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ABSTRACT

The study was concerned with the relationship between institutional self-assessment and quality of education at Uganda Management Institute. The research was guided by three objectives which aimed at establishing the relationship between governance structures, teaching and educational facilities and quality of education. By use of a case study design, 296 respondents were used as the sample size with 289 responding to the questionnaires and 7 of them interviewed and all these were important in investigating the topic at hand. By use of the research hypothesis, the objectives were tested: the three hypotheses, (1) governance structure significantly influence quality of education, (2) teaching significantly influences quality of education and (3) educational facilities significantly influence quality of education. It was noted that; the institute was highly formalized power and authority concentrated at the top; however this never had a significant influence on quality of education. The study also revealed that; teaching methods were rarely varied, assessment strategies lacked alternatives and curriculum was rigidly emphasized while also noting that the educational facilities such as; library, lecture room space and computers were inadequate and insufficient. Therefore the institute needed to regularly engage in institutional self-assessment so as to unearth the gaps within its structure especially with regard to governance structure, teaching and facilities. Improvements in these aspects were thought to be important yardsticks towards achieving and enhancing quality education in the light of; accountability, timely feedback, value for money and customer satisfaction.
CHAPTER ONE

INTRODUCTION

1.1 Introduction

The issue of quality is no longer restricted to that of physical industrial products and general service (Fremery, 2007). Self-assessment is one of the mechanisms of quality assurance. Quality of services especially in this era of cut – throat competition is a matter of great concern including education where HEIs have not been left out of this competition. But, it is not easy for any institution or organization to guarantee the quality of its products. Public Universities in Uganda are faced with the challenge of ensuring the provision of quality higher education (Mamdani, 2007).

This study examines institutional self-assessment and quality of HE in UMI. Institutional self-assessment was conceived as independent variable and quality of higher education as dependent variable. This chapter presents the: background of the study, statement of the problem, general objective of the study, specific objective of the study, research questions, hypotheses of the study, significance of the study, conceptual framework, justification of the study, scope of the study and operational definitions.
1.2 Background to the Study
1.2.1
Historical Background

The development of formalized quality management was first adopted in manufacturing companies. However, of recent, HEIs world-wide have also realized the importance of quality assurance. Fremery (2007) observes that the ever increasing importance of knowledge as capital in the process of economic and technological growth has increased the need to ensure quality in the provision of higher education. She adds that HEIs no longer have a monopoly in knowledge production and delivery. This means that HEIs including public universities in Uganda have to compete with other knowledge producing institutions both in the public and private sector. This means that each HEI should now take up this challenge while at the same time remaining jealous about the academic estate of which each institution is a stakeholder.

HEIs around the world since the 1980’s launched Total Quality Management (TQM) programme in an attempt to retain or regain their competitiveness. This has had deep and profound effect upon the functioning of HE sector and has literally transformed the way we look at all aspects of quality in HE, particularly in public universities. Universities have been compelled to adopt several strategies for ensuring quality, but the effectiveness of some of these strategies is yet to be established. For example, the Asia Pacific Quality Network (APON), while the Latin America Caribbean Region has also initiated their Quality Network called Latin America Quality Assurance Committee (LACQAC). In the US, Quality Assurance Agency in Higher Education (INQAHER) was also established in 1991, to promote sharing of knowledge and experience in quality assurance. In East Africa, the Inter-University Council of East Africa has made efforts to mediate the quality assurance Agencies of the universities of East African Community member states (IUCEA, 2010).

Besides, this regional effort in ensuring quality, every HEI had instituted its own internal quality assurance methods. At the National level, the National Council of Higher Education (NCHE) promotes and shares experiences in quality assurance in HEIs. In the case of UMI, it put in place its own Quality Assurance Policy (2013) to guide its Schools/Departments in addressing quality.
1.2.2
Theoretical Background

This study was largely underpinned by Institutional Theory. Institutional Theory advanced by Meyer and Rowan (1977) attends to the deeper and more resilient aspects of social structure. It considers the processes by which structures, including schemas; rules, norms, and routines, become established as authoritative guidelines for social behavior. It inquires into how these elements are created, diffused, adopted, and adapted over space and time; and how they fall into decline and disuse. Although the ostensible subject is stability and order in social life, students of institutions must perforce to attend not just to consensus and conformity but to conflict and change in social structures. 

There is no single and universally agreed definition of an ‘institution’ in the institutional school of thought, Scott (1995:33, 2001:48) asserted; 

Institutions are social structures that have attained a high degree of resilience. They are composed of cultural-cognitive, normative, and regulative elements that, together with associated activities and resources, provide stability and meaning to social life. Institutions are transmitted by various types of carriers, including symbolic systems, relational systems, routines, and artifacts. Institutions operate at different levels of jurisdiction, from the world system to localized interpersonal relationships. Institutions by definition connote stability but are subject to change processes, both incremental and discontinuous.  
 The social structures (mentioned above) are both imposed on and upheld by the actor’s (e.g. an individual, an organization, etc.) behavior. One cognitively oriented view is that a given institution is encoded into an actor through a socialization process. When internalized, it transforms to a script (patterned behavior). When (or if) the actor behaves according to the script, the institution is enacted. In this manner, institutions are continuously (re-)produced. The enactment of an institution externalizes or objectifies it - other actors can see that the institution is in play, and a new round of socialization starts. After some time, the institution (and the resulting patterned behavior) becomes sedimented and taken for-granted. Then, it might be difficult for the actors even to realize that their behavior is in fact partly controlled by an institution and thus acting in accordance with the institution is viewed as rational by those who share the institution.

1.2.3
Conceptual Background

Quality is an elusive concept (Green, 1994). The growth of concern to demonstrate the function of quality HE has pressed the HEIs to implement the accreditation policy imposed by governments (Kayongo, 2010). DAAD (2010) argued that because quality is often subjectively associated with people’s certain concept and certain expectations toward the perception of which is good, it is not easy to have a conclusive meaning or rather definition of quality. Due to the fact that quality is multi-faceted, over the last 15 years in HE, there has been a number of contributions of researchers focusing on the difficulties of defining quality (Harvey & William, 2010). The most influential empirical study which is often quoted in the discussion on quality in HE is conducted by Harvey & Green (1993). In this study, the authors explained the different concepts of quality perceived by different stakeholders in HE. According to them, stakeholder’s views on quality could be categorized based on five definitions of quality as: exceptional, perfection, fitness for purpose, value for money, and transformation.
The exceptional view sees quality as something special. Traditionally, quality refers to something distinctive and élitist, and, in educational terms is linked to notions of excellence, of ‘high quality’ unattainable by most.

Quality as perfection sees quality as a consistent or flawless outcome. In a sense it ‘democratises’ the notion of quality and if consistency can be achieved then quality can be attained by all.

Quality as fitness for purpose sees quality in terms of fulfilling a customer’s requirements, needs or desires. Theoretically, the customer specifies requirements. In education, fitness for purpose is usually based on the ability of an institution to fulfill its mission or a programme of study to fulfill its aims.

Quality as value for money sees quality in terms of return on investment. If the same outcome can be achieved at a lower cost, or a better outcome can be achieved at the same cost, then the ‘customer’ has a quality product or service. The growing tendency for governments to require accountability from higher education reflects a value-for money approach. Increasingly students require value-for-money for the increasing cost to them of higher education.

Quality as transformation is a classic notion of quality that sees it in terms of change from one state to another. In educational terms, transformation refers to the enhancement and empowerment of students or the development of new knowledge.

After analyzing thoroughly the various concepts of quality, Harvey & Green (1993) concluded that "quality means different things to different people”. Apparently, the quality of HE is seen as a value about which different stakeholders in HE will have different priorities and their focus may also be different. Accordingly, Harvey & Green (1993) posited that it is impossible to speak of "the quality" but to speak about "qualities".

Quality has many dimensions and “on some dimensions, the quality of a thing may be good while on other dimensions it is not” (Sursock and Smidt, 2010). Given the different views and multi-dimensional notion on quality, quality in HE still often remains un-conceptualized in operational terms (Westerheijden et al, 2007). 

Going forward, DAAD (2010) described quality assurance in HE as the systematic, structured and continuous attention to quality in order to guarantee the improvement of quality in HE with the aim of making HE meet the needs of students, employers and financiers. Sursock and Smidt (2010) put it clearer that quality assurance is a practice that takes in account the institutional structure and process. It is further argued that the university itself, especially its staff and students, are mainly responsible for providing quality through self-assessment (Sursock and Smidt, 2010). Internal quality assurance is fully oriented to institutional structure and processes (DAAD, 2010).

1.2.4
 Contextual Background

UMI is Uganda’s National Centre for Training, Research and Consultancy. The institute was established in 1969 as an IPA and as an agency of the MPS responsible for providing in-service training to public servants in Uganda and has greatly transformed over the years. From the very beginning the institute was conceived as a critical component of transformation and development, and was deemed responsible for strengthening the management capacities of managers of various institutions. The enactment of UMI statute in 1992 transformed IPA into UMI and granted it a semi-autonomous status to develop its own certificate, diploma and degree programmes. The institute remained an agency under the MPS until 2001. When the UOTIA was enacted, this repealed the UMI statute of 1992 and placed the institute under the MOES. The UOTIA did not capture UMI mandates leading to amendment of the act in 2006, allowing UMI to be classified as “an Other Degree Awarding Institution” (sect 19). UMI; as Management Development Institute (MDI) was mandated to award degrees without necessarily becoming a university.

With the enactment of the UOTIA, 2001 (as amended), there has been gradual and steady focus on the extrinsic qualities of HE programs and services in Uganda. This has been in response to among others, increased student enrolment, amplified number of for-profit HEIs amidst outdated curricular, overcrowded study areas, declining staff qualifications and experiences, and funding of educational inputs, amidst global and domestic forces (NCHE, 2006). It is upon this background that in 2006, NCHE developed a National Quality Assurance Framework to ensure that NCHE and HEIs work together to achieve and enhance the quality of HE.

As a result of the undertakings at the National level, UMI put in place various initiatives and mechanisms all aimed at guiding and motivating the staff towards an effective and efficient service delivery thus translating into quality education. These measures include among others: Quality Assurance policy (UMI, 2013), Self-assessment of MBA programme (UMI, 2013); Graduate tracer study and employers’ expectations survey (UMI, 2013); Human resource manual (UMI, 2008); Operations manual (UMI, 2008); performance management system (UMI, 2007); and Participants’ End of module Evaluation. 
However, because of its well articulated managerial competences and expertise, UMI has over the last decade created a competitive advantage which has made the prestigious Institute succeed and to a large extent becoming the first prominent Institution in Uganda and within the region to handle Management training and Administration in both private and public sector at different levels. This was evident by the increased demand for the Institute’s services locally and internationally. It was observed that due to intense participant enrolment over the years, UMI was faced with a major challenge of preventing image damage to its participants as well as its competitors in the education sector through ensuring effectiveness and efficiency in governance, teaching and provision of adequate and acceptable educational facilities.
1.3
Statement of the Problem

Over the years, UMI put in place various initiatives and mechanisms all aimed at achieving and enhancing the Quality of education. These included: Participants’ End of Module evaluation; Staff appraisal policy (UMI, 2008); systematic and coordinated recruitment of staff and effective management and development of human resources as per Human Resource Development Plan (UMI, 2011-2015); Quality Assurance policy (UMI, 2013); MBA Programme self-assessment (UMI, 2013) among others.
Despite these attempts, the number of both teaching and support staff is still limited with the teaching staff strained especially on high workload i.e. 40 hours per month, which does not give room for staff to conduct research and publish and these numbers also negatively affect the quality of research supervision given to participants: the available facilities such as lecture room space, internet connectivity and computers and library are below national and international standards taking into consideration participant enrolments and these available facilities are so constrained to effectively support the expanded educational programmes to facilitate the development of learning environment that support participants and facilitators in achieving their goals as indicated by MBA Programme self-assessment report (UMI, 2013)
Therefore; if nothing was done to the above situation, there would have been increased participants dropout, high customer dissatisfaction, tainted public image, and loss of business and revenue to the Institute. 
This study was therefore intended to fill the above identified gaps given the vital role institutional self-assessment plays in achieving and enhancing quality. 

1.4
General Objective of the Study

The general objective of the study was to investigate the relationship between institutional self-assessment and quality of education at UMI.
1.4.1
Specific objectives of the Study
The study was based on three specific objectives which were:

(i) To assess the relationship between governance structure and quality of education at UMI.
(ii) To analyze the relationship between teaching and quality of education at UMI.
(iii) To analyze the relationship between educational facilities and quality of education at UMI.
1.5
Research Questions

The study was guided by three research questions and they were:

(i) To what extent does governance structure influence quality of education at UMI?
(ii) To what extent does teaching influence quality of education at UMI?
(iii) To what extent do educational facilities influence quality of education at UMI?
1.6
Research Hypotheses

The study was based on three hypotheses and they were:

(i) Governance structure significantly influences quality of education. 
(ii) Teaching significantly influences quality of education.
(iii) Educational facilities significantly influence quality of education.

1.7
Conceptual Framework

This framework in Figure I show the relationship between the Institutional self assessment (independent variable) and Quality of education (dependent variable).
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Figure 1: Conceptual framework showing the relationship between institutional self-assessment and quality of higher education
Source:    Adopted and modified with ideas from IUCEA, (2010)
From the conceptual framework above, the independent variable was institutional self-assessment which was measured by: governance structure; teaching; and educational facilities.
The framework shows that the three sub themes of independent variables (governance structure, teaching and educational facilities) are used in an attempt to elaborate deeply the extent to which they can create an effect on quality of education. From the framework, the researcher believes that quality of education can partly be affected by the independent variables. Governance structure as a sub theme under institutional self – assessment was measured by: centralization and formalization; teaching as the second sub theme was measured by: methods, assessment and curriculum whereas educational facilities as the third sub theme was measured by: library, lecture room space and computers.  
Sursock (2011) asserted that one of the key influential factors for a well-functioning internal quality assurance system is the appropriate organizational structures for quality assurance, particularly the devolution of responsibility and the degree of centralization in the university. Child (2005) also underscored the importance of structure when he said that a basic structure distributes responsibilities among the members of a company in order to contribute to the successful implementation of objectives by allocating people and resources to necessary tasks and designing responsibility and authority for their control and coordination.
Ramsden et al (2003) found that there is a relationship between the teaching and quality of higher education institutional learning outcomes driven by the fact that high-quality student learning is aided by good teaching practices.
Kasozi (2006b) found that there was an increasing number of students accessing higher education which was unmatched by educational facilities, which had impacted adversely on the quality of higher education. 
On the other hand, the dependent variable was quality of education, which was measured by: customer satisfaction; value for money; timeliness of feedback; and accountability. 
1.8
Scope of the study
1.8.1
Content scope
The study basically focused on institutional self-assessment and quality of education in UMI. These are hypothesized to include: governance structures; teaching; and educational facilities with quality of education as the independent variable.
1.8.2
Geographical scope

The study was carried out in UMI located on Plot 44-52, Jinja Road, with a premier role in human capital development in the Uganda.

1.8.3
Time scope 

The study covered the period 2010 to 2013. This was because major quality assurance reforms including those on institutional self-assessments took place within that time as indicated by the Quality Assurance policy (UMI, 2013).
1.9
Significance of the study

The study on institutional self-assessment and quality of education in UMI was important because of its potential to generate insightful information which would help in solving quality gaps and also benefit the students whose performance with respect to the available facilities might be found to be below acceptable standards hence prompting improved quality.

The study would further help the government in policy formulation related to institutional self-assessment. The findings would also be helpful to researchers and academicians who would be guided on practical methodological approaches to adopt when investigating quality of education. The study was intended also to add to the body of knowledge and benefit the public because Institutions are expected to serve the public interest in terms of quality provisions.
1.10
Justification of the study
This study was conducted at a time when UMI was implementing its policies such as: Staff Appraisal policy as per Human Resource Manual (UMI, 2008); Quality Assurance Policy (UMI, 2013) among others, and working towards the achievement of its mission, goals and vision.  The study therefore aimed at pointing out the areas within a HEI which were supposed to be assessed at institutional level in order to guarantee quality education.
1.11
Operational Definitions

Institutional self-assessment: Refers to a comprehensive, systematic and regular review of the institution’s activities, processes, interactions, inputs and outputs. In institutional self-assessment, HEIs evaluate their own governance structure, teaching, and educational facilities and identifies strengths and weaknesses and make the necessary improvements over time.
Governance structure: Governance structure is defined as the interaction between the different offices and staff and the manner in which decisions are made and implemented.
Teaching: The process through which new knowledge and information is shared through the interaction between a facilitator and the participants. It includes all the activities of providing education to the other such as: methods; assessment and the curriculum. 
Educational facilities: This refers to the facilities which support effective teaching, learning and research. In this study; the facilities include: library, lecture room space and computers. 
Quality of education: Refers to an education that is relevant and that seeks to ensure that all the facilities actually match the number of stakeholders thereby guaranteeing timeliness of feedback. It is also one that flourishes in an environment that enhances stakeholder satisfaction, value for money and accountability. 

CHAPTER TWO

LITERATURE REVIEW

2.1
Introduction

This chapter presents the related literature in respect to the study objectives as well as the study variables. The study reviewed literature on governance structures; teaching; and educational facilities. The theoretical review concentrated on the key theories meant for an understanding of the relationship between the variables. The review of related literature involved the systematic identification, location, and analysis of documents containing information related to the research problem being investigated (Mugenda and Mugenda, 2003). The sources of documents included textbooks, journals, magazines, publications and newspapers. 

2.2
Theoretical Review

This study was informed by the institutional theory. Institutional theory is a widely accepted theoretical posture that emphasizes rational myths, isomorphism, and legitimacy. The theory focuses on the deeper and more resilient aspects of social structure. It considers the processes by which structures, including schemes; rules, norms, and routines, become established as authoritative guidelines for social behavior (Scott, 2004). Different components of institutional theory explain how these elements are created, diffused, adopted, and adapted over space and time; and how they fall into decline and disuse.
The institutional theory had its origins in social sciences, mainly in political science, economics and sociology (Powell and Dimaggio, 1991; Scott, 2001). According to Scott (2004) the recent works linking the organizations to institutional arguments began around 1940. 
Institutional theorists assert that the institutional environment can strongly influence the development of formal structures in an organization, often more profoundly than market pressures. Innovative structures that improve technical efficiency in early-adopting organizations are legitimized in the environment. Ultimately these innovations reach a level of legitimization where failure to adopt them is seen as "irrational and negligent" (or they become legal mandates). At this point new and existing organizations will adopt the structural form even if the form doesn't improve efficiency. However, these formal structures of legitimacy can reduce efficiency and hinder the organization's competitive position in their technical environment. To reduce this negative effect, organizations often will decouple their technical core from these legitimizing structures. Organizations will minimize or ceremonialize evaluation and neglect program implementation to maintain external (and internal) confidence in formal structures while reducing their efficiency impact.
DiMaggio and Powell concluded that the net effect of institutional pressures is to increase the homogeneity of organizational structures in an institutional environment. The institutional approach, which forms part of a symbolic-interpretative organizational reality, presents a predominantly subjectivist epistemological position, stressing the social construction of organizational reality. The institutional theory emphasizes the character of legitimization of the institutional rules, myths and beliefs, and their influences to mold the social reality. 
Scott (2001) found that an organization operates as an organic system, affected by social characteristics and by its participants, as well as by variables imposed by the environment. Furthermore, Scott (2001) reported that institutions are “cognitive structures”, normative and regulative actions that provide stability and meaning to social behavior. According to the author, the institutions operate in multiple levels of jurisdiction, and develop themselves by means of cultures, structures and routines.
In the context of this study, there were two different theoretical approaches of the institutional theories that informed the study and helped to provide an understanding into the influence of governance structures; teaching; and educational facilities on quality of HE. The first is one that treated the organizational environment as an institution, assuming that there was a process of reproduction or a copy of the broad social system by the organizational level; and the second is one that treated the organization as an institution in which the process was generated in a central organizational level.

The organizational structure is characterized as adaptive, being formed in relation to the characteristics of the participants, influences and forces of the environment. Thus, the institutionalization relates to an adaptive proceeding, and its most important meaning is the infusion of a value in addition to the technical requirements (Scott, 2001). According to Scott, the institutionalization occurs when there is a reciprocal typification of actions by usual actors (Scott, 2001). 
Considering the subject of this study, the concept of institutional self-assessment is central to the achieving high quality of education in higher institutions of learning, this therefore makes governance structure; teaching; and educational facilities analysis paramount (Scott, 2001) thus making high level of greater significance for the institutional theory.
2.3
Institutional self-assessment and quality of higher education

This theory was therefore used to explain the relationship between the dependent variable and the independent variable. It stretched so as to link the elements in the independent variable (governance structure; teaching; and educational facilities) to the dependent variable (quality of higher education)

2.3.1
Governance Structure and Quality of Higher Education

One of the key influential factors for a well-functioning internal quality assurance system is the appropriate organizational structures for quality assurance, particularly the devolution of responsibility and the degree of centralization in the university (Sursock, 2011).
Koontz and Weihrich (2001) stated that organizing involves developing a structure of roles to provide effective performance. This in the end would translate into quality service provision. However, Forte (1986) emphasized the contribution of people in a structure by saying that a structure would amount to nothing without the contribution of people. Child (2005) also underscored the importance of structure when he said that a basic structure distributes responsibilities among the members of a company in order to contribute to the successful implementation of objectives by allocating people and resources to necessary tasks and designing responsibility and authority for their control and coordination. Drucker (1989) summed the relevance of structure by saying that a good organization structure does not by itself produce good performance, but a poor organization structure makes good performance impossible, no matter how good the individual managers may be. Mullins (2007) concurred that the structure of an organization affects not only productivity and economic efficiency but also the morale and job satisfaction of the workforce. This study therefore assessed the influence governance structure had on the quality of education provided by UMI.

2.3.1.1 Centralization and quality of higher education

Centralization is where the executive or top office retains very strong central control in an organization. Decision making is centred at the Chief Executive’s office. It is usually associated with bureaucracy. This means that all operating policies are determined at the corporate or top level of the management of an organization. This type of structure is advantageous in that it allows uniformity of command throughout the organization and efficiencies created through economies of scale (Koontz and Weihrich, 2001). For instance, centralization can hinder creativity because of the strict form of command flow charts. Despite the fact that some scholars advocate for decentralized structures, Tan (2003) felt that centralization of decision making facilitated implementation of innovations because uniform control procedures could be developed throughout the organization in addition to saving costs. UOTIA (2001) provided for a clear structure of roles, responsibilities and power in Ugandan HEIs with the “Council” being the top policy and decision making organ. 
2.3.1.2 Formalization and quality of higher education

Formalization can be defined as the extent or degree to which rules and procedures are followed in an organization. Robbins (1996) referred to formalization as the extent to which jobs within the organization are fixed to a certain standard. Koontz and Weihrich (2001) viewed a formal organization as having a structure of roles while an informal one consists of a network of personal and social relations that are not established nor required by formal authority but arises spontaneously. Tan (2003) stated that organizations that are less formal tend to have better communication with their employees and business partners. Formalization is advantageous in that members can be guided in what to do because procedures are documented and as Urwick (1947) said this minimizes chances for unfortunate and uncontrollable informal relations. However, it tends to hinder individual innovativeness. 

2.3.2 Teaching and Quality of Higher Education

Research has shown that there is a relationship between the teaching and quality of higher education institutional learning outcomes driven by the fact that high-quality student learning is aided by good teaching practices (Ramsden et al, 2003). They further argued that the teaching staff had to be motivated and supported in order to prove his/her impact on the quality of education. Some scholars argued that shared perceptions of quality teaching are challenged by the many diverse forces acting on universities in their modern environment (Cunha & Heckman, 2010). Previous researches had shown that the expertise of teaching staff was a key function in assuring quality in higher education institutions of learning (Okwakol, 2009).
Brennan et al (2000) argued that efforts should be directed to change teaching processes and practices, scope, context and quality of research and revision in the process of students admission and teacher recruitment. While Trow (1994) argued that the best universities succeeded because they provided students, teachers and researchers with an environment that promoted debate and critical thinking. The contexts of teaching influence the way students are admitted, number of those admitted and manner they teach (Ramsden et al, 2007). 
2.3.2.1 Methods and Quality of higher education

Christensen and Mighty (2010) found that the learning environment, including faculty teaching methods, influences students’ approach and strategies to learning. Teaching methods which are student-centered, such as active learning, discovery learning, inquiry-based learning, problem-based learning, case-based approaches, and just-in-time teaching have been shown to enable a deep approach to learning on the part of students, and result in more positive learning outcomes (Weimer, 2010). 
A comparison of lecture combined with discussion versus active, cooperative learning methods by Morgan, Whorton, and Gunsalus (2000) demonstrated that the use of the lecture combined with discussion resulted in superior retention of material among students. Unfortunately, the research identified the traditional lecture as the most common teaching approach used in large post-secondary classes (Mulryan-Kyne, 2010). 
Qualters (2001) reported that students do not favor active learning methods because of the in-class time taken by the activities, fear of not covering all of the material in the course, and anxiety about changing from traditional classroom expectations to the active structure. In contrast, research by Casado (2000) examined perceptions across six teaching methods: lecture/discussion, laboratory work, in-class exercises, guest speakers, applied projects, and oral presentations; and observed that students most preferred the lecture/discussion method, laboratory work, oral presentation, and applied projects were also favorably regarded. Hunt et al (2003) also noted favorable student attitudes towards active learning methods. From the literature reviewed, it was clear that most HEIs in sub-Saharan Africa still heavily depended on lecture method without, very little or no room for variations. This study therefore investigated the influence of teaching methods on quality of education at UMI.
2.3.2.2 Assessment and Quality of higher education
Assessment is defined as “the process of obtaining information that is used to make educational decisions about students, to give feedback to the student about his or her progress, strengths and weaknesses, to judge instructional effectiveness and curricular adequacy and to inform policy”  (Keeves, 1997). 
Assessment in the service of individual learning is sometimes referred to as “formative assessment,” in contrast to “summative assessment,” which is intended to guide decision-making (Black and Wiliam, 1998). The role of feedback is therefore very critical in formative assessment (Filsecker & Kerres, 2012).
Wiliam (2010) and Wiliam and Leahy (2007), among others, contended that instructional adjustments are essential to effective formative assessment. Several of the studies emphasized feedback provided after instruction, rather than during instruction. As emphasized by Filsecker and Kerres (2012), this is an important distinction. When formative assessment is focused on progress of learning as students are instructed and process feedback, it is clearly most powerful. Heritage (2012), in agreement with Bell and Cowie (2001) and others, as summarized by Filsecker and Kerres, contended that the essence of formative assessment “is to enable teachers to respond to student learning in order to enhance that learning while the student is in the process of learning”.
Heyneman (1987) suggested that national examinations could be used to improve classroom pedagogy while Heyneman and Ransom (1990) suggested that well-designed national examinations could lead to improvements in educational quality. They argued that because these examinations play such an important role in the allocation of life’s chances, they have powerful “backwash effects” which could be harnessed to positive ends.
However, existing testing practices often exert deleterious effects on the education system. For example, in a study of public examinations in Sub-Saharan Africa, Kellaghan and Greaney (1992) pointed out, inter alia, that these practices often result in unwanted narrowing of the curriculum, an unproductive focus on esoteric material, as well as a warping of the teacher’s role and, often enough, compromised test results. 
The effective functioning of an assessment system is determined not only by how the system (or subsystem) articulates with other facets of education, such as curriculum and instruction, but also by how well the various sectors (primary, secondary, higher) and structures within the education system articulate with one another. However, HEIs in the sub-Saharan African lack flexible and alternative methods and strategies of assessing their students thereby inhibiting critical thinking and analysis amongst the students thus crippling the quality of education. This study investigated the influence of assessment on the quality of education at UMI.    
2.3.2.3 Curriculum and Quality of higher education
The term ‘curriculum’ used within the HE context can mean different things to different groups (Barnett and Coate, 2005). However different stakeholders experience the curriculum from their point of view and are often only aware of a part of all important aspects building the curriculum. 
Kelly (2009) posited that outcomes of a curriculum should be defined in terms of intellectual development and cognitive functioning rather than in terms of quantities of knowledge absorbed or in terms of behavioural changes. Stenhouse (1975) advocated for a process approach in curriculum development. Knight (2001) also argued for a process approach by stressing the necessity of coherence and progression in a curriculum. Alignment between courses is necessary to balance teaching, learning and assessment strategies in such a way that the intended learning outcomes can be realized (Litzinger et al, 2011).
Prideaux (2003) underscored the need to recognize the difference between the planned, delivered and experienced curriculum. Posner (1995) contended that what is planned by staff members for the students may differ from what is delivered and from what students experience or actually learn. This approach also serves to uncover both the hidden curriculum and the null curriculum (Eisner, 1979). The findings from the literature reviewed clearly indicated that most HEIs in Africa have shown heavy reliance on a single form of curriculum for the last two decades without offering alternative curricula thus compromising the quality of education. This study investigated the influence of curriculum on the quality of education at UMI. 
2.3.3 Educational Facilities and Quality of higher education
Teachers in schools in satisfactory conditions are significantly more likely to express positive attitudes about their classrooms than teachers in unsatisfactory buildings (Earthman and Lemasters, 2009). This study investigated the influence of; library, lecture room space and computers as educational facilities on quality of education at UMI.
2.3.3.1 Library and Quality of higher education
The school library has become an important organ of the educational system. Daniel (2000) noted that the 1960s marked the practical start of a shift in the function of the school library from an auxiliary service to a vital and significant segment of the service to strengthen educational programme.
Bleidt (2011) reported that library attendance may be increased if students were given a greater opportunity to visit their school library. Provisions needed to be made for resources for research, a quiet place for reading and writing, space for students to work collaboratively, and a highly trained library staff presence to support student learning (Bleidt, 2011). 
Teachers could ensure that students go to the library on a regular basis by making library attendance part of the academic schedule and opening the library before and after the school hours (Bleidt, 2011). 
Roberson (2004) argued that schools that invested more in library-related resources, their students perform better on standardized tests at several grade levels. He further added that successful schools have more library resources. The library‘s welcoming, safe, and comfortable environment is a positive influence on library use for both students and teachers (Small, 2010). A school library program that is adequately staffed, resourced, and funded can lead to higher student achievement regardless of the socio-economic or educational levels of the community (Scholastic, 2008). 

New York Comprehensive Center (2011) posited that School libraries play a particularly important role in lowering achievement gaps and supporting at-risk students by providing an environment where students can use technological equipment that they may not have access to outside of school. 
HEIs in Africa still have to contend with issues such as; inadequate library space which discourages collaborative learning, heavy reliance on textbooks as opposed to mobile technologies which also discourage flexible learning and inadequate and yet ill-trained library staff on ICT skills among others. This study investigated the influence of library on quality of education at UMI.
2.3.3.2 Lecture room space and Quality of higher education

There is an increasing number of students accessing higher education which is unmatched by facilities, which has impacted adversely on the quality of higher education (Kasozi, 2006b).  He added that the lecture rooms were too small for the number of students and insufficient seats. Students lost time by transferring seats from one room to another and occasionally attend lectures standing up with an overflow on the verandas. In addition, the lecture rooms found not to be sound proof; therefore lecturers were interrupted by heavy rain, Guild campaigns and mowers. Quite often lecturers were put off because of unbearable noise.
Oblinger (2005) argued that a more focused and learner-centred approach to the design of facilities should include: designing learning spaces around people; supporting multiple types of learning activities; enabling connections, inside and out; accommodating information technology; comfort, safety and functionality and reflect institutional values. 
JISC (2006) posited that the design of individual spaces within an educational building needed to be: flexible-to accommodate current and evolving pedagogies; future proofed-to enable space to be re-allocated and reconfigured; look beyond tried and tested technologies and pedagogies; creative-to energize and inspire learners and tutors; supportive-to develop the potential of all lenders and enterprising-to make each space capable of supporting different purposes. Well-designed learning spaces have a motivational effect. JISC (2006) further noted that flexible furniture and wider doorways meet the needs of a variety of learners, not only wheelchair users. Temporality is a key factor in how organizations, teachers and students respond to new learning spaces over time (Bruckner 1997). 
In summary, most HEIs especially in Africa have got to contend with the challenges of; inadequate lecture room space, inadequate lecture room computers and inadequate but also poor quality furniture in lecture rooms majorly due to uncontrolled enrollments and the great desire for HE amongst its citizens. This study investigated the influence of lecture room space on quality of education at UMI.
2.3.3.3 Computers and Quality of higher education

The impact of information communication technology (ICT) tools, such as use of computers, on achievement has shown that not only the quantity but also the quality of such use is important (Lei & Zhao, 2007). Quantity or frequency of use is akin to more practice. The more experience one has with an ICT tool, the shorter is the time required to accomplish repeated tasks and the lower is the probability of making mistakes (Carrasco & Torrecilla, 2012). The quality of technology use can be thought of as how and why that technology is used (Lie & Zhao, 2007). Placing computers in lecture rooms rather than separate computer laboratories enables much greater use of ICTs for ‘higher order’ skills. Indeed, a smaller number of computers in lecture rooms may enable more actual use than a greater number of computers located in separate computer labs.
There is widespread belief that ICTs can and will empower teachers and learners, transforming teaching and learning processes from being highly teacher-dominated to student-centered, and that this transformation will result in increased learning gains for students, creating and allowing for opportunities for learners to develop their creativity, problem-solving abilities, informational reasoning skills, communication skills, and other higher-order thinking skills. However, there are currently very limited, unequivocally compelling data to support this belief.
On the positive side, the number of computers in HEIs has over the years been increasing however this increase has not been matched with the enrollments especially in Africa. Therefore African HEIs still have to contend with challenges such as; inadequate computers, limited internet access and ill-trained staff on ICT skills. This study investigated the influence of computers on quality of education at UMI.
2.3.4 Summary of the literature review

Governance structure was one of the objectives in this study, according to review of literature, contextual gaps like: limited commitment by staff; long time is taken in decision making; poor creativity and lack of flexibility by staff were identified. All these identified gaps slowed down the institutional processes like procurement of educational materials, settlement of stakeholder complaints and institutional change management among others thus leading to untimely feedback, customer dissatisfaction lack of value for money among others which are all indicators of poor quality education. Therefore this study was carried out to bridge those identified gaps.
Teaching was one of the  objectives in this  study, according to review  of literature , contextual gaps such as over reliance on lecture method, lack of  alternative  assessment strategies, rigid curriculum  were identified  as hindrances to effective teaching which had contributed  to poor quality of education at higher institutions of learning. Hence this study was carried out to close such gaps. 
Educational facilities was another objective in this study, according to review of literature, historical and contextual gaps such as: inadequate library space with heavy reliance on physical textbooks as opposed to mobile (internet) technologies; limited lecture room space with inadequate and poor furniture; and inadequate computers due to their high costs especially in African HEIs leading to limited access by both participants and students were identified. All these gaps led to stakeholder (customer) dissatisfaction, untimely feedback by both participants and facilitators and continued to show lack of accountability on the side of the Institution which translated into poor quality of education. Thus this study was therefore carried out to close those identified gaps.
CHAPTER THREE
METHODOLOGY

3.1
Introduction

This chapter presents the study design, study population, sample and sampling techniques, data collection methods, instruments, validity, reliability, procedure and finally data analysis techniques.

3.2
Research Design 

The researcher used a case study research design. The case study research design was used due to its inherent ability to expeditiously support investigations (Mbaaga, 1990). In addition to that, by focusing on a single or simple section of study population, it allowed the researcher to undertake an in-depth analysis of the phenomenon. Finally, case study permitted the marriage of diverse techniques within the same study. Therefore both quantitative and qualitative approaches were adopted. The former enhanced the understanding of the meaning of numbers, while the latter later gave precise and testable expression to qualitative ideas.
Subsequently this enhanced the completeness of the study. The triangulation of both data collection methods was helpful; because results from one method helped to inform the other while at the same time neutralizing any inherent bias (Amin, 2005).

3.3
Study population

The study population was 738 in total. This study included both male and female who were directly working and studying at Uganda Management Institute, Kampala Centre; this was because they had enough knowledge regarding the daily operations of the institute. The population included; Top Management, School Deans, Heads of Department (academic), Teaching Staff, and Masters and PhD participants. 
3.4
Sample Selection and Size

Table 1: Population and Sample of the Study.

	Category
	Population
	Sample size
	Sampling Techniques

	Top Management
	3
	3
	Purposive

	Faculty Deans
	4
	4
	Purposive

	Heads of Department
	11
	11
	Simple Random

	Teaching Staff
	34
	31
	Simple Random

	Participants
	686
	247
	Simple Random

	Total 
	738
	296
	


Source: Adopted from Human Resource Management and Institute Registrar’s report (2012 - 2013) and modified from R. V. Krejcie and D.W.Morgan (1970) as cited by Amin (2005).
Top Management was constituted by the Three (3) Directors; the teaching staff comprised the full time teaching staff, the heads of department comprised the eleven (11) heads of academic departments while the participants was composed of masters and PhD participants. This is because the categories selected had more information about the operations of UMI and took part in some if not most of the activities on a daily basis. 
3.5
Sampling Techniques and procedures
3.5.1
Probability Sampling

The researcher used simple random sampling to select the HODs, teaching staff, and participants. This was used so as to provide every element in the population an equal chance of being selected as a subject (Sekaran, 2003). The researcher also used simple random sampling because he believed getting adequate data and the method would offer the least bias as well as offering the most for generalization thus informing the reasons for its use in this study (Sekaran, 2003).

3.5.2
 Non Probability Sampling

The researcher used purposive sampling to select subjects under the study. This was used to collect data from Top Management and the School Deans due to the variety of information they had in their docket. Purposive or judgmental sampling enabled the researcher to use judgment to select cases that best enabled him answer the research questions (Saunder et al, 2003). 
The researcher also used purposive sampling since the population of top management and school deans was very small and was particularly informative given the magnitude of the information they are privy to. 
3.6
Data collection Methods
The researcher used the three commonly used methods for data collection of questionnaires, interviews and documentary review in this study.
3.6.1
Questionnaire Method

A questionnaire containing structured questions was personally delivered to respondents (participants, teaching staff and HODs). The method was applied on: participants, teaching staff and heads of department since they were required to provide concise information for structured questions. The questionnaire method enabled the researcher to reach a large number of respondents in a relatively short period of time and at cheaper cost (Amin, 2005).
3.6.2
Interview Method
The researcher used an interview method to collect data from top management and school deans since they were at the focal point of governance, teaching and educational facilities. The interviews provided the researcher with the chance to probe the respondents in cases of ambiguous responses (Mugenda and Mugenda, 2003). 

Interviews were preferred because they allowed pursuance of in-depth information around the topic and were useful as follow-ups to certain respondents and to further investigate their responses and serve the purpose of triangulation (Amin, 2005).
3.6.3    Documentary Review Method
The study involved the review of both internal and external documents so as to obtain information related to the research area. The documents were studied and reviewed in relation to the set objectives of the study and the documents including journals, articles, internal and external reports, budgets and work plans were visited (Sekaran, 2003)
3.7
Data Collection Instruments

The following data collection instruments were employed:

3.7.1
Questionnaires

A Self-administered questionnaire with closed ended and open ended questions was used for the study, this was so because it had the ability to limit inconsistency and also save time as suggested by Amin (2005). The likert scale measurement of; Strongly agree, Agree, Undecided, Disagree and Strongly disagree was used so as to have quantities results easier for statistical analysis. 
The method and instrument was applied on: participants, teaching staff and heads of department since they were required to provide concise information on; ‘institutional self-assessment and quality of education’. 

The instrument comprised three sections: Section A, on background information; Section B, on the independent variables (governance structure, teaching and educational facilities) and Section C, on the dependent variable (quality of education). The questionnaires were chosen for this study because they produced normative data important for analysis.
3.7.2
Key informants interview guide
Key informants interview guides were developed and used to collect data from the Top Management and School Deans. One set of the Interview guide was used to gather information from both Top Management and School Deans. This method was preferred for top management and school deans since the researcher needed to carry out in-depth investigation coupled with detailed probing about the research matter.
3.7.3    Documentary Review Guide

Information was gathered from reviewing the records of the Institute which included: the budget, institutions’ development plan, policies, internal and external reports, work plans, and any other relevant document to the study and this was done with the use of documentary review guide formulated according to the study objectives.
3.8
Validity and reliability of research instruments

3.8.1
Validity

Accuracy of information was ensured by the use of relevant instruments. The questionnaire was subjected to the scrutiny of the supervisors and their recommendations were used to finally formulate instruments that had the ability to obtain the expected relevant data.

After designing the questionnaire, it was subjected to rating and Content Validity Index (CVI) was computed using the following formula: 

CVI = 
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Where:  K = Total number of items in the questionnaire declared valid by both raters/judges

             N = Total number of items in the questionnaire

The CVI for the questionnaire used was equal to 0.8 (CVI =
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), which was greater than 0.7 the recommended validity (Amin, 2005). Hence, the questionnaire was considered valid for data collection. 
3.8.2
Reliability 

Reliability refers to the constancy or dependability of a measuring instrument (Leary, 2004). In this study a pilot study was conducted to determine the reliability of the questionnaire. The questionnaires were distributed to 74 respondents (students, teaching staff and HODs) of Makerere University who were required to give their comments. The response rate was 100% with no significant issue to modify. The findings were entered into the Statistical Program for Social Scientist (SPSS) data analysis and yielded Cronbach’s Alpha of 0.872. This provided an indication of the consistency of response to all the items specified for in measuring the instrument and therefore were adopted. The results are displayed in the table below.
Table 2: The reliability of the research instrument
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Source: Primary data
3.9
Data Collection Procedure

Upon the approval of the proposal, a letter of introduction was obtained from the School of Management Science office at UMI to introduce the researcher to UMI Offices, Kampala. Appointments were made with identified respondents and respective offices on when to conduct interviews and review the relevant documents respectively. Interviews and review of documents were conducted on the agreed dates with the help of the interview guide and documentary review guide respectively and the collected data was prepared for analysis.

3.10
Data Analysis

Data processing involved two sub processes, namely; editing and coding. These were done to ensure that the collected data would derive logical meaning before entering it into SPSS data editor to process and derive the required descriptive. This involved careful scrutiny of completed questionnaire and interview guides. Both field and central editions were carried out.
3.10.1
Quantitative Data Analysis

Quantitative data was analyzed using SPSS version 16.0 to derive relevant descriptive statistics (Frequencies, Means and Percentages) in order to arrive at relevant conclusions. Quantitative data were presented using tables. The relationship between variables was computed using Pearson’s Correlation Coefficient.
Study hypotheses were tested using Pearson correlation and one–way ANOVA with the intention of either accepting them or rejecting them. 
3.10.2
Qualitative Data Analysis

The study employed discourse analysis to analyze qualitative data gathered from the interviews and review of documents. This was because it enabled the researcher to observe patterns or speech like what respondents talk about. Themes were developed for qualitative data analysis. Important thematic areas such as direct quotations were extracted and reported in line with the study variables verbatim. 
3.11
Measurement of Variables

Both nominal and ordinal scales of measurement were used in the questionnaire. The Nominal scale of measurement was used in section A of the questionnaire (demographics) which comprised items with some common set such as gender or sex, as well as age and qualification of respondents. Nominal scales were assigned only for purposes of identification but not to allow for comparisons of the variables being measured (Mugenda and Mugenda, 2003). The researcher also used ordinal measurement in categorizing and ranking the variables being measured like the use of statement such as greater than, less than or equal to (Amin, 2005). 
3.12     Research Ethics

The researcher obtained informed consent from all respondents to the study. The researcher introduced himself, explained to the respondents in the study area the objectives of the study, explained why the particular respondents were selected, the benefits, discomforts and harms of the study, and requested to also ask questions in relation to the study. The researcher designed the questions in such a manner that did not violate the rights of the informants. They were also assured of confidentiality on information provided and personal names would not appear on the research documents, instead numbers of identification would be used.

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4.1 Introduction

The results presented in this chapter were based on a study that set out to investigate the relationship between institutional self-assessment and quality of education in Uganda Management Institute. The objectives of the study were:  to assess the relationship between governance structure and quality of education at UMI, to analyze the relationship between teaching and quality of education at UMI and to analyze the relationship between educational facilities and quality of education at UMI. 
This chapter presents the results of the analysis. It began with the description of characteristics of respondents and statistical tables for easier understanding and interpretations of the results as indicated below.

4.2 Response rate 
A total of 289 questionnaires were distributed to collect quantitative data and all the 289 questionnaires were returned. An interview guide was also used to collect qualitative data from some of the respondents (top management and school deans) and out of seven scheduled for the interviews, only two directors and two school deans were interviewed. This therefore made a response rate of 99% as per Table 3 below. Therefore a response rate higher than 50% is good while that above 70% is excellent (Amin, 2005).
Table 3: Response rate
	Category
	Target Sample
	Actual Response
	Percentage (%)

	Participants
	247
	247
	83.45

	Teaching staff
	31
	31
	10.47

	HODs
	11
	11
	3.72

	School Deans
	4
	2
	0.68

	Top Management
	3
	2
	0.68

	Total
	296
	293
	99


Source: Primary data
4.3 Demographic Characteristics of respondents
The demographic characteristics of the respondents (gender, occupation, level of education and age) were as presented below.
4.3.1 Respondents by gender
This aimed at finding out the level of diversity by gender in UMI and was later used in analyzing the relationship between institutional self-assessment and quality of education in UMI.  The findings are summarized in table below.
Table 4: Respondents by gender
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Frequency | Percent | Valid Percent | Percent

Vaid Wale 156 540 540 540
female 133 460 460 1000
Total 280 | 1000 1000





Source: Primary data

Results from Table 4 indicate that most of the respondents were male, that is to say 54.0% and minorities were females with 46.0%. Therefore, males dominated in this sample. This led to a conclusion that UMI admits and employs more male participants and teaching staff respectively.

The male domination could be that males are more interested in upgrading their education level and working in HEIs than their female counterparts. The male domination at the institute further implies that there is gender disparity in both the staff and participants.
4.3.2 Respondents by occupation

This aimed at finding out the occupation of the respondents used in the study. The findings are summarized in the table below.
Table 5: Respondents by occupation
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Source: Primary data
Results from Table 5 indicate that most of the respondents were participants at 85.5%, followed by the teaching staff at 10.7% and HODs at 3.8%. Therefore, participants dominated in this sample. This was due to the fact that, the participants were the key stakeholders and the beneficiaries of UMI services.
4.3.3 Respondents by level of education

This aimed at finding out the level of education qualification of the respondents used in the study. The findings are summarized in the table below.

Table 6: Respondents by level of education
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Source: Primary data

The results in table 6, indicate that most of the respondents were; master’s degree holders at 48.1%, followed by bachelors degree holders at 35.6%, postgraduate diploma holders at 12.8% and PhD holders (doctoral) at 3.5%. These were due to fact that UMI majorly handles only postgraduate programmes. 
4.3.4 Respondents by age

This aimed at finding out the age bracket of the respondents used in the study. The findings are summarized in the table below.
Table 7: Respondents by age
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Source: Primary data
The results in table 7 indicate that most of the respondents were within the age bracket of 30-39 years at 53.6%, followed by 21-29 years at 28.7% and 40-49 years at 17.6%. The domination by the 30-39 years age bracket, further indicated that most of the respondents used in the study were still in their active stages in life.
4.4 Descriptive findings
The study aimed at establishing the relationship between institutional self-assessment and quality of education at UMI. In this section, descriptions of the respondents’ opinions on various items relating to the objective are presented below as well as verification of the hypothesis.
4.4.1 Governance structure and quality of education at UMI

The first objective of the study focused on investigating the relationship between governance structure and quality of education in UMI. The data for governance structure were collected from participants, teaching staff and heads of department of UMI. The responses from this independent variable represent the perception of the respondents regarding governance structure and quality of education in UMI. All the components of this independent variable were measured on a 5-point scale (1 = strongly disagree to 5 = strongly agree). Governance structure was measured in terms of centralization and formalization as presented below.
4.4.1.1 Centralization 

This was the first aspect under governance structure, which was done to establish the extent to which centralized decision making relates with quality of education at UMI.

Table 8: Centralization and quality of education in UMI
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Source: Primary data
According to table 8 above, four items measured the centralization variable and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘the top management of the Institute maintains a strong control of the affairs of the Institute’, and from the responses, the item was ranked highly with an average mean of 4.02. This confirms that UMI top management maintains a strong control of the affairs of the institute.

The second item was ‘in my opinion, only top management approves any expenditure’, and from the responses, the item was ranked at an average mean of 3.92. This also confirms that, to a greater extent only the top management approves any expenditure in UMI.
The third item was ‘top management handles the planning for the institute’, with the item ranked highly at an average mean of 4.25. This therefore confirms that at UMI, top management handles the planning for the institute.

The forth item was ‘any change in the strategic direction of the institute is decided by top management’, with the responses ranking it highly at an average mean of 4.30. This statistic confirms that at UMI, any change strategic direction of the institute is decided by top management.

When the Directors and School Deans were interviewed; one member said “at UMI decision making is undertaken at different levels like council level, top management level, directorate level, school level and departmental level especially on governance issues”. 
Another key informant said “at UMI even the course leaders, module leaders and facilitators make decisions especially on the teaching process”. 

However, the interviewees generally agreed with the findings that; top management had strong control over the affairs of the institute, strategic directions of the institute were decided by top management and that approval of key expenditures were done by top management. 
4.4.1.2 Formalization 
Formalization was the second aspect under governance structure, which was meant to establish the extent to which formal procedures impact on quality of education at UMI.
Table 9: Formalization and quality of education in UMI
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Source: Primary data

According to table 9 above, four items measured the formalization variable and two open ended questions assessed effects of formalization and centralization in complaints handling and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘the participants or employees are supposed to follow a particular way of doing things’ and from the responses; the item was ranked highly with an average mean of 4.11. This confirms that at UMI, the participants or employees are supposed to follow a particular way of doing things.

The second item was ‘a rules and procedures manual are readily available for new participants or employees’, and from the responses; the item was ranked at an average mean of 3.49. This statistic further confirms that at UMI, a rules and procedures manual is readily available for new participants or employees.

The third item was ‘at the institute, written rules and procedures are highly emphasized’, with the responses ranked at an average mean of 3.54. This shows that at UMI, written rules and procedures are highly emphasized.
The forth item was ‘whatever situation arises, we have procedures at this institute to follow in dealing with it’, and the responses ranked the item at an average mean of 3.65. This confirms that at UMI, there are procedures for dealing with whatever situation arises.
The two open ended items were; ‘are there challenges you have met at the institute with regard to complaints handling?’ and ‘suggest some of the ways you think such challenges can be solved by the institute?’ with the responses ranked at an average mean of 4.10 and 4.10 respectively. This confirms that at UMI, there are challenges with regard to complaints handling and solutions to address them were suggested.
When the directors and school deans were interviewed; one key informant mentioned “there is no institution that can be smoothly run without rules and procedures guiding its operations”.

Another informant said “at UMI we have clearly written down rules and procedures to deal with any situation that arises”.

The interviewees generally agreed with the questionnaire findings by stating that at the institute, there are rules and procedures guiding the operation of the employees, the participants and other stakeholders.

Correlation between governance structure and quality of education

Table 10: Correlation between governance structure and quality of education
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Source: Primary data

Pearson’s product moment correlation in table 10 yielded r = 0.536 which shows a positive relationship between governance structure and Sig value = 0.464 which is greater than α = 0.05, showing that the relationship between the two variables is not significant. Hence the research hypothesis was rejected.
4.4.2 Teaching and quality of education at UMI

Objective two of the study was to examine the relationship between teaching and quality of education at UMI. The data on teaching were collected from participants, teaching staff and heads of department. The response of the respondents on this variable represents their perception regarding the relationship between teaching and quality of education at UMI. All the components of this variable were measured on a 5-point scale (1 = strongly disagree to 5 = strongly agree).
4.4.2.1 Methods 

Method was the first aspect under teaching, which was meant to establish the extent to which teaching methods affect quality of education at UMI. 

Table 11: Methods and quality of education in UMI
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Source: Primary data

According to table 11 above, four items measured the method variable and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘lecture method is the most commonly used teaching approach’ and according to the responses; the item was ranked highly at a mean of 4.17. The statistic confirms that at UMI, the most commonly used teaching approach is lecture method.
The second item was ‘teaching is undertaken by highly qualified facilitators’, with the responses ranking it at a high mean of 4.12. This also confirms that at UMI, teaching is undertaken by highly qualified facilitators.
The third item was ‘facilitators always vary their teaching approaches/methods’ and the responses rank the item at a mean of 3.67. This indicates that at UMI, the facilitators vary their teaching approaches/methods.
The forth item was ‘lecturer-participant ratio is appropriate’, with the responses; the item was ranked lowly at a mean of 2.56. This therefore disagrees with the above statement, implying that the lecturer-participant ratio is not appropriate. This confirms the notion that there are few lecturers compared to the number of participants.

When the directors and school deans were interviewed; one director said “a great number of our facilitators are still using lecture method but we are currently doing pedagogical trainings for the teaching staff so as to improve their teaching skills and strategies”. This view that was shared by the interviewees completely agreed with the findings from questionnaire.
Another key informant mentioned “we have highly qualified teaching staff with over 10 PhD holders and with 20 members currently pursuing their PhD”. This view that was shared by the interviewees was greatly supported by findings from the questionnaire. He however continued by saying: “the lecturer – participant ratio is still low at 1: 53 especially with the rising number of participants and we are making efforts to recruit more reputable teaching staff to bridge that gap”. This view that was shared by the interviewees agreed with the findings from the questionnaire.
4.4.2.2 Assessment
Assessment was the second aspect under teaching, which was meant to establish the extent to which assessment in teaching impact on quality of education at UMI.

Table 12: Assessment and quality of education at UMI
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Source: Primary data

According to table 12 above, three items measured the assessment variable and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘there is timely feedback on participants’ work (tests, coursework and exams)’, and according to the responses; the item was ranked lowly at a mean of 2.25. This confirms that there is no timely feedback on participants’ work at UMI.
The second item was ‘the most commonly used assessment strategies are tests, coursework and examinations’, and according to the responses; the item was highly ranked at 4.87. This confirms that at UMI, the most commonly used assessment strategies are tests, coursework and examinations.
When the directors and the school deans were interviewed; one key informant mentioned “the facilitators due to their high workload still provide late feedback on participants work but we are stepping up efforts to curb that through recruiting more teaching staff”. This view that was shared by the interviewees agreed with the findings from the questionnaire. However another informant said “it is true that the most commonly used assessment strategies are tests, coursework and examinations but there are others for Masters and PhD participants like term paper, dissertation writing and Viva”. This view that was shared by the interviewees was also in support of the findings from the questionnaire.
The reviewed documents also showed that the most commonly used assessment strategies were; tests, coursework and examinations, with term paper, dissertations and Viva as the other assessment strategies majorly administered to masters and PhD participants only. 
4.4.2.3 Curriculum
Curriculum was the third aspect under teaching, which was meant to establish the extent to which institute curriculum or programmes impact on the quality of education at UMI. The findings are in the table below.
Table 13: Curriculum and quality of education at UMI
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Source: Primary data
According to table 13 above, four items measured the curriculum variable and two open ended questions assessed the challenges encountered in teaching with respect to methods, assessment and curriculum in UMI and their respective solutions and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘the institute programmes run as planned’, and the responses ranked it highly at a mean of 4.30. This confirms the fact that at UMI, the programmes once arranged never change.
The second item was ‘the institute has a rich curriculum that supports teaching and learning’, with the responses ranking it at a mean of 3.98. This statistic confirms the notion that at UMI, the curriculum is rich enough to support teaching and learning.

The third item was ‘the curriculum content is flexible’, with the responses indicate that; 11.4% strongly disagreed, 28.0% disagreed, 14.9% were undecided, 36.0% agreed while 9.7% strongly agreed (as per table 13 below) and the item was ranked at a low mean of 3.04. This shows that most of the respondents were undecided, agreed or disagreed with the statement.

Table 14: The curriculum content is flexible
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Source: Primary data

The forth item was ‘the modules are always completed as planned’, with the responses ranking it at a mean of 4.15. This statistic confirms that at UMI, the modules are always completed as planned.
The two open ended questions were; ‘are there challenges you encountered in teaching with respect to methods, assessment and the curriculum at the institute? If yes, mention them’ and ‘state any solutions to the problems mentioned in (26) above?’ with the responses ranking them at a mean of 4.00 and 3.97 respectively. These statistics confirm that at UMI, there are challenges associated with methods, assessment and curriculum with regard to teaching.
One interviewee said “the institute curriculum is adequate, appropriate and rich in content however there is need for improvement with regard to the introduction of practical programmes”. This view that was shared by the interviewees supported the findings from the questionnaire.
Another key informant mentioned “at UMI we plan ahead of time and we strive towards achieving the intended objectives in the plan within the scheduled time and by doing this we are judged for being rigid, but in a nutshell our curriculum is flexible”. This view that was shared by the interviewees was in support of the findings from the questionnaire.
Correlation between teaching and quality of education
Table 15: Correlation between teaching and quality of education
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Source: Primary data

Pearson’s product moment correlation in table 15 yielded r = 0.436 and Sig value = 0.000 which is less than α = 0.05. Hence the research hypothesis was accepted that there is a significant positive relationship between teaching and quality of education. This result meant that participants, teaching staff and HODs believe that improving or varying the teaching methods, offering alternative assessment strategies and enhancing flexibility in the curriculum is important in improving the quality of education.

These results meant that effective teaching had the ability to enhance customer satisfaction, ensure accountability and offer value for money.
4.4.3 Educational facilities and quality of education at UMI

The third objective of the study focused on analyzing the relationship between educational facilities and quality of education at UMI.  The data for educational facilities were collected from participants, teaching staff and heads of department of UMI. The responses from this independent variable represent the perception of the respondents regarding educational facilities and quality of education at UMI. All the components of this independent variable were measured on a 5-point scale (1 = strongly disagree to 5 = strongly agree). Educational facilities were measured in terms of; library, lecture room space and computers as presented below.
4.4.3.1 Library
Library was the first aspect under educational facilities, which was meant to establish the extent to which library and its facilities impact on quality of education at UMI. The findings are in the table below.
Table 16: Library and quality of education at UMI

[image: image17.png]Cornputer

fatiliies and The The insitute
. ) Institute's electronic | participants | library has
Library library equipmentin | access library | adequate and
Instiute has opening | the library are | materials and | relevant
adequate hours are accessible | resources on- | reading
liprary'space | suffcient | and adequate line materials
N van 289 289 289 289 289
Missing 0 0 0 0 0
Mean 210 318 232 222 287
std. Deviation 1134 1.382 1.383 951 1320
Variance 1.285 1.820 1.830 904 1742





Source: Primary data

According to table 16 above, five items measured the library variable and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘institute has adequate library space’. The responses ranked the item at a very low mean of 2.10. This therefore shows that most of the respondents disagreed/strongly disagreed with the statement, implying that at UMI, the library space is inadequate.

The second item was ‘institute’s library opening hours are sufficient’, with the responses ranking it at a mean of 3.16. This confirms that to a larger extent, UMI library opening hours are sufficient.

The third item was ‘computer facilities and electronic equipment in the library are accessible and adequate’. The responses ranked the item at a mean of 2.32. This confirms that the computer facilities and electronic equipment in the UMI library are inaccessible and inadequate.
The forth item was ‘the participants access library materials and resources online’ with the responses ranking it lowly at a mean of 2.22. This also shows that UMI participants do not access library materials and resources online.

The fifth item was ‘the institute library has adequate and relevant reading materials’. The responses ranked the item at a mean of 2.67. This shows that UMI library does not have adequate and relevant reading materials.
When the directors and school deans were interviewed; one school dean said “the institute library has indeed become inadequate for the current population of participants warranting an urgent expansion”. He further continued by saying “the institute has also seen the introduction of new courses but this has not been effectively matched by the procurement of the relevant books”. This view that was shared by the interviewees confirmed the findings from the questionnaire.
Another key informant mentioned “the library opening hours are adequate however due to the global forces UMI is expediting measures of establishing an E – library so that participants have access to reading materials from the confines of their homes or work place”. 
The reviewed documents further supported the questionnaire findings that; the library space was inadequate and had inadequate relevant and updated reading materials with the materials not accessible by the participants online.
4.4.3.2 Lecture room space

Lecture room space was the second aspect under educational facilities, which was meant to establish the extent to which lecture room space and its fittings impacted on quality of education at UMI. The findings are in the table below.
Table 17: Lecture room space and quality of education at UMI
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Source: Primary data

According to table 17 above, four items measured the lecture room space variable and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘the lecture room space is adequate for participants’. The responses ranked the item lowly at a mean of 2.88. This shows that at UMI, the lecture room space is not adequate for the participants.

The second item was ‘the lecture room space has adequate furniture’, with the responses ranking at a mean of 3.00. This statistic shows that a greater number of the respondents disagreed or were undecided with the statement than those who agreed with it. This confirms that at UMI, the lecture space does not have adequate furniture.

The third item was ‘the furniture in the lecture is suitable for effective teaching and learning’. The responses ranked the item at a mean of 3.16. This confirms that at UMI, the furniture in the lecture rooms is suitable for effective teaching and learning.

The forth item was ‘the aeration of the lecture room is suitable for teaching and learning’, with the responses ranking it at a mean of 2.48. This shows that at UMI, the aeration of the lecture rooms is not suitable for teaching and learning. 
One of the directors when interviewed had this to say; “the available lecture room space within the institute is inadequate but as you are aware expansions underway with the construction of the new to bridge the gap”. This view that was shared by the interviewees supported the findings from the questionnaire.
One of the school deans interviewed had this to say; “the available furniture in lecture rooms at the institute are adequate and suitable for effective teaching and learning but the aeration of the lecture rooms needs more improvement”. This view that was shared by the interviewees disagreed with the findings from the questionnaire.
4.4.3.3 Computers 

Computers were the third aspect under educational facilities which were meant to establish the impact of computers and their resources on quality of education at UMI. The findings are in the table below. 
Table 18: Computers and quality of education at UMI
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Source: Primary data
According to table 18 above, four items measured the computer variable, two open ended questions assessed the challenges faced with educational facilities with respect to library, lecture room space and computers and their respective remedies and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘the institute has adequate number of computer’, with the responses ranking it at a mean of 2.24. This confirms that UMI does not have adequate number of computers to facilitate teaching and learning.

The second item was ‘all institute’s computers are on an internet network’ and the responses ranked it at a mean of 2.19. This indicates that at UMI, not all its computers are on an internet network.

The third item was ‘all the lecture rooms have computers’, with the responses ranking it at a very low mean of 1.59. This also confirms that at UMI, not all lecture rooms have computers.

The forth item was ‘the computers in the lecture rooms are adequate for the participants’. The responses ranked it also at a mean of 1.59. This confirms that the computers in the lecture rooms in UMI are not adequate for the participants.

The two open ended questions were; ‘are there challenges you have faced with educational facilities especially with regard to library, lecture room space and computers? If yes, state them?’ and ‘suggest any remedies to the challenges in (41) above?’ with the responses ranking them at a mean of 4.37 and 4.28 respectively. This confirms that at UMI, there are challenges faced with educational facilities with regard to library, lecture room space and computers with viable remedies to that effect.

When one of the directors was interviewed he had this to say; “the institute does not have adequate number of computers and only the staff computers do access internet”.  However one of the school deans also had this to say; “the available computers at the institute are not adequate for all lecture rooms and participants”. The narratives above were also supported by the documents reviewed.
The interviewees therefore agreed with the findings that: the institute had inadequate number of computers, the institute’s computers are not on an internet work, not all lecture rooms have computers and the computers in the lecture rooms are inadequate for the participants.
Correlation between educational facilities and quality of education
Table 19: Correlation between educational facilities and quality of education
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  Source: Primary data
Pearson’s product moment correlation in table 19 yielded r = 0.536 and Sig value = 0.039 which is less than α = 0.05. Hence the research hypothesis was accepted that there is a significant positive relationship between educational facilities and quality of education. This result meant that participants, teaching staff and HODs believe that educational facilities play a crucial role in improving the quality of education but not the fact that the existing educational facilities are perfect. These results meant that educational facilities like; library, lecture room space and computers had the ability to improve quality of education if adequate measure of effort was put in place by management to acquire them and put to effective use by participants and the teaching staff.

4.4.4 Quality of education at UMI
The responses from this dependent variable represent the perception of the respondents regarding quality of education in UMI. All the components of this dependent variable were measured on a 5-point scale (1 = strongly disagree to 5 = strongly agree). Quality of education at UMI was measured in terms of; timeliness of feedback, customer satisfaction, accountability and value for money as presented below.
Table 20: Quality of education at UMI
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Source: Primary data
According to table 20 above, four items measured the quality variable, two open ended questions assessed whether there were quality challenges facing UMI and their accompanying solutions and respondents were asked whether they agreed with the statements therein. Results in terms of responses were given on the Likert Scale.
The first item was ‘there is timeliness of feedback at the institute’ with responses ranking it at a mean of 2.38. This shows that there is delayed feedback at UMI.
The second item was ‘the customers are satisfied with the services at the institute’ and the responses ranked the item at a mean of 2.78. This also confirms that at UMI, the customers are not satisfied with their services.
The third item was ‘the institute is accountable to the different stakeholders’ with the responses raking it at a mean of 3.18. This confirms that UMI is accountable to its different stakeholders.

The forth item was ‘the institute guarantees value for money to the stakeholders’. The responses ranked the item at a mean of 2.80. This confirms that UMI does not guarantee value for money to its stakeholders.

The two open ended questions were; ‘do you think there are challenges facing UMI? If yes, state those challenges?’ and ‘suggest how the institute can solve the challenges mentioned in (47) above?’ with the responses ranking them at a mean of 4.26 and 4.08 respectively. This confirms that there are quality challenges at UMI but also with accompanying solutions.
Consequently when the researcher interviewed the Directors and the School Deans; they concurred with some of the questionnaire findings and disagreed with others. One of the school deans had this to say; “the institute is fully accountable to its customers however it still grapples with the challenge of delayed feedback especially on participants’ work”.  One of the directors interviewed also had this to say; “I believe the institute offers value for money to its customers and the customers are satisfied with the standard of teaching and level of services provided however we still have shortfall of educational facilities”. 
The interviewees agreed that there were quality challenges at the institute including among others; delayed feedback on participants’ work (coursework, tests and exams), dissatisfaction among customers as a result of inadequate facilities (computers, no wireless network for participants, no online library materials, parking space) but generally asserted that the participants were satisfied with the level of teaching and the services offered by the institute. The interviewees however disagreed with the other findings by generally hinting that the institute was fully accountable to its stakeholders and duly offered value for money to its participants.
The documents reviewed showed that there was no timeliness of feedback on the participants’ work (tests, coursework and examinations) whereas the participants were greatly appreciative with the level of seriousness shown by UMI teaching staff with regard to content delivery. 
CHAPTER FIVE

SUMMARY, DISCUSSIONS, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction

The study was set out to establish the relationship between institutional self-assessment and quality of education at UMI. This chapter presents a summary of the major findings, discussions, conclusions and recommendations based on the study objectives and study hypothesis. The researcher also suggests areas for further research here.
5.2 Summary of findings

Before proceeding with the discussion, below is a summary of the major findings, which corresponds with the objectives and research questions and which will form the basis of the discussion. 
5.2.1 Governance structure and quality of education at UMI

The study sought to find the relationship between governance structure and quality of education. The items measuring governance structure; centralization and formalization ranked at an average mean of 4.12 and 3.83 respectively with an overall average mean of 3.975. This implies that the institute is highly formalized with power and authority being centralized at the top. 
5.2.2 Teaching and quality of education at UMI

The study sought to find the relationship between teaching and quality of education. The items measuring teaching; methods, assessment and curriculum ranked at an average mean of 3.63, 3.30 and 3.91 respectively with an overall average mean of 3.613. This therefore implies that more improvements ought to be undertaken with regard to teaching in the line of; teaching methods, assessment and the curriculum due to the low ranking by the respondents.
5.2.3 Educational facilities and quality of education at UMI
The study ought to find the relation between educational facilities and quality of education. The items measuring educational facilities; library, lecture room space and computers were ranked by the respondents at average means of 2.494, 2.88 and 2.71 respectively with an overall average mean ranking at 2.695. This extremely low ranking by the respondents means that more work needs to be done in a bid to uplift the standards of the library, lecture room spaces and computers so as to improve the quality of educational facilities. 

5.3 Discussion of the research findings

5.3.1 Governance structure and quality of education at UMI

The first objective was to investigate the influence of governance structure on quality of education at UMI. The first hypothesis which stated that governance structure significantly influences quality education was rejected implying that quality of education was not significantly influenced by governance structure. 

This finding contradicted that of Mullins (2007) which found that the governance structure of an organization affects not only productivity and economic efficiency but also the morale and job satisfaction of the workforce. This could be due to the fact that his study was conducted in a different country and institution but not in UMI.
However Baligidde (2006) asserted that a University without some basic bureaucratic structure is unimaginable and certainly a recipe for chaos, although he agrees that bureaucratic systems can discourage innovativeness which is so vital in making a university relevant to the needs of a society. 
The findings however contradicted Drucker (1989) who summed the relevance of structure by saying that a good organization structure does not by itself produce good performance, but a poor organization structure makes good performance impossible, no matter how good the individual managers may be. He added that to improve organization structure will therefore improve performance.
5.3.2 Teaching and quality of education at UMI

The second objective of this study was to investigate the influence of teaching on quality of education. Teaching was looked at in terms of: teaching methods, assessment and curriculum. The hypothesis was accepted indicating that teaching had positive influence on quality of education in UMI. The positive relationship meant that improvement in teaching dimensions of; methods, assessment and curriculum, for instance, led to quality education in higher institutions of learning.

The findings were supported by Corcoran et al. (1988) who found that overcrowding and heavy teacher workloads created stressful working conditions for teachers and led to higher teacher absenteeism. Crowded classroom conditions not only make it difficult for students to concentrate on their lessons, but inevitably limit the amount of time teachers can spend on innovative teaching methods such as cooperative learning and group work or, indeed on teaching anything beyond the barest minimum of required material. In addition, because teachers must constantly struggle simply to maintain order in an overcrowded classroom, the likelihood increases that they will suffer from burnout earlier than might otherwise be the case.
The findings were also supported by Ramsden et al (2003) who found that there was a relationship between the teaching and quality of higher education institutional learning outcomes driven by the fact that high-quality student learning is aided by good teaching practices. They further argued that the teaching staff had to be motivated and supported in order to prove his/her impact on the quality of education. 

Cunha & Heckman (2010) however argued that shared perceptions of quality teaching are challenged by the many diverse forces acting on universities in their modern environment. 
5.3.3 Educational facilities and quality of education at UMI

The third objective of this study was to investigate the influence educational facilities on quality of education at UMI. Educational facilities were looked at in terms of: library, lecture room space and computers. The hypothesis was accepted indicating that educational facilities had positive influence on quality of education at UMI. The positive relationship meant that improvement in educational facilities, led to quality education in higher institutions of learning.

The above findings were supported by Cash (1993), who examined the relationship between building condition and student achievement in small, rural Virginia high schools. Student scores on achievement tests, adjusted for socioeconomic status, was found to be up to 5 percentile points lower in buildings with lower quality ratings. Achievement also appeared to be more directly related to cosmetic factors than to structural ones. Poorer achievement was associated with specific building condition factors such as substandard science facilities, air conditioning, locker conditions, classroom furniture, more graffiti, and noisy external environments.

McGuffey (1982) also concluded that heating and air conditioning systems appeared to be very important, along with special instructional facilities (i.e., science laboratories or equipment) and color and interior painting, in contributing to student achievement. Proper building maintenance was also found to be related to better attitudes and fewer disciplinary problems in one cited study.
Votez and Valenzuela (1993) as cited by Muguluma (2004) also established a positive relationship between infrastructure including not only buildings but also furniture and access to electricity or water to academic performance in a survey carried out in Latin America.

Hammock (1990) as cited by Mashate (2008), found that classroom (lecture room) structures and buildings create a positive academic environment (climate) and they raise students’ self esteem, reduce alienation and delinquency.
Kochahar (2000) also asserted that the physical facilities contribute a lot to the general atmosphere of the school and noted that healthy surroundings, good sanitary arrangements, adequate library and reading materials, classroom facilities, special room for different subjects, common room among others would keep students busy and away from indiscipline.
5.4 Conclusions 

Based on the findings and discussions, the following conclusions were drawn:
5.4.1 Governance structure and quality of education at UMI
The study sought to find the relationship between governance structure and quality of education at UMI. Based on the findings, governance structure has no direct relationship with quality of education at UMI. This means that any change in the governance structure should not result in to any change in the quality of education.
5.4.2 Teaching and quality of education at UMI
The study was to find the relationship between teaching and quality of education in UMI. Based on the findings, teaching has a direct relationship with quality of education. This means that improvement in the methods of teaching, curriculum and assessment strategies would lead to effective and efficient teaching which translates into quality education in UMI.
5.4.3 Educational facilities and quality of education at UMI 

The study was to find the relationship between educational facilities and quality of education at UMI. Based on the findings, educational facilities have a direct relationship with quality education at UMI. This means that improvement in the library, lecture room space and acquisition and networking of more computers would lead to standard educational facilities which translate into quality education.
5.5 Recommendations
From the findings and conclusions, the following recommendations are suggested objective by objective:
5.5.1 Governance structure and quality of education at UMI
The study found a positive relationship between governance structure and quality of education at 0.536 and significance of 0.464. This shows that much as the relationship is positive but it is not significant since 0.464 ˃ (greater than) 0.05 for two tailed. It is therefore vital that the institute continues to vary centralization, formalization as well as decentralization in a bid to redeem it from some of the red tape experienced within the institute by both staff and participants situationally.  
5.5.2 Teaching and quality of education at UMI
The study found a positive relationship between teaching and quality of education at 0.436 and significance of 0.000 which confirms that effective teaching can translate into quality education. The institute should therefore undertake measures aimed at improving; the teaching methods, the assessment strategies and the curriculum in order to achieve quality education. This can be done through; varying the teaching methods, using alternative assessment strategies and ensuring flexibility in the curriculum.
5.5.3 Educational facilities and quality of education at UMI
The study found a positive relationship between educational facilities and quality of education at 0.536 and at a significance of 0.039 which also shows that the availability of adequate and relevant educational facilities within an institution can result into quality education. The institute therefore has to ensure that; the library is adequate and sufficiently facilitated; the lecture room space is adequate, well furnished and well aerated while also purchasing more computers for both staff and participants and networking them so as to improve the standard of educational facilities. 
5.6 Recommendations for further research 
The researcher wishes to crown this study by highlighting areas that would deserve critical analysis in future:
1. This study looked at governance structure, teaching and educational facilities, the researcher recommends for a future study on research and quality of education.

2. The researcher recommends a need for a similar study to be carried out in other higher education institutions to see how the situation is portrayed.
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APPENDICES

APPENDIX 1: DOCUMENT REVIEW GUIDE

Documents reviewed included; 

1. Quality assurance policy at UMI
2. End of Module Evaluation reports at UMI

3. NCHE documents

4. National Quality Assurance policy framework 
5. The Universities and Other Tertiary Institutions Act
6. IUCEA documents
The researcher took time to observe what was stated in the documents as opposed to what was visible on ground in relation to:
(i) Governance structures with due focus on centralization and formalization UMI
(ii) Teaching with regard to; methods, assessment and curriculum at UMI

(iii) Educational facilities with respect to; library, lecture room space and computers at UMI.
APPENDIX 2: INTERVIEW GUIDE FOR TOP MANAGEMENT AND SCHOOL DEANS
TOPIC: Institutional self-assessment and Quality of Higher Education: A case study of Uganda Management Institute
1. How are decisions made at the Institute?
2. In your own opinion, do you think the decision making process motivate staff to work harder? If Yes/No, explain how?
3. In your institution, do you have clearly defined rules and regulations guiding the operation of each office and employee? If yes, are they rigidly applied?
4. In your institution, do you have clearly defined roles and responsibilities for every employee? If yes, are they rigidly adhered to?
5. Do staffs communicate freely and easily with their supervisors? If No, explain why?
6. What has the Institute done to improve teaching and learning?
7. In your institution what modes of instructions are commonly used during class contact hours with participants by facilitators?
8. Give reasons for the above.   
9. What modes of assessment are commonly used in this institution to determine the progress of the participant?
10. Give reasons for the above.
11. Are there alternative assessment strategies that the Institution can adopt? If yes, state them. If No, explain why? 
12. How suited is your curriculum for the nature of the participants you admit?
13. How flexible is your curriculum to the participants?
14. What is the state of educational facilities at the Institute?
15. Do you think the current state of educational facilities can support effective teaching, learning and research? If No, what is the Institute doing to improve?
16. Do you think the Institute’s library is adequately facilitated? If No, what is being done to improve?
17. Do you think the Institute’s lecture room space is adequate and well furnished? If No, what is being done to improve? 
18. Do you think the Institute has adequate number of computers for both the staff and participants? If No, what is being done to improve?
19. Do all the available computers of the Institute access internet? If No, explain why and what is being done to achieve it?
APPENDIX 3: QUESTIONNAIRE FOR PARTICIPANTS, TEACHING STAFF AND HEADS OF DEPARTMENT
Dear Respondent,

I am Patrick Micheal Okeng a participant of Uganda Management Institute pursuing Master in Higher Education Management and Administration (MHEMA), my research topic is “INSTITUTIONAL SELF-ASSESSMENT AND QUALITY OF HIGHER EDUCATION: A CASE STUDY OF UGANDA MANAGEMENT INSTITUTE”. The findings of this research are not only for academic purposes but would contribute to quality improvement in UMI.

Please spare some time and give your most appropriate and honest responses. Feel free to give information to the best of your knowledge, as it will be treated with utmost confidentiality.

SECTION A: BACKGROUND INFORMATION (TICK YOUR RESPONSE)

1. What is your gender?

Male 

Female  

2. What is your occupation at UMI?

(i) Participant
(ii) Teaching staff

(iii) Head of department 

3. What is your highest level of education?

(i) Bachelors 

(ii) Post Graduate Diploma

(iii) Masters 

(iv) Doctoral  

4.  What is your age group?

(i) 21 – 29 years 

(ii) 30 – 39 years 

(iii) 40 – 49 years 

(iv) 50 – 59 years 

(v) Above 60 years

SCTION B: INDEPENDENT VARIABLES (INSTITUTIONAL SELF-ASSESSMENT)

In this section please tick in the box that corresponds to your opinion/view according to a scale of: 5 = Strongly Agree (SA), 4 = Agree (A), 3 = Undecided (U), 2 = Disagree (D), 1 = Strongly Disagree (SD)

	B(I)
	GOVERNANCE STRUCTURE
	5
	4
	3
	2
	1

	
	Centralization
	SA
	A 
	U
	D
	SD

	5
	The top management of the Institute maintains a strong control of the affairs of the institute
	
	
	
	
	

	6
	In my opinion, only the top management approves any expenditure
	
	
	
	
	

	7
	Top management handles the planning for the Institute
	
	
	
	
	

	8
	Any change in the strategic direction of the Institute is decided by top management
	
	
	
	
	

	
	Formalization 
	SA
	A
	U
	D
	SD

	9
	The participants or employees are supposed to follow a particular way of doing things
	
	
	
	
	

	10
	A ‘rules and procedures’ manual is readily available for new participants or employees
	
	
	
	
	

	11
	At the Institute, written rules and procedures are highly emphasized
	
	
	
	
	

	12
	Whatever situation arises, we have procedures at this Institute to follow in dealing with it
	
	
	
	
	


13. Are there challenges you have met at the institute with regard to complaints handling? If yes, state them.
………………………………………………………………………………………………………………………………………………………………………………………………………………

14. Suggest some of the ways you think such challenges can be solved by the institute?
………………………………………………………………………………………………………
………………………………………………………………………………………………………
	B(II)
	TEACHING
	5
	4
	3
	2
	1

	
	Methods
	SA
	A
	U
	D
	SD

	15
	Lecture method is the most commonly used teaching approach
	
	
	
	
	

	16
	Teaching is undertaken by highly qualified facilitators
	
	
	
	
	

	17
	Facilitators always vary their teaching approaches
	
	
	
	
	

	18
	Lecturer – participant ratio is appropriate
	
	
	
	
	

	
	Assessment
	SA
	A
	U
	D
	SD

	19
	There is timely feedback on participants work (tests, coursework and exams)
	
	
	
	
	

	20
	The most commonly used assessment strategies are tests, coursework and examinations
	
	
	
	
	

	21
	The institute uses other assessment strategies apart from tests, coursework and exams
	
	
	
	
	

	
	Curriculum
	SA
	A
	U
	D
	SD

	22
	The  institute programmes run as planned
	
	
	
	
	

	23
	The institute has a rich curriculum that supports teaching and learning 
	
	
	
	
	

	24
	The curriculum content is flexible
	
	
	
	
	

	25
	The modules are always completed as planned
	
	
	
	
	


26. Are there challenges you have encountered in teaching with respect to methods, assessment and curriculum at the institute? If yes, mention them.

………………………………………………………………………………………………………

27. State any solutions to the problems mentioned in (26) above.
……………………………………………………………………………………………………… 
	B(III)
	EDUCATIONAL FACILITIES
	5
	4
	3
	2
	1

	
	Library
	SA
	A
	U
	D
	SD

	28
	Institute has adequate library space
	
	
	
	
	

	29
	Institute’s library opening hours are sufficient
	
	
	
	
	

	30
	Computer facilities and electronic equipment in the library  are accessible and adequate
	
	
	
	
	

	31
	The participants access library materials and resources online 
	
	
	
	
	

	32
	The institute library has adequate and relevant reading materials
	
	
	
	
	

	
	Lecture room space
	SA
	A
	U
	D
	SD

	33
	The lecture room space is adequate for participants
	
	
	
	
	

	34
	The lecture room space has adequate furniture
	
	
	
	
	

	35
	The furniture in the lecture room is suitable for effective teaching and learning
	
	
	
	
	

	36
	The aeration of the lecture room is suitable for teaching and learning
	
	
	
	
	

	
	Computers 
	SA
	A
	U
	D
	SD

	37
	The institute has adequate number of computers
	
	
	
	
	

	38
	All the institute’s computers are on an internet network 
	
	
	
	
	

	39
	All the lecture rooms have computers
	
	
	
	
	

	40
	The computers in the lecture rooms are adequate for the participants
	
	
	
	
	


41. Are there challenges you have faced with educational facilities especially with regard to library, lecture room space and computers? If yes, state them?
………………………………………………………………………………………………………………………………………………………………………………………………………………

42. Suggest any remedies to the challenges in (41) above.

………………………………………………………………………………………………………………………………………………………………………………………………………………

SECTION C: DEPENDENT VARIABLE (QUALITY OF HIGHER EDUCATION)

In this section please tick in the box that corresponds to your opinion/view according to a scale of: 5 = Strongly Agree (SA), 4 = Agree (A), 3 = Undecided (U), 2 = Disagree (D), 1 = Strongly Disagree (SD)

	
	QUALITY OF HIGHER EDUCATION
	5
	4
	3
	2
	1

	
	
	SA
	A
	U
	D
	SD

	43
	There is timeliness of feedback at the institute
	
	
	
	
	

	44
	The customers are satisfied with the services at the institute
	
	
	
	
	

	45
	The institute is accountable to the different stakeholders
	
	
	
	
	

	46
	The institute guarantees value for money to the stakeholders
	
	
	
	
	


47. Do you think there are quality challenges facing UMI? If yes, state those challenges?
………………………………………………………………………………………………………………………………………………………………………………………………………………

48. Suggest how the institute can solve the challenges mentioned in (47) above.

………………………………………………………………………………………………………………………………………………………………………………………………………………
THANK YOU FOR YOUR COOPERATION
APPENDIX 4: INTRODUCTORY LETTER
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Your Ref:

OurRef:  GI35 18 November 2014

TO WHOM IT MAY CONCERN

MASTERS IN HIGHER EDUCATION MANAGEMENT AND
ADMINISTRATION RESEARCH

Mr. Patrick Michael Okeng is a student of the Masters in Higher Education
Management and Administration of Uganda Management Institute 1% Intake
2012/2013, Reg. Number 12/MHEMA/1/005.

The purpose of this letter is to formally request you to allow this participant to
access any information in your custody/organisation, which is relevant to his
research.

His Research Topic is: ‘Institutional Self-Assessment and Quality of
Higher Education: A Case Study of Uganda Management Institute”

aria K. Barifaijo (PhD)

Ag. Head, Dept. of Education Leadership and Management
























































































































































_1470642724.unknown

_1478680791.unknown

