance among selected UPE schools within Nagongera sub-county
	Response


	SA
	A
	N
	D
	SD
	Mean
	Std. 

	
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	
	

	Performance 
	
	
	
	
	
	
	

	The completion rate is high
	23
(17.7)

	8
(6.2)
	9
(2.3)
	8
(7.7)
	82
(63.1)
	2.90
	1.707

	Absenteeism of learners is low
	6
(4.6)

	7
(5.4)
	6
(4.6)
	12
(9.2)
	97
(74.6)
	4.32
	1.318

	Am satisfied with the performance of this school even at PLE level
	104
(80.0)
	11
(8.5)
	4
(3.1)
	3
(2.3)
	6
(4.6)
	4.52
	1.149

	Absenteeism of teachers is high
	87
(65.9)
	25
(19.2)
	4
(3.1)
	6
(4.6)
	6
(4.6)
	4.35
	1.199

	Teachers give learners homework in each subject weekly
	84
(64.6)
	16
(12.3)
	5
(3.8)
	9
(6.9)
	15
(11.5)
	4.09
	1.460

	Parent checks the learner’s books at home and sees their academic performance
	79
(60.6)
	17
(13.1)
	3
(2.3)
	10
(7.7)
	20
(15.4)
	3.94
	1.569

	Teachers give monthly tests to learners
	83
(63.8)
	11
(8.5)
	4
(3.1)
	10
(7.7)
	21
(16.2)
	3.94
	1.603

	Teachers give formal guidance and counseling to the learners in academic learners
	83
(63.8)
	26
(20.0)
	4
(3.1)
	6
(4.6)
	9
(6.9)
	4.28
	1.244


Source: Primary Data, 2018
Findings on whether the completion rate is high showed that majority 63.1% strongly disagreed, 7.7% disagreed, 17.7% strongly agreed, 6.2% agreed and 2.3% were not sure this was represented by Mean score of 2.90 and standard deviation at 1.707. This implied that the completion rate among UPE schools within Nagongera sub-county is still lacking and low.
Continued poor performances in this school are attributed to uncontrolled Illness of both pupils and staff, there is inadequate feeding or studying without lunch, poor sanitation at school since teachers and pupils share latrines that stand in sole state yet increasingly there are poor relationship with the community and staff of the school (Interviewee four).
On whether absenteeism of learners is low, respondents disagreed with scores of   74.6% strongly disagreed, 9.2% disagreed, whereas 10% agreed. The Mean score of 2.32 and standards deviation of 1.318, Findings support the fundamental response that absenteeism among UPE schools within Nagongera sub-county is still very high.
The most challenging situations in this region are early marriages especially among school going girls, hence high dropouts. Many claim it on poor or no parental support to school children especially on scholastic materials that have accelerated negative attitudes by learners themselves. They say that very many educated people are also poor in the village. For example child labor especially during market days where children are sent to sell produce to support the family, hence absenteeism has affected school performance (Interviewee seven).
On the statement stated as “Am satisfied with the performance of this school even at PLE level” This can be represented by majority of respondents with 80% strongly agreed and 8.5% agreed; only 6.9% disagreed with the statement. This means that most of respondents are satisfied with the performance results at PLE level among UPE schools of Nagongera sub-county in Tororo district.
We have large population (high teacher: pupil ratio) very many children in one class to be handled by one teacher, for example, “my P4 class has 172 pupils with only two teachers. The whole school has a population of 1430 with 11 teachers including myself”. Absenteeism of both pupils and teachers due to different factors like illness, poverty, famine etc. some of them even escape from school before departure time because we don’t serve lunch at school further domestic chores given to pupils especially girls that keep them busy at home, child marriages and defilement so rampant (Key informant twenty).
On whether Absenteeism of teachers is high, majority 65.9% strongly agreed, and the mean score of 4.35 with standard deviation of 1.199. This implies that teachers are usually absent at schools.
Others asserted that most lower class teachers are females yet they are pre-occupied with domestic chores. This affects the performance since lower primary where reading and writing is taught  by these ladies who are sometimes busy at home with domestic work. Parents often negligence both in provision of materials and moral support to their children, hence moral decay that affects the school negatively (Key informants twelve and thirteen).
The study results showed that Teachers give learners homework in each subject weekly this was confirmed by 64.6% of those who strongly agreed, 12.3% agreed, and 18.4% disagreed This was confirmed by Mean score of 3.94 and the standard deviation of 1.569. This implied that homework is usually given to learners on weekly basis.
There are high ratios of pupils to teachers take a case; we have 668 pupils with only 8 teachers including myself. Others include shortage of classroom blocks, homes are very far. Moreover, poor relationship between the school & the community hence the community vandalizes the school property like crops destroyed by animals. People even climb the ventilators to destroy the things inside office (Key informant sixteen).
It is noted that Parent check the learner’s books at home and sees their academic performance and this was confirmed by 60.6% who strongly agreed while 13.1% agreed and 23.1% disagreed. This was confirmed by the Mean score of 3.94 and standard deviation of 1.603. This implies Parents are often given chances to check learners’ books at home to examine their academic performance. 
The study confirmed that (63.8%) of the respondents strongly agree that Teachers give monthly tests to learners while 26(20.0%) agreed, 4(3.1%) are not sure, 6(4.6%) disagreed and 9(6.9%) strongly disagreed. This was confirmed by the mean score of 4.28 and the standard deviation of 1.244. This implies that teachers give monthly tests to learners.
Most of our schools don’t properly assess pupil’s performance, they rarely give end of month tests and the end of year exams are just written on the black board, and when they join primary seven, they look at everything as tourists (Key informant three).
[bookmark: _Toc4165446]
4.5 Objective One: the effects of Laissez faire leadership style on performance of six selected UPE schools within Nagongera sub-county
[bookmark: _Toc4165447]4.5.1 Descriptive statistics on Laissez faire leadership style and financial performance
The researcher was interested to find whether Laissez faire leadership style influence performance and the arguments were based on Likert scale, (5) strongly agree (4) agree (3) not sure (2)  disagree and (1) strongly disagree. The opinions on the findings were as below;
[bookmark: _Toc3909392][bookmark: _Toc4165501]Table 4.7: Descriptive statics on Laissez faire leadership style and financial performance
	Response
	SA
	A
	N
	D
	SD
	Mean
	Std. 

	Laissez faire leadership style 
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	
	

	Head teacher gives subordinates tasks and leaves them to do as they wish
	104
(65.4)
	17
(13.1)
	1
(8)
	3 
(10)
	4
(3.4)
	4.66
	.870

	Head teacher put low emphasis on both performance and people
	90
(69.2)
	19
(14.6)
	10 (7.7)
	7
(5.4)
	4
(3.1)
	4.42
	1.048

	Head teacher spends most of the time outside the school
	96
(73.8)
	3
(2.3)
	6
(4.6)
	23
(17.7)
	2
(1.5)
	4.29
	1.248

	Head teacher assigns employees work and keeps a low profile
	87
(66.9)
	20
(15.4)
	4
(3.1)
	12
(9.2)
	7
(5.4)
	4.29
	1.216


Source; Primary Data( 2018)
According to the study carried out among six selected UPE schools within Nagongera sub-county in Tororo district, the researcher considered respondents who were able to provide data for the study. However, other participants who never participated in the study were not considered since they never provided any information that would be used to support the study. Therefore, the remaining questionnaires were considered invalid. 
The respondents according to table 4:7 above were to testify whether “Head teacher gives subordinates tasks and leaves them to do as they wish”. The findings reveal that; majority of the respondent constituting 65.4% strongly agreed while 13.1% agreed. 8% were undecided and 13.4% disagreed. The Mean score was very high at moderate at 4.66 with a standard deviation of 0.870. This is because majority (65.4%) of the respondents agreed; this confirms that Head teachers give subordinates tasks and leaves them to do as they wish in order to improve on the performance of UPE schools within Nagongera sub-county. 
Leaving staff to take care of their operations, affect school results because if teachers get to know that the Head teacher uses Laissez faire leadership style, they will come late to school, work at their own will, hence results don’t come out positively. It affects the school negatively because there will be no proper direction, vision, hence no one will be accountable for the poor result. It leads to poor academic performance since people (teachers) do what is inspected not expected. No one inspects so teachers don’t bother. Poor decision making is critical as no one takes center stage to guide decision making process, more is negligence and destruction of school property as everyone cares less about school property hence learning will be affected negatively (Interviewee one).
The study inquired whether Head teachers put low emphasis on both performance and people, the findings revealed that 69.2% of the respondents strongly agreed 14.6% agreed, 5.4% disagreed agreed, 3.1% strongly disagreed and 7.7% were not sure. The descriptive values indicated a high Mean score of 4.42 and standard deviation of 1.048. This gave an implication that within UPE schools little emphasis has been put on up by the head teachers to improve on their performance levels.
As the head teacher less engaging approaches brings dormancy in the school setting, the staff and pupils are always idle, hence poor performance since no work is done. It promotes low attitude or poor attitude towards the school as everyone has an "I don’t care attitude" towards the school hence poor results, kills motivation and morale as everyone feels irresponsible for what is happening in the school. There is no research carried out and no accountability for example in my school, many staff and pupils absconds from duty, hence poor performance and low enrolment (Interviewee four).
The respondents were asked whether Head teachers spend most of the time outside the school, and specific findings revealed that; 73.8% of the respondents strongly agreed to the proposition, 2.3% agreed, 17.7% disagreed, 1.5% strongly disagreed and 4.6% were not sure. The Mean score of 4.29 was high and also the standard deviation was low at 1.248. This implied that headteachers do not give enough time to monitoring and assessing the individual performance of specific teachers at their schools.
Furthermore, the study inquired whether Head teachers assign employees work and keeps a low profile, findings revealed that; 66.9% strongly agreed, 15.4% agreed to the proposition, 9.2% disagreed and 5.4% strongly agreed and 3.1% were not sure The Mean value was high at 4.29 and standard deviation was 1.216 which subsequently supported the results. 
When the learning environment is selective and non democratic techniques are deployed by management, It attracts poor supply of school requirements because the leader doesn’t mind whether requirements are collected or not, hence poor performance. Most departments less cooperates and promotes hatred between the head teacher and the staff as they will keep minimizing him as incompetent person since he doesn’t guide others. There are reported delays and overlapping incompletion of school activities like completion of the syllabus hence poor performance especially academic (PLE).while massive school dropout are evidenced hence low enrolment. This is because serious parents remove their children from such schools (Key informant nineteen).
More autocratic mechanisms in primary schools here has reported increasing accidents in the school like children falling into pits, electrocutions and burning of dormitories etc because the leader doesn’t care. The unfriendly atmosphere and immorality amongst the staff as the head teacher seem not to be caring, hence no innovation (Key informant eight).
Highly commanding tactics of the head teacher mushroom into poor or low performance on the side of the teachers and pupils. If the head teacher does not mind, teachers come late, dodge lessons, and don’t prepare lesson plan schemes, due to negligence since the head teacher does not mind (Key informant thirteen).
[bookmark: _Toc3909393][bookmark: _Toc4165448]4.5.2 Empirical findings and regression of Laissez faire leadership style and Performance
In order for the researcher to understanding whether Laissez faire leadership style has contributed to the performance of six selected UPE schools, a bivariate analysis and simple regression using a Pearson Correlation Coefficient was used in this case as shown in the table below;
[bookmark: _Toc3909394]

[bookmark: _Toc4165502]Table 4.8: Correlation on Laissez faire leadership style and performance
	
	Laissez faire leadership style
	Performance

	Laissez faire leadership style
	Pearson Correlation
	1
	.403*

	
	Sig. (2-tailed)
	
	.000

	
	N
	130
	130

	Performance
	Pearson Correlation
	.403*
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	130
	130

	Correlation is significant at the 0.05 level (2-tailed).



The table 4.8 above illustrates that there is a statistical significance relationship between Laissez faire leadership style (independent variable) and performance of six selected UPE schools within Nagongera sub-county (dependent variable). It shows that through bivariate means, there is a positive correlation of r = 0.403* and Significance at 0.000 implying that there is a significant positive relationship between Laissez faire leadership style and performance of six selected UPE schools in Nagongera sub-county. The relationship between laissez faire leadership style and performance in six selected UPE schools in Nagongera sub-county is statistically significant. An improvement on laissez faire leadership will lead to a significant improvement on performance. The earlier hypothesis from chapter one is rejected and substituted for a null hypothesis.
[bookmark: _Toc4165449]4.6 Empirical findings on democratic leadership styles and performance of six selected UPE schools within Nagongera sub-county-Tororo district.
[bookmark: _Toc3909395][bookmark: _Toc4165450]4.6.1 Descriptive statistics on democratic leadership styles and six selected UPE schools
[bookmark: _Toc535421568][bookmark: _Toc3796233][bookmark: _Toc3796523][bookmark: _Toc3865359][bookmark: _Toc3909396]The researcher was interested to find whether democratic leadership styles and six selected UPE schools within Nagongera sub-county-Tororo district and  the arguments were based on Likert scale;  (5) strongly agree (4) agree (3) not sure (2) strongly disagree and (1) disagree.
[bookmark: _Toc535421569][bookmark: _Toc3796234][bookmark: _Toc3796524][bookmark: _Toc3865360][bookmark: _Toc3909397][bookmark: _Toc4165503]Table 4.9: Descriptive statistics on democratic leadership styles and six selected UPE schools within Nagongera sub-county-Tororo district.
	Response
	SA
	A
	N
	D
	SD
	Mean
	Std. 

	Democratic leadership styles 
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	
	

	Head teacher shares decision with staff members
	89 
(68.5)
	6
(4.6)
	2
(1.5)
	15
(11.5)
	17
(13.1)
	4.01
	1.597

	Head teacher is approachable
	20
(15.4)
	11
(8.5)
	4
(3.1)
	7
(5.4)
	88
(67.6)

	2.00
	1.599

	Head teacher encourage staff development
	21
(16.2)

	6
(4.6)
	2
(1.5)

	83
(63.8)
	18
(13.8)
	3.82
	1.697

	Head teacher coaches people on new tasks
	88
(67.7)
	3
(2.3)
	13
(10.0)
	25
(19.2)
	1
(8)
	3.87
	1.714

	Head teacher treats staff members equally
	93
(71.5)
	12
(9.2)
	3
(2.3)
	9
(6.9)
	10
(7.7)
	4.33
	1.355


Source; Primary Data, 2018
The researcher considered mainly respondents who provided data for the study. However, from the total questionnaires that were distributed, others were not able to provide information because they were busy while other questionnaires were wrongly answered and hence providing invalid information. Therefore, the researcher considered them invalid. 
According to the research findings on the statement whether Head teacher shares decision with staff members, revealed that 68.5% strongly agreed, 4.6% agreed, 11.5% disagreed, 13.1% strongly agreed and 1.5% were not sure. The descriptive statistics indicated a Mean score of 4.01 with a high standard deviation of 1.597. This was in agreement with majority of the respondents who strongly agreed that management of UPE schools mainly teachers have always shared decisions with their subordinates.
Democratic styles promote readiness to work by staff and pupils since they are consulted, hence good performance. Decisions taken are always fulfilled since there is ownership by every stakeholder in the school, hence good performance. Ownership of ideas that promote development as there is high morale at work, however, when you over listen to every idea that comes, you fail. You need some bit of force once in a while (Key informants fourteen and twenty).
Findings on the statement that “Head teacher is approachable”, indicate that 67.6% strongly disagreed 5.4% disagreed, 15.4% strongly agree, 8.5% agree and 3.1% were not sure. The descriptive statistics indicated a very high mean of 2.00 with a high standard deviation of 1.599 which confirms the results. This implies that since majority 67.6% strongly disagreed. It implies that most head teachers in UPE schools are not approachable and leaves a lot to be desired.
More involving and consultative styles build teamwork spirit amongst staff, pupils and the entire school community. It promotes development as if it encourages competitions staff members since they work with high morale. There is delegation of work in the school which promotes development of talents and grooming of both teachers and pupils to take up responsibilities voluntarily hence good performance. This founds collective responsibility and planning at the school. When people participate in planning, execution of such plans becomes very easy hence, good performance in the school. This type of leadership style affects school performance positively (Key informant nine and ten).
Furthermore, the research findings on the statement that, “Head teacher encourage staff development, findings indicate that 63.8% of the respondents disagreed, 13.8% strongly disagreed, 16.2% strongly agreed, 4.6% agreed. The descriptive statistics indicated a low Mean of 2.82 and a low standard deviation of 1.697 which supports the prior results. Because majority of the respondents disagreed it implied that head teachers have not encouraged staff training within UPE schools.
More participative and engaging practices at learning centers promote transparency and accountability among heads in the school. It brings mutual relationship between the head teachers and the staff, also between the school and the community as every stakeholder is involved and concerned. Safeguards a supportive atmosphere for work as everyone feels respected and considered as the best style to be applied in a school setting (Interviewee five).
Findings on the statement that, “Head teacher coaches people on new tasks”, 67.7% strongly agreed, while 19.2% disagreed with the statement. The descriptive statistics indicated an average mean of 3.87with a standard deviation of 1.714. Since majority of the respondents agreed, this implies that new teachers are given chances for induction.
Democratic styles promote good academic standards because every stakeholder owns every decision made and feels proud of his or her participation towards the performance in the school. School pupils participate very well and feel loved and supported as they can consult leaders in the school and everyone (stakeholder) feels responsible and accountable as they get to know and follow every development in the school (Interviewee one).
Additionally, the research findings on the statement that, “head teacher treats staff members equally”, indicated that all 80.7% of the respondents agreed to the statement while 16.6% disagreed. The descriptive statistics indicated a Mean score of 4.33 with a very small standard deviation of 1.355. Since all the respondents strongly agreed with this confirm that
[bookmark: _Toc3909398][bookmark: _Toc4165451]4.6.2 Empirical findings and regression on democratic leadership styles and performance of six selected UPE schools within Nagongera sub-county
[bookmark: _Toc535421571][bookmark: _Toc3795683][bookmark: _Toc3796236][bookmark: _Toc3796526][bookmark: _Toc3865362][bookmark: _Toc3909399]In order for the researcher to understand how democratic leadership styles and performance of six selected UPE schools within Nagongera sub-county. a bivariate analysis and simple regression using a Pearson correlation coefficient was used in this case as  shown in the table below;
[bookmark: _Toc3909400][bookmark: _Toc4165504]Table 4.10: Correlation for democratic leadership styles and performance
	
	Democratic leadership styles 
	Performance

	Democratic leadership style
	Pearson Correlation
	1
	.625*

	
	Sig. (2-tailed)
	
	.000

	
	N
	130
	130

	Performance
	Pearson Correlation
	.625*
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	130
	130

	Correlation is significant at the 0.05 level (2-tailed).


Source: Primary Data(2019)
The table 4.10 above illustrates that there is a statistical significance relationship between democratic leadership styles (independent variable) and performance of six selected UPE schools within Nagongera sub-county (dependent variable). It reveals that through bivariate means, there is a significant moderate positive relationship between variables of r=0.625* and significance level of 0.000. The relationship between democratic leadership style and performance in six selected UPE schools in Nagongera sub-county is statistically significant. This implies that there will be an increase in performance if democratic leadership style is put in place.  The earlier hypothesis is upheld.
[bookmark: _Toc3909401][bookmark: _Toc4165452]4.7 Fact findings on Autocratic leadership style and performance of six selected UPE schools within Nagongera sub-county Tororo district
[bookmark: _Toc4165453]4.7.1Descriptive statistics on Autocratic leadership style and the performance of six selected UPE
[bookmark: _Toc535421574][bookmark: _Toc3795686][bookmark: _Toc3796239][bookmark: _Toc3796529][bookmark: _Toc3865364][bookmark: _Toc3909402]The study examined autocratic  leadership styles influence and the six selected UPE schools within Nagongera sub-county Tororo district and arguments were based on Likert scale;  (5) strongly agree (4) agree (3) not sure (2) strongly disagree and (1) disagree,
[bookmark: _Toc3909403][bookmark: _Toc4165505]Table 4.11: Descriptive statistics on Autocratic leadership style 
	Response
	SA
	A
	N
	D
	SD
	Mean
	Std. 

	
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	Freq
%
	
	

	Autocratic  leadership styles 
	SA
	A
	NS
	D
	SD
	
	

	Head teacher acts without consulting staff members
	100
(76.9)
	18
(13.8)
	2
(1.5)
	1
(8)
	1
(5.2)
	4.52
	1.108

	Head teacher puts emphasis on tasks sand low emphasis on people
	4
(3.1)

	10
(7.7)
	15
(12.3)
	9
(6.9)
	91
(70.0)
	2.12
	1.520

	Head teacher relies on authority, control, power and hard work to get the job done
	87
(67.7)
	21
(21.5)
	1
(5.4)
	17
(3.8)
	1
(1.5)
	4.14
	1.539

	Head teacher strictly supervises teachers, support staff and learners.
	86
(66.2)
	12
(9.2)
	1
(8)
	16
(12.3)
	15
(11.5)
	4.06
	1.488


Source: Primary Data(2018)
From the study carried out among six sub-counties within six selected UPE schools in Nagongera sub-county Tororo district. The researcher considered respondents who provided data. However, others who never participated by filling in the questionnaires were not considered. Therefore, they were considered invalid. 
The respondents were to testify whether “Head teacher acts without consulting staff members”. The findings reveal that, majority of the respondent constituting 76.9% strongly agreed, 13.8% agreed, 8% disagreed and 5.2% strongly disagreed and 1.5% were not sure. The Mean score was high at 4.52 with a standard deviation of 1.108. This implied that most of heads of UPE schools act without any information from teachers.
The bad thing with autocratic approaches is that when you force children, they run away and join other schools hence low enrollment. You have to relax because the world is dynamic, so you should mix and balance all the styles depending on the situation. However, issues like discipline, uniforms, (rules and regulations) have to be forced. So autocratic style promotes good discipline & smartness, most people get serious when you get tough on them, hence result comes out (Key informant fifteen).
The study inquired whether Head teacher puts emphasis on tasks and low emphasis on people, the findings reveals that 70.0% of the respondents strongly disagreed, 6.9% disagreed, 12.3% were not sure. The descriptive values indicated a high Mean score of 2.12 and standard deviation of 1.520. Since majority of the respondents strongly disagreed it implies that head teachers have neither put emphasis on important tasks relating to performance within UPE schools within Nagongera sub-county.
Disengaging top management practices contribute to failure or poor performance because people work individually. No teamwork. Since there is no coordination of work as people work with the fear that the head teacher will not appreciate. It kills teachers’ innovation and creativity. People fear to bring in their ideas hence other issues are left out because only the views of the head teacher are catered for. It doesn’t promote transparency; hence accountability is killed, as people fear to ask the head teacher to account especially for funds received at school. It accelerates absenteeism especially on the side of the teachers as people fear to be abused. They always want to avoid meeting the head teacher. Most staff use nicknames and sign languages especially when they see the head teacher. Thus affects performance negatively, as many of the staff will hide useful information with the fear that the head teacher will shout at them (Key informants eleven and one).
The respondents were asked whether Head teacher relies on authority, control, power and hard work to get the job done,   The findings reveal that; 67.7% of the respondents strongly agreed to the proposition, while 1.5% of the respondents strongly disagreed. The mean of 4.14 was high and also the standard deviation was low at 1.539. Because majority of the respondents strongly agreed, this means that authority, control and power have played more roles to performance among UPE schools than other dimensions such as motivation and remuneration of teachers.
You don’t produce result with this type as people feel you are commanding them. People work well when you relate well with them. Authoritative tactics brings low morale in everything hence negative effect on UPE performance. People (both teachers and pupils only work when the head teacher is around, yet he will not always be there, kills creativity as people lose interest for work. They think you feel they don’t know what they are doing hence they wait for you only. It further creates disunity and formation of small groups within the school yet divided we fall. However, many people fear responsibility because they think the head teacher will never appreciate any step taken towards the school progress (Interviewee six).
Furthermore, the study inquired whether Head teacher strictly supervises teachers, support staff and learners, findings revealed that; 66.2% strongly agreed while, 11.5% strongly disagreed to the proposition. The mean value was high at 4.06 and standard deviation was 1.488 which subsequently supported the results. As majority of the respondents strongly agreed to the statement, this means that Head teachers strictly supervise teachers, support staff and learners.
With forceful approaches, staff members work under fear and they don’t respect the head teacher but fear him/her. It kills innovation as every staff member says it concerns the head teacher only, so let him/her struggle alone, hence poor result. There is rare development, as teachers only work when the head teacher is around; when he is not around they sit and wait, this affects performance negatively because it is not friendly and the environment drops as staff members don’t have morale to campaign for the school (interviewee three).
[bookmark: _Toc4165454]4.7.2 Empirical findings and regression on relationship between Autocratic leadership styles and performance of six selected UPE schools within Nagongera sub-county
In order for the researcher to understand how Autocratic leadership styles, affects the performance of six selected UPE schools within Nagongera sub-county. A bivariate analysis and simple regression using a Pearson correlation coefficient was used in this case as shown in the table below;


[bookmark: _Toc3909404][bookmark: _Toc4165506]Table 4.12: Correlation on the relationship between Autocratic leadership styles in six selected UPE schools within Nagongera sub-county
	
	Autocratic leadership styles
	Performance 

	Autocratic leadership styles
	Pearson Correlation
	1
	.664*

	
	Sig. (2-tailed)
	
	.000

	
	N
	130
	130

	Performance
	Pearson Correlation
	.664*
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	130
	130

	Correlation is significant at the 0.05 level (2-tailed).


The table 4.12 above illustrates that there is a significant strong positive relationship between Autocratic leadership styles (independent variable) and performance of UPE schools within Nagongera sub-county (dependent variable). The study reveals that through bivariate means, there is a statistical significance positive relationship of r = 0.664* and significance of 0.000. The relationship between Autocratic leadership styles and performance in six selected UPE schools in Nagongera sub-county is statistically significant. This implies that there will be an increase in performance if Autocratic leadership styles is put in place.  The earlier hypothesis from chapter one is rejected and substituted for a null hypothesis




[bookmark: _Toc4165455]4.8 Multi-regressions
[bookmark: _Toc4165456]4.8.1 Testing the relationship between leadership styles and performance of UPE schools within Nagongera sub-county Tororo district
There was need to determine whether there is a relationship between leadership styles and performance of UPE schools within Nagongera sub-county Tororo district. To achieve this, the researcher conducted a Multiple regression analysis and the findings are as follows;
[bookmark: _Toc534537209][bookmark: _Toc534503152][bookmark: _Toc523387525][bookmark: _Toc3909405][bookmark: _Toc4165507]Table 4.13: Multiple Regression Analysis for Leadership styles and Performance
	
	Summary Out put
	
	
	
	
	

	
	Regression Statistics
	
	
	
	
	

	
	R
	.697
	
	
	
	

	
	R Square
	.485
	
	
	
	

	
	Adjusted R Square 
	.401
	
	
	
	

	
	Standard Error
	.50252
	
	
	
	

	
	ANOVA
	
	
	
	
	

	
	
	Sum of square
	Df
	Mean Square
	F
	Sig

	1
	Regression
	3969.98
	1
	3969.9
	42.688
	0.03

	
	Residual
	7345.34
	128
	93.011
	
	

	
	Total
	11315.3
	129
	
	
	

	Step
	Variable
	B
	SE
	Beta
	T
	Sig

	1
	Constant
	60.712
	.411
	
	12.992
	0.00

	
	Leadership styles
	.708
	.110
	.697
	5.021
	0.03


Source: Primary Data(2016)
Table 4.13 indicates the R value (coefficient) of .697 henceforth R denotes the correlation between predicted and observed performance of schools in Nagongera. Since this is a high correlation, our model predicts performance of schools in Nagongera Sub County rather precisely. The coefficient of determination (R square of .485) indicates the proportion of variance in performance of schools in Nagongera Sub County that can be “explained” by the leadership styles. The R Square value (coefficient of determination) was 0.485. The R square value of .485 indicates how much of the dependent variable, performance of schools in Nagongera Sub County can be explained by the independent variable leadership styles. Therefore the r square value of .485 implied that the leadership styles predicts/explains the variance in performance of schools in Nagongera Sub County by 48.5%. The influence of the leadership styles on performance of schools in Nagongera Sub County is statistically significant. The moderate R square of 0.485 tells us that the model does a fair job in predicting the performance of schools in Nagongera Sub County
.







[bookmark: _Toc3909406][bookmark: _Toc4165457]CHAPTER FIVE
[bookmark: _Toc3909407][bookmark: _Toc4165458]SUMMARY, DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS
[bookmark: _Toc3909408][bookmark: _Toc4165459]5.1 Introduction
This chapter summarises; discusses, draws conclusions and makes recommendations basing on the findings of the study presented in chapter four above. The chapter is organised in line with the objectives of the study and the research questions that guided the study. This chapter finally, puts together all the information gathered from the first to the fourth chapters. The general objective of the study was “to examine the effect of leadership styles on performance of UPE Schools in Uganda taking a case of six selected schools in Nagongera sub-county, Tororo district.” Below are the summaries of the results.
[bookmark: _Toc3909409][bookmark: _Toc4165460]5.2 Summary of the findings
[bookmark: _Toc3909410][bookmark: _Toc4165461]5.2.1 Laizez fair leadership styles and performance of UPE schools
[bookmark: _Toc3909411][bookmark: _Toc4165462]Study findings revealed that there is a statistical significance relationship between Laissez faire leadership style (independent variable) and performance of six selected UPE schools within Nagongera sub-county (dependent variable). It shows that through bivariate means, there is a positive correlation of r = 0.403* and Significance at 0.000 implying that there is a significant positive relationship between Laissez faire leadership style and performance of six selected UPE schools in Nagongera sub-county. The relationship between laissez faire leadership style and performance in six selected UPE schools in Nagongera sub-county is statistically significant. An improvement on laissez faire leadership will lead to a significant improvement on performance. The earlier hypothesis from chapter one is rejected and substituted for a null hypothesis


[bookmark: _Toc4165463]5.2.2 Democratic leadership styles and performance of UPE schools
Study findings revealed that there is a statistical significance relationship between democratic leadership styles (independent variable) and performance of six selected UPE schools within Nagongera sub-county (dependent variable). It reveals that through bivariate means, there is a significant moderate positive relationship between variablesof r=0.625* and significance level of 0.000. The relationship between democratic leadership style and performance in six selected UPE schools in Nagongera sub-county is statistically significant. This implies that there will be an increase in performance if democratic leadership style is put in place.  The earlier hypothesis is upheld.
[bookmark: _Toc3909412][bookmark: _Toc4165464]5.2.3 Autocratic leadership styles and performance of UPE schools
Study findings revealed that there is a significant strong positive relationship between Autocratic leadership styles (independent variable) and performance of UPE schools within Nagongera sub-county (dependent variable). The study reveals that through bivariate means, there is a statistical significance positive relationship of r = 0.664* and significance of 0.000. The relationship between Autocratic leadership styles and performance in six selected UPE schools in Nagongera sub-county is statistically significant. This implies that there will be an increase in performance if Autocratic leadership styles is put in place.  The earlier hypothesis from chapter one is rejected and substituted for a null hypothesis.
[bookmark: _Toc3909413][bookmark: _Toc4165465]5.3 Discussion of the Findings
The discussions were based on the study objectives.
[bookmark: _Toc3909414][bookmark: _Toc4165466]5.3.1 Laizez fair leadership styles and performance of UPE schools
Findings revealed that Head teacher allocate tasks to subordinates and leaves them to do as they wish, Head teachers put low emphasis on both institutional performance and staff presentation, Head teachers spend most of the time outside the school and further still Head teachers assign employees work and keeps a low profile. This is in line with assertion that the infrequency and incompetence of school check-up or administration has widened a power vacuity and more or less a leave to do system in which everybody is being allowed to be self-directed (Kaweesi, 2012). On the other hand there is an observation by school heads and watch dogs of tutors being victims rather problem solvers and their breakdown to identify tutors as active actors in the learning system has depressed teachers (Edgar, 2008; Kaweesi, 2012).
Employee effectiveness was measured in terms of completing tasks successfully and achieving company aims, when the head teachers manifested laissez faire leadership styles in their organization. The head teachers that engaged laissez faire leadership were able to inspire and motivate the employees to exert more effort, feel more satisfied and more entrenched in their organization. These findings align with those in extensive research concerning the impacts of leadership styles on organizational outcomes (Nsubuga, 2008).Managers with laissez faire leadership have been perceived as being able to work with the teachers in satisfactory ways (Nsubuga, 2008). 
[bookmark: _Toc530138609][bookmark: _Toc3865374][bookmark: _Toc3909415][bookmark: _Toc4165467]The relationship between laissez faire leadership and performance can be explained as the leadership effect on the employees to be more effective or inclusive, by means of idealized influence, inspiration, motivation, intellectual stimulation and individualized consideration.
[bookmark: _Toc3865375][bookmark: _Toc3909416][bookmark: _Toc4165468]
5.3.2 Democratic leadership styles and performance of UPE schools
In relation to objective two of the study, according to the research findings Head teacher shares decision with staff members, Head teacher is approachable, Furthermore, the research findings on the statement on whether Head teachers encourage staff development, majority disagreed and Head teacher coaches staff on new tasks Additionally, the research findings on the statement that, “Head teacher treats staff members equally”, indicated that majority agree. The findings align to literature that established such leadership styles as accelerators of staff morale leading to low academic performance by students since the principle bears instructional custody (Foriska et al as cited in Mofareh, 2011). This is convenient for the advance and preservation of a valuable school since vital command and direction in the teaching scenery is that granted by the head of the school (Mofareh 2011).
[bookmark: _Toc3865376][bookmark: _Toc3909417][bookmark: _Toc4165469]The literature highlights the need for more theoretical and empirical research relating to leadership and health service delivery. Similarly, Mohamad, Ulrich & Smallwood (2007) found that a significant positive relationship between democratic leadership and performance of schools. Most of the leadership studies are leaning towards a Western style and therefore, called for more localised studies. Moreover, the studies of leadership style of managers as compared to large organisations are limited (Hashim, Ahmad &Zakaria 2012). Although the literature reveals the needs for human resource development to train and coach employees to improve their skills and productivity, the studies of leadership and its impact on performance of schools are still lacking (Sam, Tahir & Bakar, 2012). While highlighting the benefits of successful health institutions, the literature also emphasises the adverse effects of health institution failures. Kaplan and Norton (2001) stressed the importance of learning and development for organisations to improve and sustain performance of schools. The learning and development was noted by Veronesi, Kirkpatrick, and  Vallascas (2014).
[bookmark: _Toc530138602][bookmark: _Toc3865377][bookmark: _Toc3909418][bookmark: _Toc4165470]Veronesi, Kirkpatrick, and Vallascas (2012) revealed that the current leaders lack leadership talent, experience, skills, and training. In building up the capacity, upgrading the skills and quality of teachers would be necessary. As a result of improving the competencies of leaders, ensure their survival and continuity (West &Lyubovnikova, 2012). Witman, Smid, Meurs, &Willems(2010) viewed democratic leadership as an exchange of services between the leader and follower. Succi and Alexander (1999) observed that leaders approach followers with an eye to exchanging one thing for another: jobs for votes, or subsidies for campaign contributions. Succi and Alexander (1999) stated transactional business leaders offer financial rewards for productivity or deny rewards for lack of productivity. With the leadership style, leaders perform transactions with followers in such a way that personal needs or aspirations are met in return for doing what the leader requires. Some view this style of leadership as essentially rewards for perceived good behaviors and punishment for perceived inappropriate behaviors. Rewards take many forms, depending on the industry, but can include recognition, praise, increased compensation, expanded responsibility, and perks (Sorrentino, 2006). These rewards may be lavished on the follower or withheld, depending on the leader’s perception of the follower’s behavior. Rewards may include praise, recognition, honors, or promotions, to name a few. This transactional style of leadership is often discernible by the overt contracts and the various accountability mechanisms initiated to maintain an ethical and fair environment. Additionally, the task-driven culture may be characterized as rigid with a strict hierarchy and detailed work instructions. The chain of command is extremely important but may limit the creativity and contributions of the followers. Simmons (2007) stated leadership occurs when the leader rewards or disciplines the follower depending on the adequacy of the follower’s performance. It is doubtful that this style of leadership is the most effective for use in an organization that espouses collaborative effort
[bookmark: _Toc3796540][bookmark: _Toc3909419][bookmark: _Toc4165471]5.3.3 Autocratic leadership styles and performance of UPE schools
Findings revealed that majority disagreed that Head teachers acts without consulting staff members, Head teacher puts emphasis on tasks and low emphasis on people, Head teacher relies on authority, control, power and hard work to get the job done,   Furthermore, the study inquired whether Head teacher strictly supervises teachers, support staff and learners, findings revealed that; majority strongly agreed. This justification was linear to Waweru and Orodho (2014) who instituted that commanding leadership had a momentous effect on student achievement as compared to democratic style in public schools in Murang’a County, Kenya. Autocratic heads receive antagonistic actions from their juniors. Yield is somewhat higher under the authoritarian leader than under the self-governing one. However, it is the lowest under the leave us alone headship (Lunenburg and Ornstein, 2012).
[bookmark: _Toc3865379][bookmark: _Toc3909420][bookmark: _Toc4165472]This means that the employees were moderately effective, as measured in terms of completing tasks successfully and achieving school aims, when the head teacher manifested autocratic styles in their organization. These findings align with those of Sharlach (2003), and somewhat with those of Oracle (2012), who found a positive but moderate relationship between performance and autocratic leadership.The relationships styles leadership were found to have greater effects as compared to other leadership and task-orientated leadership style. Furthermore, attributes and dimensions of leadership have greater impacts on the firms’ long-term orientation, as compared to short-term orientation. Interestingly, empirical research by Nthuni (2012) have produced evidence for the impacts of autocratic leadership with short-term results, while autocratic leadership impacts the long-term financial results. Leadership effectiveness could be related to diverse constructs of tangible or intangible school services, which include the psychological and development of members. The outcomes of the leadership determine the leadership effectiveness, which in turn drives the performance of the members. The most common subjective measure of leadership effectiveness is the ability of the leaders to complete tasks successfully, organisational survival and growth through its ability to achieve organisational goals (Nsubuga, 2008). The autocratic leadership style is characterized by the leader’s preference of leading by charismatic use of empowerment, inspiration, and focus (Muzio, 2010). The autocratic leader prefers to focus attention, resources, and ideals on followers by appealing to the follower’s sense of purpose. Autocratic leaders also strive to elevate the individual’s contribution to the organization by providing an environment of trust, respect, and purpose (Nsubuga, 2008).More evidence has accumulated to demonstrate that autocratic transformational leadership can move followers to exceed expected performance, as well as lead to high levels of follower satisfaction and commitment to the group and organization.
[bookmark: _Toc3796541][bookmark: _Toc3909421][bookmark: _Toc4165473]5.4 Conclusions of the findings
The conclusions are presented following the objectives of the study which are founded on the dimensions of the independent variable as detailed below
[bookmark: _Toc3909422][bookmark: _Toc4165474]5.4.1 Laissez Faire leadership styles and performance of UPE schools
The analysis has shown that each of charisma and intellectual stimulation/individual consideration traits of leadership styles exerts positive but insignificant effect on performance of UPE schools. The other trait, inspirational motivation, exerts negative but insignificant effect on performance, and was weak in explaining variations in performance. On the other hand, each trait of leadership style considered in this study, constructive/contingent reward, corrective and management by exception has significant positive effect on performance, and both jointly explain very high proportion of variations in performance. The study concludes that democratic leadership style is more appropriate in inducing performance in UPE schools than Autocratic leadership styles. 
[bookmark: _Toc4165475]5.4.2 Democratic leadership and Performance
Therefore according to the results, there is a positive relationship between democratic leadership and performance. Democratic leadership style will improve if the schools improves on performance in terms of grades in national exams. The leadership profile will provide insights to enable practitioners to refine or improve the existing managers’ leadership practices.
[bookmark: _Toc3909423][bookmark: _Toc4165476]5.4.3 Autocratic leadership styles and performance of UPE schools
This study has evaluated the effect of head teachers’ leadership styles on performance in selected UPE schools in Nagongera sub-county in Tororo district. The triangulation of both key informant responses and quantitative analyses revealed absenteeism on the side of teachers and pupils, lack of a school feeding policy, adhesions in leaders, funding gaps, inadequate instruction kits, early marriages, attachments to domestic duties and poverty, were major issues that limit the performance of the selected schools. 
[bookmark: _Toc3909424][bookmark: _Toc4165477]
5.5 Recommendations
The conclusions drawn in the previous sector of this study provided a basis upon which recommendations are being made according to the study objectives basing on the significant factors that were established. The recommendations are presented objective by objective
[bookmark: _Toc3909425][bookmark: _Toc4165478]5.5.1 Laissez Faire leadership styles and performance of UPE schools
The researcher recommended that, School leaders to reduce laissez-faire leadership, apply a mix of autocracy by designing performance procedures that promote professional performance guidelines and create a sense of responsibility to employees. For long-term gain, laissez faire leadership could be used, whereby managers could motivate employees to perform above and beyond to inspire all employees towards the manager visions.
[bookmark: _Toc3909426][bookmark: _Toc4165479]5.5.2 Democratic leadership styles and performance of UPE schools
The District Inspectorate should also be strengthened and teachers should be involved in the school decision making process through participative means. This will allow good democracy in the key activities of the school through a participative approach
[bookmark: _Toc3909427][bookmark: _Toc4165480]5.5.3 Autocratic styles and performance of UPE schools
More teachers should be periodically recruited and trained through refresher courses and their remunerations revised. Enforce of stern disciplinary measures against the culprits of absenteeism in schools, teacher, head teachers and parents of pupils absconding, take periodic reporting and follow ups. Clean up teachers payrolls, balance the teacher pupil ratios, improve school infrastructure, roll out massive facilitation of the monitoring units, and sensitize parents as the way to boost the school performance. The role of parents in school management should be strengthened through PTA and cost sharing as a way of boosting better leadership and influence academic performance in these schools. Awards could be instituted for better performance. 

[bookmark: _Toc3909428][bookmark: _Toc4165481]5.6 Areas for further research
Since the study was carried out in Tororo District, a similar study should be carried out in other districts in the central region of Uganda for comparison purposes. 
Another study to examine the effect of students’ leaders’ leadership styles on the performance of UPE schools in Uganda.
More studies can be carried on school inspection and school performance in UPE School in Nagogonra Sub- County.
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[bookmark: _Toc3909432][bookmark: _Toc4165486]Appendix 1:
[bookmark: _Toc3909433][bookmark: _Toc4165487]QUESTIONNAIRE FOR TEACHERS AND NON TEACHING STAFF
I am Okoth Charles, A student of Uganda Management Institute carrying out research study on the topic, Head teachers’ Leadership styles and the performance of UPE schools, requesting  you to kindly   respond  to these questions to enable me to successfully conduct my research study. You have been selected to participate in this study by furnishing us your experiences so kindly feel free and answer diligently as your responses will be treated with confidentiality and only used for achieving academic objectives.
[bookmark: _Toc509306669][bookmark: _Toc529532202][bookmark: _Toc3796556][bookmark: _Toc3909434]PART A: BACKGROUND INFORMATION
Dear Respondent circle the appropriate alternative
1.  What is your age bracket?
A) Below 20years	      B) 21-30years	C) 31 – 41 years. 	D) Above 41 years
2.  What is your Gender?
A) Male		B) Female
3.  What is your highest level of educational attainment?		
A) Masters	B) Bachelors	C) Diploma	D) Certificate
E) Others(specify)…………………………………………………………………………..
4. What is your Religion?	
A) Anglican	B) Catholic	C) Muslim	D) Pentecostal	e. E) Seventh Day Adventist	F) others (specify)…………………………………………………………………
5.  What is your Marital Status?	
A) [bookmark: _Toc509306670][bookmark: _Toc529532203] Married	B) Single	C) Divorced	D) Separated

[bookmark: _Toc3796557][bookmark: _Toc3909435]PART B:
[bookmark: _Toc3796558][bookmark: _Toc3909436]INDEPENDENT VARIABLES
a). LAISSEZ FAIRE OF LEADERSHIP
1. Head teacher gives subordinates tasks and leaves them to do as they wish
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
2. Head teacher put low emphasis on both performance and people
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
3. Head teacher spends most of the time outside the school
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
4. Head teacher assigns employees work and keeps a low profile
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
b). DEMOCRATIC STYLE OF LEADERSHIP
5. Head teacher shares decision with staff members
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
6. Head teacher is approachable
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
7. Head teacher encourage staff development
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
8. Head teacher coaches people on new tasks
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
9. Head teacher treats staff members equally
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.

c). AUTOCRATIC LEADERSHIP STYLE
10. Head teacher acts without consulting staff members
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
11. Head teacher puts emphasis on tasks sand low emphasis on people
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
12. Head teacher relies on authority, control, power and hard work to get the job done
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
13. Head teacher strictly supervises teachers, support staff and learners.
[bookmark: _Toc3796559][bookmark: _Toc3909437][bookmark: _Toc509306671][bookmark: _Toc529532204]A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
PART C:
[bookmark: _Toc3796560][bookmark: _Toc3909438]DEPENDENT VARIABLE
[bookmark: _Toc3796561][bookmark: _Toc3909439]a). PERFORMANCE OF UPE SCHOOLS
14. The completion rate is high
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
15. Absenteeism of learners is low
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
16. Am satisfied with the performance of this school even at PLE level
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
17. Absenteeism of teachers is high
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
18. Teachers give learners homework in each subject weekly
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
19. Parent checks the learner’s books at home and sees their academic performance
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
20. Teachers give monthly tests to learners
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.
21. Teachers give formal guidance and counseling to the learners in academic learners.
A) Strongly agree	B) Agree	C) Neutral 	D) Disagree 	E) Strongly disagree.

THANK YOU FOR COOPERATING














[bookmark: _Toc509306672]
[bookmark: _Toc3909440][bookmark: _Toc4165488]APPENDIX 2: INTERVIEW GUIDE
This study is about Head teacher’s leadership styles and the performance of universal primary education schools in Nagongera sub-county, Uganda. In this study, Head teachers’ leadership styles are the independent variable and school performance the dependent variable.
You have been selected to participate in this study by furnishing us your experiences so kindly feel free and answer diligently as your responses will be treated with confidentiality and only used for achieving school objectives.
1. Is there any effect of laissez faire leadership styles on head teachers and the performance of Universal Primary Education School in Nagongera sub County?
2. What is the effect of democratic leadership styles of head teachers on school performance of Universal Primary Education School in Nagongera sub County?
3. What is the effect of autocratic leadership styles of head teachers on school performance of Universal Primary Education School in Nagongera sub County?
4. Which other factors affect school performance in Nagongera sub-county?

[bookmark: _Toc529256727]THANK YOU FOR PARTICIPATING

[bookmark: _Toc3909441][bookmark: _Toc4165489]Appendix 3:
[bookmark: _Toc3909442][bookmark: _Toc4165490]KREJCIE AND MORGAN TABLE (1970)
	N
	S
	N
	S
	N
	S
	N
	S
	N
	S

	10
	10
	100
	80
	280
	162
	800
	260
	2800
	338

	15
	14
	110
	86
	290
	165
	850
	265
	3000
	341

	20
	19
	120
	92
	300
	169
	900
	269
	3500
	246

	25
	24
	130
	97
	320
	175
	950
	274
	4000
	351

	30
	28
	140
	103
	340
	181
	1000
	278
	4500
	351

	35
	32
	150
	108
	360
	186
	1100
	285
	5000
	357

	40
	36
	160
	113
	380
	181
	1200
	291
	6000
	361

	45
	40
	180
	118
	400
	196
	1300
	297
	7000
	364

	50
	44
	190
	123
	420
	201
	1400
	302
	8000
	367

	55
	48
	200
	127
	440
	205
	1500
	306
	9000
	368

	60
	52
	210
	132
	460
	210
	1600
	310
	10000
	373

	65
	56
	220
	136
	480
	214
	1700
	313
	15000
	375

	70
	59
	230
	140
	500
	217
	1800
	317
	20000
	377

	75
	63
	240
	144
	550
	225
	1900
	320
	30000
	379

	80
	66
	250
	148
	600
	234
	2000
	322
	40000
	380

	85
	70
	260
	152
	650
	242
	2200
	327
	50000
	381

	90
	73
	270
	155
	700
	248
	2400
	331
	75000
	382

	95
	76
	270
	159
	750
	256
	2600
	335
	100000
	384


N=Population
S=Sample

[bookmark: _Toc529974351]Table1. 1: NAGONGERA SUB COUNTYPLE RANKINGS IN THE LAST FIVE YEARS (2013-2017).
	
SCHOOLS
	2013
	2014
	2015
	2016
	2017

	
	D1
	D2
	Total
	D1
	D2
	Total
	D1
	D2
	Total
	D1
	D2
	Total
	D1
		D2
	Total

	MUKWANA P/S
	00
	04
	19
	00
	01
	16
	00
	00
	15
	00
	02
	18
	00
	07
	48

	NAGONGERA GIRLS’ P/S
	30
	44
	75
	31
	33
	68
	47
	14
	62
	19
	41
	62
	44
	28
	72

	ROCK HILL P/S
	00
	06
	56
	00
	09
	36
	00
	12
	57
	00
	05
	56
	00
	05
	40

	WALAWEJI P/S
	00
	02
	47
	01
	19
	102
	00
	17
	132
	00
	08
	69
	00
	08
	62

	MAHANGA P/S
	04
	28
	67
	02
	23
	56
	01
	10
	72
	02
	21
	90
	03
	20
	76

	NAGONGERA BOYS
	00
	12
	28
	00
	08
	37
	00
	06
	55
	00
	04
	44
	00
	13
	41

	POKONGO ROCK P/S
	00
	06
	45
	00
	02
	32
	00
	00
	42
	00
	04
	38
	00
	05
	27

	MAUNDO P/S
	00
	04
	22
	00
	05
	25
	00
	10
	43
	01
	15
	13
	00
	02
	26

	YONA OKOTH P/S
	00
	02
	73
	00
	01
	25
	00
	01
	20
	00
	06
	13
	00
	00
	33

	NAMWAYA P/S
	00
	01
	53
	00
	02
	77
	00
	05
	76
	00
	04
	75
	00
	23
	44

	PAGOYA P/S
	00
	01
	18
	00
	02
	25
	00
	01
	24
	00
	01
	34
	00
	02
	20

	SONI ONGWANG P/S
	00
	04
	29
	00
	15
	57
	00
	14
	30
	00
	07
	52
	00
	17
	66

	OKWIRA P/S
	00
	07
	95
	00
	06
	54
	00
	04
	40
	00
	02
	36
	00
	00
	65

	MATINDI P/S
	00
	03
	19
	00
	01
	19
	00
	00
	14
	00
	02
	19
	00
	07
	24




