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Abstract

The study on factors affecting pupils’ academic performance was carried out in Kachonga Sub County, Butaleja District Uganda. The study was based on the following objectives: to establish the relationship between teacher-based factors and pupils’ performance, to establish the relationship between school-based factors and pupils’ performance and to establish the relationship between parent characteristics and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda. In total, a sample of 128 respondents was selected, comprising of Head Teachers, DEO, Inspector of Schools, teachers, parents and primary seven pupils.  The sample size was obtained using simple random and purposive sampling. The study used both qualitative and quantitative techniques to collect and analyse data. Study findings revealed that teacher based factors (r=.428**) and parent characteristics (r=.302*) had a moderate positive relationship with pupils’ academic performance while school based factors (r=.252) had a weak positive relationship with pupils’ academic performance. The study concluded the availability of qualified teachers who are committed and provide feedback to pupils enhances pupils’ academic performance. It was further concluded that inadequate instructional materials, and infrastructure have retarded pupils’ academic performance. In addition, the economic status of parents, education level of parents and their involvement in homework contribute to pupils’ academic performance. The study recommends that head teachers should put strict measures such as suspension on the payroll for teachers who fail to teach all scheduled lessons. All teachers without teaching certificates should be dismissed and replaced with qualified teachers.  Ministry of Education and Sports provides enough text books for primary schools. The study recommends that Ministry of Education and Sports should increase the amount of capitation grant given to schools so that they can take care of all pupils’ financial requirements so that they are not sent away from school, yet parents have no stable sources income to support their children. The study further recommends that parents should regularly contact teachers to discuss pupils’ academic performance and establish how to guide them, especially in their homework.

CHAPTER ONE
INTRODUCTION
1.1 Introduction
This study investigated factors affecting pupils’ academic performance in Kachonga Sub County, Butaleja district in Uganda. The selected “factors” (Teacher characteristics, parents’ characteristics and school characteristics) constituted the “independent variables” while “academic performance” was the “dependent variable”. Chapter one presents background to the study, problem statement, purpose, objectives of the study, research questions, hypotheses, scope of the study, significance, justification of the study and definition of key terms and concepts.

1.2 Background to the Study

In this section, background to the study is presented covering four dimensions, and these include the historical, theoretical, conceptual and contextual perspectives as indicated below.

1.2.1 Historical Perspective
The issue of pupils’ performance at schools has been of concern ever since modern education was introduced. Many countries world over have come to realize that pupils are the heart of educational progress and that without good performance, all innovations in education are doomed to failure (UNESCO, 2000). Education is one of the fundamental rights of the individual. Article 26 of the Universal Declaration of Human Rights, which was adopted by the United Nations Education General Assembly on 10th  December, 1948 stipulated this among others. Education shall be equally accessible to all on the basis of merit (quality) and parents have a prior right to choose the kind of education that shall be given to their children.  

During the 1990 world conference on “Education For All”, a declaration to reaffirm the commitment of the international community to ensure the right to education for all people was adopted (UNESCO, 1996). Participants of this conference stated that every person whether child or adult has to benefit from the opportunities of education that were designed to fulfill the benefit from educational opportunities designed to meet their basic learning needs. However, UNESCO (2014) global monitoring reported that only 22 countries across the world were on proper track to achieve the goals for Education for All. 

According to Education For All (EFA) global monitoring report released 2008, primary school enrolment rose from 647 to 688 million worldwide between 1999 and 2005, increasing by 36 percent in Sub Saharan Africa and 22 percent South and West Asia. The Global Net Enrolment Ration (NER) rose from 83 percent to 87 percent between 1999 and 2005. Participation levels increased most rapidly in Sub Saharan Africa (23%), South West Asia (11%) (UNESCO, 2006). 
UNESCO (2006) further revealed that in 2005, there were about 653 million primary school age going children live in Sub Saharan Africa, Eastern and South Western Asia. Although the literacy rate increased from 49% in 1990 to 60% in Sub Saharan Africa, around 45 million children were out of school (UNESCO, 2006).

Since pre-independence, academic performance in primary schools in the Sub-Saharan Africa, experienced decline in years of strife between 1970s and 1980s. In Uganda, arising from two decades of civil strife and war, the system of education, particularly in lower levels experienced neglect for years. This led to poor enrolment, poor quality of education and increased primary school dropout rates (MOESTS, 2001). The introduction of Universal Primary Education in (1996) and its implementation in January 1997 initially led to the increase in the primary school enrolments from 62% in 1992 to 86% in 2002/3 (Galimaka, 2008). Data by Bategeka and Okurut (2006) shows that primary school enrollment is no longer improving with a fall to 84% in 2005/2006  In addition, Nsibambi (2010) noted that the increase in enrollment in primary school has not matched the quality of performance, especially in the eastern and northern parts of the country. 

In a study by Walakira et al., (2016), the highest proportion of pupils were enrolled in the eastern region (26.9%), followed by the central region (24.3%), northern region (21.1%), and western region (12.8%). The rest of the students were from the northeastern (6.1%) and south western (8.8%) regions. UWEZO (2016) revealed that regarding numeracy, three out of ten children were not able to solve a primary two problem of division. Nearly one out of five children were not able to recognize numbers ranging from 10 to 99. By the time they reach primary seven, 15 out of 100 are not able to solve primary two division. UWEZO (2016) further revealed that three out of ten pupils in primary three to primary seven can do primary two work in Uganda. Regarding the English language, in primary three, nearly two out of ten primary three children could read as well as understand an English primary two story. However, four out of ten can’t read a word in English, in primary seven, two out of ten children cannot read a primary two story in English.  

According to UNEB (2003), out of the 456,679 pupils who sat for Primary Leaving Examinations (PLE) only 39.5% passed, out of the 458,997 pupils who sat in 2004, 40.5% passed. The trend has continued to show that most of the pupils studying in UPE schools fail their PLE., the failure rate was 57.5% in 2007,57.7% in 2008 and 56.4% in 2009 ( UNEB,2007, 2008, 2009). Similarly, primary schools in Kachoga Sub County, Butaleja district have experienced poor academic performance. The District Education Officer’s Report (2016) revealed that in 2012, only 4%, of 3667 pupils scored grade one, in 2013,  3.8%  of 3783 and only  4.1% out of 3942 scored grade one in 2014 Primary Leaving Examinations. UWEZO (2016) revealed that 54.2% of the pupils in Uganda were competent in the local language at primary two level when there are in primary six, two out of ten could read as well as understand a story in English. In addition, NAPE (2015) revealed that less than one in three pupils (29.1%) were able to add in their daily life, 28.5 percent could add two digit numbers with carrying while 26.7% applied subtraction in novel situations. Only 21.0 percent of the pupils showed ability to multiply with the aid of tables of multiplication. Therefore, there was need to investigate factors affecting pupils’ academic performance in Kachonga Sub County, Butaleja district in Uganda, in order to suggest possible remedies.

1.2.2 Theoretical Perspective

The study was guided by the “Learning theory” by Skinner (1945). According to Skinner (1945) “Learning theory” achievement varies among individuals due to several reasons. The theory asserts that, for proper learning to take place, learning experience; should be guided and appropriately be controlled (Skinner, 1945). The environment or the circumstances under which learning occurs should be supportive and conducive enough for effective learning and achievement. The Theory further assumes that the goal of education is to train learners in survival skills for self and society (Skinner (1945).  Specifically, the Theory addresses the applications of behaviourism and operant conditioning to educational practices.  In line with this study, the level of performance and aspirations of pupils/students depend on factors linked to the level of teacher competence, family background and school environment. According to Obanya & Ezewu (1988), the higher the status of a family, the more likely it motivates its children to learn and perform better 

Similarly, Maicibi (2005) contends that  a good environment should be provided by the home if children in school must learn, if the school administration must be successful and if the school must develop. Maani (1990) observes that pupils’ success at schools is closely related to their home backgrounds. These include: level of education of the parents, family income, parents’ marital status, and attitudes of parents towards the education of their children and the children’s attitudes and the quality of learners admitted in school. 

In relation to the study, teacher based factors, parent characteristics and school based factors are critical to motivating pupils to improve academic performance. The theory further guided the study to establish how involvement of parents contributes to pupils’ academic performance.  Therefore, the theory was instrumental in guiding the study to establish the extent to which the selected factors influence pupils’ academic performance in Kachoga Sub County, Butaleja District Uganda.
1.2.3 Conceptual Perspective

The main concepts in this study are; “academic performance” which is the dependent variable, then “teacher based factors”, “school based factors” and “parent characteristics” which constitute the independent variables. “Academic performance”  refers  to  the  quality  and  quantity  of  knowledge,  skills techniques  and  positive  attitudes,  behaviour  and  philosophy  that learners achieve or acquire (Ferguson, 1990). This ability is evaluated by  the behaviors, attitudes,  marks  and  grades  that  the  pupils  attain  in  a  test  or examination which is done at the end of a topic, school term, year or education  cycle.  The  scores  and  grades  that  each  pupil  obtains measure  the  degree  of  achievement.  The  quality  of  the  grade  and  the number of candidates who pass in various grades determine the level of  academic  performance  in  a  given  class  or  institution  in  a  given period in a particular examination, be it internal or public (Ferguson, 1990). 

Factors such as quality of teachers, feed back to learners and teachers’ commitment determine whether pupils will excel in their primary leaving exams. Craig et al. (2008) hold the view that the quality of the teachers’ performance determines the students’ performance. Quality of teachers in terms of qualification and dedication determines largely the quality of education and performance. By providing feedback to pupils, formative assessment helps to improve their performance and learning (UNEB, 2003). In addition, Ebmeier and Nicklaus (2009) noted that commitment is part of a teacher’s effective experience in a school setting.

According to Kundu and Tutoo (2010) home background is the  most  significant  primary  factor  which  influences  and  shapes children’s  attitudes,  personality  and  behaviour  patterns  that  lead  to good performance at schools. Pupils with parents who did not finish primary or just finished primary, and pupils with parents who finished senior four or senior six or university perform considerably better (Ezhilrajan, 2012). In addition, educated parents are very vital in guiding their children to do assignments apart from helping them to access necessary information required for them to achieve good grades in their academic work (Kundu & Tutoo, 2010). Therefore, the level of education of parents is very instrumental in determining the academic achievement of their children.

Krieger, Williams and Moss (2007) contend that economic status is an aggregate concept that encompasses resource-based measures such as material, social resources and assets, including income, wealth, and educational credentials. The total income of families, monthly or annually and their expenditures also put a great effect on the learning and academic opportunities accessible to youngsters and their chances of educational success (Evans, 2004).

Motanya (2011) noted that school based factors in third world countries has been singled out as one of the major factors that lead to poor performance. Ayoo (2002) and Eshiwani (1993) agree that school environment such as classrooms, desks and books have a direct impact on good performance among students in developing countries. According to Asikhia (2010), adequate well prepared instructional materials determine the amount of learning that can be placed in a learning setting. Good quality materials can motivate interest, maintain concentration and make learning more meaningful. Obonyo (1987) agree with Fuller (1986) that instructional materials such as text books, visual and audio materials not only enhance communication between teachers and learners but also facilities centred learning through discovery. 

1.2.4 Contextual Perspective

The government of Uganda through the Ministry of Education and Sports (MoESTS) has endeavored to provide the necessary scholastic materials and many reforms made in curriculum development in order to enhance an improvement in academic performance in primary schools. Although parents have been encouraged to support their children, and more built to cater for the bigger number of pupils, the academic performance of pupils in Kachonga Sub County, Butaleja district-Uganda continue to remain stagnant basing on the last ten year’s PLE results. It is the hope of the researcher that pupils’ performance in Kachonga Sub County should be very good due to its conducive geographical background. Like Skinner (1945) advised that for proper learning to take place, learning experiences should be guided and appropriately controlled. This means, the environment or the circumstances under which learning occur should be supportive and conducive enough for effective learning and achievement. 

Scheenes (1999) supports and echoes the notion that teachers and teaching could be made more effective by ensuring that all teachers have access to further professional training and development throughout their careers. These two objectives call for strategies for capacity building for primary teachers uphold equitable quality education which is critical in Uganda.

As a result, the performance obtained by pupils from exams administered by the Uganda National Examination Board (UNEB) is poor. According to UNEB (2003), out of the 456,679 pupils who sat for Primary Leaving Examinations (PLE) only 39.5% passed, out of the 458,997 pupils who sat in 2004, 40.5% passed. The trend has continued to show that most of the pupils studying in UPE schools fail their PLE., the failure rate was 57.5% in 2007,57.7% in 2008 and 56.4% in 2009 ( UNEB,2007, 2008, 2009), such high failure rates have not spared pupils in UPE schools in KachongaSub-County-Butaleja district, Uganda. 

Butaleja District has a total of 92 government- aided Primary Schools. In Kachonga sub county, there are 13 government primary schools and 2 private primary schools. The schools have 31 permanent and 17 temporary classrooms constructed with 592 desks and 67 latrine stances. Most pupils in Kachonga sub county move up to 5 kilometers to access primary educational services. According to Butaleja DEOs report (2016), in Kachonga Sub County, only 2.1% of the pupils who sat PLE scored Division I in 2014, 18% scored Division II, while the rest were in Division III, IV, U and X. Similarly, in 2015, only 1.2% were in Division I, 24.2% in Division II. In 2016, only 1.4% were in Division I, while 31.6% were in Division II. The above statistics imply that a small percentage of pupils pass in Division I and II, an indication that the other pupils register poor academic performance.

1.3 Statement of the Problem

Education at primary school level is important because it supports pupils to acquire basic levels of competence that enable them access secondary education, after which they join university or tertiary institutions for career development. In order to increase access to education at the primary level, the Ministry of Education and Sports implemented the Universal Primary Education (UPE) policy in 1997. Uganda has achieved  near universal enrollment in primary schools (96% of 6-14  years old  have attended  school in 2006, compared  to less than 20%  before UPE in 1992), (Lloyd, Kanfan & Hewett ,1999).  According to UNEB (2015), out of the 576,173 pupils who sat for Primary Leaving Examinations (PLE) only 16.7% passed, out of the 493,684 pupils who sat in 2016, 37.5% passed. In order to improve their performance, Ministry of Education and Sports together with the Department of Education in Butaleja hire qualified teachers who teach, give assignments and provide feedback to pupils. Ministry of education further provides primary schools instructional materials and infrastructure. In addition, parents support pupils to ensure improved performance. Despite the above attempts, pupils’ academic performance in Kachonga Sub county, Butaleja District is poor with very few pupils passing in Division One.  In 2014, only 2.1% of the pupils who sat PLE scored Division I, in 2015, only 1.2% were in Division I, and in 2016, only 1.4% were in Division I. (UNEB, 2014, 2015 & 2016). If the situation is not improved, many pupils will continue to perform poorly which will curtail their opportunities to continue with education and contribute towards their own and the country’s development. This study was therefore intended to find out the extent to which the selected factors affect pupils’ academic performance in Kachonga Sub County in terms of scores or grades, completion rates and PLE pass rates.

1.4 Purpose of the Study

The purpose of the study was to examine the factors affecting pupils’ performance in Kachonga Sub County-Butaleja district, Uganda.

1.5 Objectives of the Study
i) To establish the relationship between teacher-based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda.

ii) To establish the relationship between school-based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda.

iii) To establish the relationship between parent characteristics and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda.
1.6 Research Questions

i) What is the relationship between teacher-based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda?

ii) What is the relationship between school-based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda?

iii) What is the relationship between parent characteristics and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda?

1.7 Research Hypotheses

i) There is a positive significant relationship between teacher-based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda. 

ii) There is a positive significant relationship between school based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda.

iii) There is a positive significant relationship between parent characteristics and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda. 

1.8 Conceptual Framework
This shows a relationship between independent variable (Teacher based factors, parent characteristics and school based factors) and dependent variable (Pupils’ academic performance). 

Independent Variable



Dependent Variable














Figure 1: Conceptual framework relating to the factors affecting the pupil’s academic performance.

 Source: Adapted  from Lokkesmoe, (2003) and modified by the researcher.

The conceptual framework above is aimed at showing the factors affecting pupils’ academic performance. The independent variable comprises school based factors teacher based factors, parent characteristics and school based factors while pupils’ academic performance is the dependent variable. It is conceptualized that quality of teacher, their ability to provide feedback to learners and teachers commitment are critical for better academic performance. The researcher further conceptualizes that the economic status of parents, education level and parents involvement in guiding homework influence academic performance. In addition, school based factors have been conceptualized into instructional materials, infrastructure and school policies which contribute towards academic performance. It is further conceptualized that the selected factors influence pupils’ academic performance in terms of scores or grades, completion rates and continuous assessment.

1.9 Significance of the Study

The study provides information to policy makers such as Ministry of Education and Sports, District Education leadership and School Management Committees to understand factors affecting pupils’ academic performance in schools. This will enable them to design better strategies on how to improve pupils’ academic performance.

It may act as a guideline to primary school leaders and supervisors to improve academic performance in their various schools in that such factors may be considered vital while teaching children.

It further adds to already literature on factors affecting pupils’ academic performance in rural primary schools. The study may help researchers who may wish to conduct further research on the area of academic performance in rural primary school in terms of increasing their grades.

The study will enable the researcher to obtain a deeper understanding of how the selected factors affect pupils’ academic performance, which knowledge he can apply to boost performance of his children among others.

1.10 Justification
Although scholars such as Walakira et al., (2016) and Galimaka (2008), carried out studies on poor academic performance of primary school pupils in Uganda, no study has been particularly, carried out in Kachonga Sub County, Butaleja District despite existing evidence of poor academic performance in the sub county. Walakira et al., (2015) further revealed that there is low primary seven completion rate. In 2014, the overall completion rate for boys and girls was 74%. According to UNEB, 2014, 2015 & 2016, very few students from the area obtained Division I in Kachonga Sub county.  Therefore, a study on factors affecting pupils’ academic performance in the area is justifiable.

1.11 Scope of the Study

1.7.1 Content Scope

The independent variable was the factors that affect pupils’ performance and the dependent variable, pupils’ academic performance. The independent variable focused at teacher based factors, parent characteristics and school based factors and the dependent variable focused at scores or grades, completion rates and continuous assessment.

1.7.2 Geographical scope 

The study was carried out in the eastern part of Uganda specifically in Kachonga Sub County in Butaleja District. Kachonga Sub County is located in Butaleja District Eastern Uganda, approximately 266 Kilometers, 4 hours’ drive from the capital city, Kampala, and it constituted 63 villages which are distributed in 08 administrative parishes.

1.7.3 Time Scope

The time scope of the study covered a period of 5 years (2014 to 2017). The researcher assessed factors that have affected pupils’ academic performance, basing on UNEB results (2014-2017). This is because, during this period, primary seven pupils in Kachonga Sub county registered poor academic performance in spite of the efforts by Ministry of Education and Sports, District Education Office and parents providing the requisite support for improved academic performance.  

1.12 Operational Definition of Key Terms
Teacher based factors: This denotes a set of conscious, trainable skills and abilities which make a teacher effective. In this study, teacher based factors include the quality of teachers, feedback to learners and teachers’ commitment.

School based factors: Refers to the components of academic and occupational aspirations, physical components, such as infrastructure, instructional materials and school policies which affect pupils’ academic performance. 

Parent Characteristics: This refers to parents’ economic status, education level and their ability to participate in guiding pupils in their home work. 

Policies: In this study, policies are plans of action adopted by school administration for quality education for the students or pupils.

Scores and Grades, scores in this study are cognitive assessments that provide information about a student’s intellectual strengths and weaknesses. 

Academic performance in this study refers to how well a student is doing in terms of tests, home works and exams measured by the educational institutions.

CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter focuses on review of related literature with specific emphasis arguments and observation by various authors regarding factors affecting pupils’ academic performance in Uganda. This chapter presents the theoretical review and related literature review organised into objectives which include; teacher based factors and academic performance, school based factors and pupils’ performance, parents’ characteristics and pupil’s performance as well as a summary of literature reviewed. Primary and secondary literature will be obtained from journal articles and reports.  

2.2 Theoretical review

The study was guided by the “Learning theory” by Skinner (1945). According to Skinner, there are several reasons which determine an individual’s performance. Teacher competence, school environment and family background are examples of factors which affect pupils’ academic performance. The learning theory further notes that motivation, learners’ involvement and parental support are critical for academic achievement. Obanya  and Ezewu (1988) assert that the higher the status of a family, the more likely it motivates its children to learn and perform better. Similarly, Skinner (1945) advised that for proper learning to take place, learning experience; should be guided and appropriately be controlled. Therefore, the circumstances of environment under which learning takes place ought to be conducive and supportive enough for proper learning and effective academic achievement. 
2.3 The relationship between factors affecting pupils’ and academic performance in Uganda

In this study, the selected factors which affect pupils’ academic performance were teacher based factors, school based factors and parent characteristics.  Therefore, literature review was based on the above factors and the effect they have on pupils’ academic performance. The review was done to identify the literature gaps which the study sought to bridge.
2.3.1 Teachers based factors and performance

The quality of inputs and school process variables are the most determinant factors of the level of performance in school systems (Ochuba, 2008). The quality of a teacher is an important factor but only to the extent that quality teachers are committed to their work and together with the school head, students and other supporting staff to achieve the school’s objective (Yelkpieri 2016). Teachers in a well organised school system do play a vital role in ensuring that there is quality education delivery and ensure performance. 

Teacher based factors encompass elements that are teacher related and play a vital role in performance of students. According to Bonney, Amoah, Micah, Ahiamenyo, & Lemaire, (2015), teaching is a demanding role in schools which require time, effort as well as commitment. In addition, Williams (2003) contends that teachers must exhibit good qualities that accommodate the academic, social and emotional needs of their students and that their passion towards this will reflect their effectiveness as far as performance is concerned. Teacher quality is attributed to teacher characteristics such as years of experience, education background, perseverance, commitment, leadership experience relate to student achievement. Therefore, the quality of teachers in terms of qualification and dedication largely determines the quality of education and performance in schools (Republic of Kenya, 1999).

The study by Jacob and Lefgren (2008) on how differences in teacher quality affected students’ achievement in a midsized school district found that teacher quality is a sine qua none to students’ academic performance in schools. However, a study by Asikhia (2010) revealed that teachers’ believe that students’ poor performance is not influenced by teachers’ qualification while students perceived that teachers’ qualification does affect their academic performance.

Teachers’ feedback is significant to learners’ achievement. Learners’ feedback is said to have an impact on students’ performance regarding encouragement of students to reflect on the feedback comments and thus give grade, but invite students to talk about their work and potentially earn a higher grade as suggested by Spiller (2014). However, it has been commonly reported that students do not read teacher feedback comments (Duncan, 2007). This is attributed to the fact that students and sometimes view teacher feedback in isolation from other elements of teaching by teachers and the learning process on the part of students who consider feedback primarily a teacher owned endeavor (Taras, 2003).

Spiller (2014) argues that student performance is bent toward students paying attention to feedback by teachers. However, Duncan, 2007 argues that it is possible that students do not pay attention to comments because they do not make sense to them or that they do not understand the purpose of the feedback process. This is accentuated when feedback is delivered solely by the teacher and is often associated with students as the marking of what is right and wrong.  Many teachers may also tend to focus on the correctional rather than the instructional aspects of feedback (Hattie & Timperley, 2007).

Studies of the impact
of feedback on
student
learning achievement
have indicated that feedback has the potential to have a significant effect on student learning (Hattie &Timperley, 2007). However, this potential is strongly related to the quality of the feedback and, unsurprisingly, Hattie and Timperley (2007) note that the most improvement in student learning takes place when students get information feedback about a task and how to do it more effectively and it is clearly related to the learning goals. They argue that the main purpose of feedback is to reduce the gap between current understandings and student performance. Ofeimu and Kolawole (2017) argue that Teachers’ commitment and dedication to students and learning are the most important factors in the development of passion for teaching. Passionate teachers are fiercely devoted to their work and greatly inspire their students (Maiyani, 2017).

Teachers with commitment have the potential to provide students innovative instructional strategies that can lead to best achievement. Moreover, committed teachers through encouraging students to involve in school activities can create zealous learners. Teacher commitment is essential to high quality teaching and it includes commitment to the school, students, career continuance, professional knowledge base and teaching profession (Crosswell & Elliott, 2004).

2.3.2 School based factors and academic performance 

Learning environments in schools is a key factor that contributes to performance with regard to instructional materials, the infrastructure as well as school policies. However, poor learning environment specifically in third world countries has been regarded as one of the major factors that affects performance of schools (Motanya, 2011). This has been as a result of increase in enrolment of learners without increase in instructional materials, further expansion of infrastructure which has overstretched resources and ultimately affected both teaching and learning thus poor performance (Mokaya, 2013). 

According to Raheem (2016), Instructional materials are by far essential and significant tools that are needed for teaching and learning of school subjects to promote teachers’ efficiency and improve students’ performance in schools.  He adds that they make learning more interesting, practical, realistic and appealing. 

Olayinka, (2016) stressed the importance of availability of instructional materials to achieving effectiveness in educational delivery and supervision in school systems to achieve performance. However, Enaigbe (2009) noted that such basic materials such as textbooks, chalkboard and essential equipment like computer, projector, television and video are not readily available in many schools which greatly affects performance. In addition, an own study by Olumorin, et al., 2010) observed that instructional materials offer convenience to teachers and their students to learn easily without any problem. In support of this, Kochhar (2012) opines that instructional materials are very significant learning and teaching tools needed to achieve performance in schools. He suggests the needs for teachers to find necessary materials for instruction to supplement what textbooks provide in order to broaden concepts and arouse students’ interests in the subject. According to Abolade (2009) the advantages of instructional materials are that they are cheaper to produce, useful in teaching large number of students at a time, encourage learners to pay proper attention and enhance their interest thus leading to high performance.

In addition, Asikhia (2010), opines that adequate well prepared instructional materials will determine the amount of learning that can be placed in a learning setting of a school. Such quality instructional materials such as text books, reading manuals and other relevant quality materials are in position to highly motivate, interest learners and make learning more resourceful meaningful. 

The quality and adequacy of physical facilities and equipment have a direct bearing on quality of education (Parnwell, 2015). He opines that a school with inadequate classrooms will be forced to accommodate more students than recommended. In addition, Ayoo (2002) and Eshiwani (1993) cited in Wanjiku, (2013) assert that schools with environments that characterize of infrastructure such as adequate classrooms, libraries, chairs, desks and instructional materials such books have a direct impact on good performance among students in developing countries. 

According to Nambuya (‎2013) a school environment that is not conducive for learning may lead to underperformance in schools. Lumuli (2009) asserts that an adequate learning facility is a factor that enhances quality and relevance of skills imparted to learners thus leading to performance. One of the aims of the school policies is to ensure that all the students acquire quality education and achieve performance. 

The policies and practices affecting students are those aspects of a school's operation that organize students' experiences within the institution. For younger students, these policies and practices also structure the parents' relationship with the school. The involvement of students in implementing school policies to activities by student representatives such as student parliaments, student councils and prefects in forming school rules. It is further employed to encompass all dimensions of decision making and school life whereby students can make informal contributions through individual negotiations and formally through mechanisms and structures which are created purposely to regulate students’ behavior (Jeruto & Kiprop, 2011). Involving students in formulating school rules is often regarded as challenging to parents, school administrators and the entire society. Often times, this is because students are considered as immature, minors who lack technical knowledge and expertise required for managing a school. Hence the participation of students is often limited to issues related to students’ welfare and not central issues of governance like rules of the school (Magadla, 2007). 

2.3.3 Parent Characteristics and performance 

The subject of level of education of parents and its influence on their children’s academic performance has been widely studied (Muruwei, 2011). Therefore, parents are the first educators of children and therefore play significant roles in the upbringing and education of their children.  Children’s education is normally influenced by their parents in various ways such as providing inspiration and providing their educational needs (Yelkpieri, 2016).  

A study by Muruwei (2011) found that the level of parent education had an effect on the academic performance of children in school.  He further opines that the opinion that parents who are well educated and are professionals with good salaries are economically stable and are are able to provide their children with good learning environment to enable them to excel in their education (Muruwei 2011; Michieka, 2011; Antwi, 1992; Agyeman, 1993; Prewitt, 1974; Nguyen, 2006; Jerrim and Micklewright, 2009).   

In addition, Valencia and Renald (1991) cited in Muruwei (2011) concluded that parents who have acquired higher level of education were likely to transmit it to their children and thus a culture of academic acquired over the years to their children than the illiterate or semi-literate parents. Similarly, Ornstein and Levine (2006) also found that students with well-educated parents score much higher than students whose parents have less education. However, Muruwei (2011) notes that some researchers have argued that students’ academic performance does not necessarily depend on parents’ educational level of education or attainment. In this regard, related studies by Watson (1986) and Hawkes (1995) as cited in Muruwei (2011) found that, parents educational achievements do not necessarily affect children’s academic performance but rather other factors.

Studies of high socio-economic homes reveal that students are more likely to take advantage of their economic situation at home or of their parents which provides all the necessary materials such as text books, writing materials and other support put at their disposal (Nwadinigwe, 2006; Aikens and Barbarin, 2008; Adegbenga, 2010). In addition, Yelkpieri (2016) asserts that parents’ level of income also affects their students’ educational achievements. He further suggests that students whose parents are educated are more likely to perform well. 

Studies conducted on school outcomes for Latino students show that parental factors like engaging in supportive interactions, being involved in school activities, discussing school issues with youth have a positive association with school success (Garcia, Reid, Peterson, 2005; Marschall, 2006) cited in (Woolley, Kol, Bowen, 2009). They further indicate that parental support and parental education monitoring directly and indirectly influence academic outcomes which empower Latino families to positively influence students’ academic performance by monitoring students’ school-related activities such as discussing school work and classes, homework, and teacher-student interactions. Parental involvement has been shown to have a significant effect on test scores, higher school performance in reading, spelling and mathematics, fewer learning problems, lower rates of grade retention and fewer learning related behaviour disorder (Baker et al, 2007). Despite the known positive effects, parental involvement greatly decline as students move from primary to secondary school (Constantino, 2007). During this study, the researcher will establish the effect parental involvement has on pupils’ academic performance.
2.4 Summary of the reviewed literature

From various studies carried out by different scholars and studies, it was observed that poor learning environment characterised by inadequate infrastructure has remained the major factor that has crippled the academic performance of students especially in third world countries.

Scholars and studies have identified various areas in the schools that affect students’ academic performance. To some scholars, poor performance is not wholly attributed to parents’ educational level and economic status of their families. A host of others factors influence pupils academic performance. Although several scholars point out the different factors affecting pupils’ academic performance, it mains unclear how such factors affect performance of pupils in rural areas like Kachonga sub county. The study therefore investigated the relationship these factors have on pupils’ academic performance in primary schools in Uganda considering the absence of empirical evidence showing factors that influence pupils’ academic performance.  

CHAPTER THREE

METHODOLOGY

3.1 Introduction

The chapter entails research methods which was employed during the study. The heart of any research is its methodology that is based on evidence gathered by data collection methods, testing theory and practice thus the rationale for the study. 

3.2 Research design

The study used a cross sectional study design. This is a type of observational study which analyses data collected at a specific point in time from a population or representative subset. This design was chosen because it gathers data from a relatively large number of cases at a particular time (Creswel, 2013; Sekaran, 2003). In addition, both qualitative and quantitative data collection and analysis techniques will be applied. Quantitative techniques were used to solicit information expressed in numerical format while the qualitative techniques complemented the quantitative approach by soliciting more detailed information expressed in textual format (Mugenda & Mugenda, 1999). Combining numerical and textual information helped the researcher to enrich the study findings.

3.3 Study population

The study population was 154, comprising the DEO, Inspector of Schools, Education Committee members, head teachers, teachers, parents and pupils from selected primary schools in Kachonga sub county.

3.4 Sample size and selection

The study involved 140 respondents. This sample size was sufficient for the generalization of the study findings, as further supported by Amin (2005) who noted that for quantitative studies, a sample size of 93 or more is sufficient. These have been selected from the entire target population using Krejcie and Morgan (1970)’s table for determining sample size. The categorization of the sample is shown in table 1 below;

Table 3.1: Distribution of the Actual Sample Size

	Category
	Population 
	 Sample size
	Selection technique

	Head teachers
	3
	3
	Purposive sampling

	DEO, Inspector of Schools, Education Committee members, 
	5
	5
	Purposive sampling

	Teachers
	50
	44
	Simple random  sampling 

	Parents
	48
	44
	Simple random sampling 

	Primary Seven pupils
	48
	44
	Simple random  sampling 

	Total
	154
	140
	


Source: DEO and Kachonga Sub County school staff list and administration updated list, 2018
3.5 Sampling techniques and procedure

3.5.1 Simple random sampling

Simple random sampling is a technique that gives respondents an equal chance of participating in the study and giving reliable data, as Amin (2005) emphasises. Simple random sampling was used to select the primary seven pupils and parents of primary seven pupils from schools that will participate in the study. The researcher established the population of parents and pupils after which sample size was determined using Manual (2014) & Krejcie & Morgan (1970) for sample size selection. 

3.5.2 Purposive sampling

Purposive sampling is a technique used to select respondents because of the valuable information they hold. According to Kothari (2004) purposive sampling technique is recommended and used for qualitative research. Purposive sampling was used in this study because ensures reliability and validity of the information desired in this study. Purposive sampling was used to select key informants who included Head teachers and primary seven class teachers. This is because they are involved in implementing policies that affect primary school performance, and are therefore expected to hold vital information for the study. According to Mugenda and Mugenda (1999) purposive sampling enables a researcher choose participants of his own interest based on their knowledge and expertise. 

3.6 Data collection methods

The researcher collected both primary and secondary data. Primary data was gathered from respondents by use of the questionnaire method and the interview method while secondary data will be derived through documentary reviews as recommended by Bhattacherjee (2012). The selection of these methods were guided by the nature of data to be collected, time available as well as the objectives of the study.

3.6.1 Questionnaire survey

The questionnaire survey method is a set of questions used to obtain information from a large group of people in a given study (Amin, 2005). The questionnaire is an efficient data collection method which has advantages of high complete responses within a short period.  Use of questionnaires allowed the respondents ample time to reflect on answers to avoid hasty responses and thus enhance the validity (accuracy) of the responses (Mugenda & Mugenda, 2003).  The questionnaire method also helped to reduce on the cost and time implications, besides enabling greater responses. The questionnaire was used to collect data from parents and primary seven pupils.
3.6.2 Interview

This is a method of data collection where the investigator gathers data through direct verbal interaction with participants (Amin, 2005). In-depth interviews were used to obtain data from key informants such as head teachers and teachers. The researcher therefore used the interview to collect data from selected employees deemed knowledgeable according to the researcher’s observation. Interviews were structured comprising issues on teacher based factors, school based factors, as well as parent characteristics and pupils performance in Kachonga Sub County, Butaleja district.

3.6.3 Documentary review guide

According to Creswell (2003), document review is the analysis of texts which contain records of events, values, rules and norms relevant to the subject under study. This is a data collection method which involves collecting information from already written materials (Sekaran, 2003). This was used to obtain secondary data. Various books, reports, journals and human resource manuals will be reviewed to get a deeper understanding of the variables under study. 

3.7 Data collection instruments

The instruments used in data collection were questionnaires and the structured interview guide.

3.7.1 Questionnaire

Questionnaires were used to collect quantitative data. In this case, close-ended questionnaires were designed for the study, because they facilitated quick response from a large number of respondents (Kothari, 2004; Amin, 2005; Creswell, 2003).In addition, questionnaires were used because they increased the degree of reliability due to the many items in them and they enhance the chances of getting valid data, (Amin, 2005). The questionnaire was arranged on a 5 point likert scale, consisting of mainly closed items to facilitate quick data collection and analysis. The questionnaires were self - administered and given to respondents from the selected primary schools in Kachonga sub county, Butaleja, District.

3.7.2 Structured Interview Guide

A semi structured interview guide was designed and administered to key informants (Head teachers and teachers) to capture in-depth qualitative data. This guide was purposely intended to get more information about factors affecting pupils’ academic performance. According to Amin (2005), interviews have the advantage of generating more information through probing. In addition, interviews also allowed for clarification and capturing facial expressions of the interviewees.

3.7.3 Documentary review guide

Documentary review guide is a data collection instrument which is used to collect information from already written materials (Sekaran, 2003). A guide listing documents with information to be gathered was prepared before reviewing document and files from selected primary schools in Kachonga sub county, Butaleja District. The documents included reports, journals and other relevant documents. These provided supportive evidence on factors affecting pupils’ academic performance. 

3.8 Data Quality and control

According to Oso and Onen (2009), controlling quality is about ensuring acceptable levels of validity and reliability of the study through proper control of extraneous variable as the researcher expounded on the concepts below;

3.8.1 Validity of data collection instruments

For validity, the questionnaire and the interview guide were presented to a panel of judges from UMI who attested the content validity of the instrument thereafter pilot tested on the key informants from the selected primary schools in Kachonga Sub County, Butaleja district who were not be part of the study to measure content validity. Validity of the questionnaire was tested using the content validity index test (CVI).

3.8.2 Reliability of the instrument

The reliability of the questionnaire was assessed using Cronbach’s Alpha level of significance. According to Odiya (2009), Cronbachs alpha coefficient was used to test for internal consistency of the research variables and the reliability of the questionnaire. Reliability generally increases when the correlation between variables increases. The more the value is closer to 1, the more reliable the instrument is in measuring variables. Sekaran (2003), recommended the criterion for acceptability of the reliability for analysis, he suggests that the closer the reliability coefficients to 1.0, the higher the reliability. The reliability therefore should be tested to reach a confident value of at least 0.70 which is acceptable.

3.9 Data collection procedure

After the proposal defense, the researcher obtained an introductory letter from UMI allowing the researcher to proceed to collect data and prepare the report thereafter. This necessitated the researcher presenting this letter to the management of the selected primary schools in Kachonga Sub County, Butaleja district where the study is to be conducted for permission. Reliable and validated questionnaires were hand delivered by the researcher to the respondents and the completed questionnaires collected after agreed period of time by the researcher. With regards to face to face interviews, the researcher contacted the key informants and provided them with a snap shot of the study and request for their consent to participate in the study. Documents were reviewed as other activities go on and also whenever the researcher has some free time to access the documents.

3.10 Data analysis

This is where data is subjected to being cleaned, sorted and edited to remove errors and therefore both qualitative and quantitative data was analyzed.

3.10.1 Quantitative data analysis

Data obtained from closed ended questions was analyzed using the descriptive option of the computer package of Statistical Package for Social Sciences (SPSS) which simplifies analysis of data. This data analysis was done by categorizing responses into frequency counts and percentages, mean, mode and standard deviation and other data presented using graphs and pie charts (Amin, 2005). Relational statistics like correlations were used to establish the relationship between the independent and dependent variables.

3.10.2 Qualitative analysis

Qualitative research is subjective, rich and in-depth description of information presented in form of words derived from the respondent’s interviews. Qualitative data analysis was used to present findings from the interviews that were administered to the key informants of the district.  Given the fact that the data cannot be quantified, the researcher presented them in a narrative form. Where appropriate, verbatim quotations from the respondents were used. The qualitative data helped to corroborate the findings that were got through use of questionnaires. The qualitative findings were presented in line with the study objectives.

3.11 Measurement of variables

This section describes how the variables of the study (teacher based factors, school based factors and parent characteristics) were measured. All the variables in the research were measured at nominal scale. Responses to a five likert scale were used to measure data for all the above variables of study. The five likert scale were used because it is the most common and above all it assesses the strength of the respondents’ feelings or attitude towards a subject. All the variables will be measured using a five likert scale ranging from strongly disagree (1) to strongly agree (5).

3.12 Ethical considerations

Mugenda and Mugenda (1999) emphasize putting in place ethical considerations for a researcher when carrying out research. The researcher introduced himself to authorities at the selected primary schools in Kachonga sub county, Butaleja District Local Government before data collection using a letter from the Institute. 

The researcher also explained the nature and purpose of the study. Informed consent of respondents was sought prior to application of questionnaire and interview schedule. This is supported by Cresswell (2003) who emphasized that respondents’ consent should be sought before data collection. 

The researcher emphasized confidentiality of all his research findings and use research assistants where he anticipates bias during data collection. The respondents’ names were withheld to ensure anonymity and confidentiality in terms of any future prospects. 

In order to avoid plagiarism, the researcher acknowledged the source of all secondary data used in the study, the researcher further subjected the report to turnitin software to prove the originality of the work done. 

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION OF FINDINGS

4.1 Introduction

This chapter presents the response rate, background characteristics of the respondents, presentation, analysis and interpretation of study findings based on objectives of the study. The study examine the factors (teacher based factors, school based factors, parent characteristics) affecting pupils’ performance in Kachonga Sub County-Butaleja district, Uganda.. Inferential statistics carried out were correlations and regression analysis which were presented according to objectives of the study. The survey questions were shown in the tables and items were measured using a 5-likert item scale ranging from the best opinion “strongly agree” (5) to the least opinion “strongly disagree”. The researcher then provided summaries of the findings from the interviews as backup of the findings generated from the quantitative data analysis.

4.2 Response rate

During the study, the researcher prepared questionnaires which were distributed to respondents in order for them to give their opinions on the extent to which they agreed or disagreed with the statements. In addition, the researcher prepared interview guides in order to collect data from key informants through face to face interviews. The table below presents the number of questionnaires and interview guides that were distributed/targeted and the actual number of questionnaires received back as well as the interviews actually carried out. 

Table 4.1 Response rate

	Instruments
	Targeted
	Conducted/Returned
	Percentage

	Head teacher
	3
	3

	100%

	DEO, Inspector of School, Education, Committee Member
	5
	4
	80%

	Teachers
	44
	41
	93.1%

	Parents
	44
	36
	81.8%

	Pupils 
	44
	39
	88.6%

	Total
	140
	123
	87.8%


Source: Primary data (2018)

Table 4.1 above shows that all the targeted Head teachers participated in the study, 4 out of 5 key informants who included the DEO, inspector of school and committee member participated in the study, which gave a percentage response rate of 93.1%, 41 out of 44 teachers participated in the study representing 93.1%, 36 out of 44 parents (88.6%) participated in the study while 39 out of 44, representing 88.6% of the pupils participated in the study. The overall response rate was 87.8% which is above the recommended two-thirds (67%) response rate (Amin, 2005; Mugenda and Mugenda, 1999). This indicates that the researcher was able to obtain adequate data for a complete study.  

4.3 Background characteristics of respondents

This section presents background characteristics in terms of age, gender and highest education level

4.3.1 Teachers by age

Table 4.2 Teachers by age

	Age group
	Frequency (N)
	Percentage (%)

	15-30
	12
	29

	31-40
	19
	47

	41-50
	8
	19

	51 and above
	2
	5

	Total
	41
	100.0


Source: Primary data (2018)

Table 4.2 above indicates that majority of the respondents (19) 47% were aged between 31-40 years. These were followed by 12(29%) respondents who were aged 15-30, 8(19%), 41–50 years and only 2(5%) respondents were 51 and above years. The above statistics indicate that all respondents were mature and able to provide reliable data for the study.

4.3.2 Respondents by gender


 Table  4.3 Teacher by gender

	Gender
	Frequency (N)
	Percentage (%)

	Females
	18
	44%

	Male
	23
	64%

	Total
	41
	100.0


Source: Primary data (2018)

Table 4.3 above indicates that majority 23 (64%) of the respondents were males compared to 18 (44%) females. This indicates that study results were obtained from a gender balanced respondents without bias, therefore reliable.

4.3.3 Respondents by Highest Level of Education attained

Table 4.4 Respondents by highest level of education 

	Education level
	Frequency (N)
	Percentage (%)

	Grade III Certificate
	34
	83

	Grade V Certificate
	7
	17

	Total
	41
	100.0


Source: Primary data (2018)

Table 4.4 above shows that majority 34 (83%) of the respondents had Grade III certificates while 7 (17%) had Grade V certificate. This indicates that all the respondents were educated and able to understand and interpret research questions to provide reliable data.

4.4. Empirical findings 

This section presents empirical findings from the study. It presents findings on pupils’ academic performance, teacher-based factors and pupils’ academic performance, school based factors and pupils academic performance, parent characteristics and pupils’ academic performance.

4.4.1 Pupils’ performance in Kachonga Sub County

During the study, a set of statements on scores or grades at P.L.E, completion rates and continuous assessment were presented to respondents in order to establish their opinion on pupils’ performance in Kachonga Sub County-Butaleja district, Uganda. Strongly Agree (SA) = 5, Agree (A) =4, Not Sure (NS) = 3, Disagree (D) =2 while Strongly Disagree (SD) =1.
While presenting the findings, respondents who strongly agreed and those who agreed were combined to form one category of “agree” since they all consented while those who strongly disagreed and those who disagreed were also combined to form a category of “disagree” with the statement. In the analysis, the third category is of respondents who remained neutral and undecided.

Table 4.5 Responses on pupils performance

	Statement 
	SA
	A
	NS
	D
	SD
	Mean
	Std. Dev.

	The pass rate numbers of pupils in PLE at this school is satisfactory
	4.7%

(2)
	9.3%

(4)
	14%

(6)
	41.9%

(18)
	30.2%

(13)
	2.16
	1.111

	The pass rates of our school at PLE are good compared to other schools
	00%

(0)
	16.3%

(7)
	7%

(3)
	46.5%

(20)
	30.2%

(13)
	2.09
	1.019

	I am satisfied with the P.7 pupils’ academic performance for the past three years
	4.7%

(2)
	18.6%

(8)
	4.7%

(2)
	39.5%

(17)
	32.6%

(14)
	2.23
	1.231

	Pupils who enroll for primary education at this school normally complete primary seven
	7.0%

(3)
	14.0%

(6)
	4.7%

(2)
	39.5%

(17)
	34.9%

(15)
	2.19
	1.258

	There is a high school dropout rate at this school
	7.0%

(3)
	11.6%

(5)
	7.0%

(3)
	44.2%

(19)
	30.2%

(13)
	2.21
	1.206

	The performance in daily class work by pupils in the school is above average.
	20.9%

(9)
	39.5%

(17)
	23.3%

(10)
	11.6%

(5)
	4.7%

(2)
	3.60
	1.094

	Pupils’ performance in end of term exams is rated above average
	9.3%

(2)
	7.0%

(3)
	00%

(0)
	44.2%

(19)
	39.5%

(17)
	2.02
	1.244


Source: Primary data (2018) 

Results in Table 4.5 show that only 14% (6) respondents reported that the pass rate numbers of pupils in PLE is satisfactory. The majority compared to 72.1% (31) who disagreed and 14% (6) who were not sure. The above statistics were verified with a mean of 2.16 which is below average while the standard deviation was 1.111 shows that there were significant variations in the responses obtained. This shows that few respondents agreed that the pass rate numbers of pupils in PLE is satisfactory at this school. The above findings were supported by a key informant who had this to say;

“The pass rate numbers in PLE is not satisfactory because this school has not got any pupil in Division one for the past three years since 2015. Last year in 2017, we only got three pupils in division II while the rest of the pupils were in division III, IV.”

When respondents were asked if the pass rates in the school at PLE are good compared to other schools, only 16.3% (7) of the respondents agreed while the majority 76.7% (33) disagreed and 7% (3) were not sure. The corresponding mean for the statement was 2.09 which is below average while the standard deviation was 1.019. This shows that few respondents agreed with the statement. Findings were further confirmed by an interviewee who had this to say;

“The pass rates in our school are not good compared to other schools. The school last got one pupil in division I in 2010. This shows the extent to which the pass rates in this school are poor.”

On whether there is satisfaction with the P.7 pupils’ academic performance for the past three years, 23.3% (10) respondents agreed, 72.1% (31) disagreed while 4.7% (2) were not sure. The corresponding mean for the statement was 2.23 which was way below average while the standard deviation was 1.231 which shows that there were significant variations in the responses obtained. This shows that few respondents were in agreement with the statement. This was further supported by an interviewee who had this to say;
“I am not satisfied with pupils’ performance in this school because it is among the poorest performing schools in the district. Our pupils never obtain division one in PLE exams. For the past two years, the majority of our students have been in Division four and others ungraded.”

During the study, pupils’ poor academic performance was attributed to several factors. In an interview with a head teacher, he noted that indiscipline and overemphasis on children’s rights have contributed to pupils poor academic performance as quoted;

“Pupils are not supposed to be beaten (disciplined) at school and there is an automatic promotion system of pupils to the next class. We also have the children’s rights whereby there are no corporal punishments leading to the rise of indiscipline in schools and it is also difficult to implement disciplinary measures, which contributes towards poor academic performance.”

Relatedly, another key informant had this to say;

“Pupils perform poorly in class because they lack interest in studying. Some of them come to school without exercise books. The presence of films in the trading centers also disrupts the pupils’ interest in studying.

In addition, results in Table 4.7 shows that only 21% (9) of the respondents agreed that pupils who enroll for primary education at this school normally complete primary seven, 74.4% (32) of the respondents disagreed while 4.7% (2) were not sure. The findings were verified with mean of 2.19 which is below average while the standard deviation was 1.258 representing the number of respondents with varying responses. This confirms the fact that pupil enrollment for primary education doesn’t necessarily lead to completion of primary seven. 

When respondents were asked whether there is a high school dropout rate at the school 18.6% (8) respondents agreed, 74.4% (32) disagreed while 7.0% (3) were not sure. The corresponding mean for the statement was 2.21 which is below average while the standard deviation was 1.206. which shows that there were significant variations in the responses obtained. The results further indicate that few respondents held the view that there is a high school dropout rate at the school. On the contrary, results from key informant interviews revealed that there is a high school dropout rate and quoted;

 “There is a high dropout rate at this school due to teenage pregnancy. In fact this area has the youngest grandmother in the country. She dropped out of school before completing primary seven.”

The study found that the performance in daily class work by pupils in the school is above average. This was confirmed by 60.4% (26) of the respondents although 16.3% (7) disagreed and 23.3% (10) were not sure. The obtained mean for the statement was 3.60 which is above average while the standard deviation was .983. From the above findings, it can be noted that the performance in daily class work by pupils in the school is above average. The above findings were supported by a key informant who had this to say;

“Performance in daily class work by pupils is above average. Most of them score above 50% in the class assignments we give them. However when it comes to PLE, most of them perform poorly.”

This means that pupils’ academic performance in class work is above average although they perform poorly in PLE. That pupils’ performance in end of term exams is rated above average was supported by only 16.3% (5) respondents while the majority 83.7% (36) disagreed with the statement. The corresponding mean for the statement was 2.02 which is below average and the standard deviation of 1.244, representing the number of respondents with varying responses.
Table 4.6: Parents’ responses on causes of school dropout

	Reason
	Frequency
	Percentage

	Teenage pregnancy
	22
	61%

	Long distance
	10
	28%

	Corporal punishment
	4
	11%

	Total
	36
	100%


Source: Primary data

Results in Table 4.6 show that the major cause of school dropout in Kachonga sub county is teenage pregnancy (61%), followed by long distance (28%) and corporal punishment (11%). Results from both parents and teachers indicated that there is a high rate of teenage pregnancies which has escalated the rate of school dropout within Kachonga Sub County. 
Table 4.7 Pupils’ academic performance 
	Year
	Grade
	School A
	School B
	School C

	2014
	Div I
	3
	0
	1

	
	Div II
	22
	6
	19

	
	Div III
	34
	12
	6

	
	Div IV
	22
	12
	6

	
	Div U
	34
	46
	11

	
	Div X
	4
	0
	3

	2015
	
	School A
	School B
	School C

	
	Div I
	1
	0
	0

	
	Div II
	66
	8
	2

	
	Div III
	49
	12
	11

	
	Div IV
	16
	5
	05

	
	Div U
	0
	4
	22

	
	Div X
	5
	2
	01

	2016
	
	School A
	School B
	School C

	
	Div I
	0
	0
	0

	
	Div II
	20
	09
	12

	
	Div III
	30
	12
	09

	
	Div IV
	37
	19
	03

	
	Div U
	31
	19
	12

	
	Div X
	2
	02
	02

	2017
	
	School A
	School B
	School C

	
	Div I
	5
	0
	0

	
	Div II
	73
	11
	03

	
	Div III
	16
	08
	06

	
	Div IV
	9
	14
	07

	
	Div U
	0
	08
	14

	
	Div X
	2
	02
	0

	
	
	
	
	


Source: Selected primary schools in Kachonga Sub county. 
Table 4.7 show the academic performance of three selected schools from Kachonga Sub county. According to the results, in 2014, only three pupils obtained division one, in 2015 only one school obtained one candidate in division one, in 2015, no school obtained division one in PLE while in 2017, only one school obtained 5 pupils in division one .The results show a poor and declining trend of academic performance considering that no single candidate obtained grade one in 2016. Poor academic performance was attributed to lack of enough infrastructure such as furniture and text books. In addition, inadequate parents’ participation in terms of providing guidance in home work and pupils’ indiscipline.

4.4.2 Teacher-based factors and pupils’ performance 

During the study, a set of statements on quality of teacher, feedback to learners and teachers’ commitment were presented to respondents in order to establish their opinion on teacher-based factors and pupils’ performance. Results are presented in the table below;

Table 4.8 Responses on Teacher based factors

	Statement 
	SA
	A
	NS
	D
	SD
	Mean
	Std. Dev.

	I have been in the teaching profession for more than three years
	25.6%

(11)
	51.2%

(22)
	16.3%

(7)
	4.7%

(2)
	2.3%

(1)
	3.93
	.910

	I am a qualified teacher with all the required teaching certificates
	20.9%

(9)
	60.5%

(26)
	14.0%

(6)
	2.3%

(1)
	2.3%

(1)
	3.95
	.815

	I regularly give class assignments to pupils
	16.3%

(7)
	51.2%

(22)
	25.6%

(11)
	4.7%

(2)
	2.3%

(1)
	3.74
	.875

	I give feedback about pupils’ performance
	20.9%

(9
	53.5%

(23)
	14.0%

(6)
	9.3%

(4)
	2.3%

(1)
	3.81
	.958

	I give feedback about pupils’ performance on time
	2.3%

(5)
	9.3%

(26)
	16.3%

(7)
	60.5%

(4)
	11.6%

(1)
	3.70
	.887

	The feedback I give pupils enhances their academic performance
	23.3%

(10)
	37.2%

(16)
	25.6%

(11)
	11.6%

(5)
	2.3%

(1)
	3.67
	1.040

	I normally teach all scheduled lessons
	9.3%

(4)
	16.3%

(7)
	11.6%

(5)
	58.1%

(25)
	4.7%

(2)
	2.67
	1.107

	I am very committed to the teaching profession
	30.7%

(5)
	40.9%

(12)
	15.9%

(11)
	8.0%

(15)
	00%

(0)
	3.16
	1.045

	I will remain in the teaching profession for at least the next five years
	27.9%

(12)
	44.2%

(19)
	16.3%

(7)
	11.6%

(5)
	00%

(0)
	3.88
	.956


Source: Primary data (2018) 
Results in table 4.8 above revealed that 76.8% (33) of the teachers agreed to being in the teaching profession for more than three years compared to23.3% (10) who disagreed with the statement. The corresponding mean was 3.93 which is above average, implying that most respondents were in agreement with the statement. On the other hand the standard deviation of .910 represented the number of respondents who gave varying responses. This means that most of teachers have been in the teaching profession for more than three years. The above findings were supported by key informant KI003 who had this to say; 
“I have been in the teaching profession for 16 years now. I have so far taught in five primary schools within Butaleja District.” (interview held on Wednesday 7th November 2018]
Study findings further revealed that 81.4% (35) of the teachers had the required teaching certificates. However, 18.6% (8) of the teachers did not have all the required teaching certificates. The obtained mean was 3.95 while the standard deviation was.815 Since the mean was above average, it implies that most teachers held the required teaching certificates. In support of the above findings, key informants KI 005 had this to say;

“All my teaching staff members are qualified teachers. Some of them are grade III while others are grade IV teachers.” (interview held on Thursday 8th November 2018]
On the contrary, another key informant KI003 noted;

“We have three teachers who completed senior four and are helping us to teach lower classes, although they do not have the required teaching certificates.” (interview held on Wednesday 7th November 2018]
The above revelations indicate that although most teachers have the required teaching certificates, there are some few who teach, yet they are not qualified, which affects their teaching practices, hence poor pupils’ academic performance. In addition, study findings revealed 67.5% (29) respondents agreed to regular giving of class assignments to pupils. However, 32.6% (14) of the respondents disagreed with the statement which shows that sometimes, they do not give class assignments to pupils. The results were verified with mean of 3.74 which is above average, implying that majority of the respondents agreed with the statement, and standard deviation of .875 which represents the number of respondents with varying responses. In support of the above findings, key informants KI006 had this to say;

“I normally give class assignments after completing to teach a particular topic. This is done to test the pupils and find out if they understood what I taught them.” (interview held on Friday 9th  November 2018]
The study further found that 74.4% (33) respondents agreed to giving feedback about pupils’ performance compared to 11.6% (5) who disagreed and 14.0% (6) were not sure. The corresponding mean for the statement was 3.70 while the standard deviation was .887 which shows that there were slight variations in the responses obtained. Since the mean was above average, it signifies that most teachers give feedback about pupils’ performance. The findings were confirmed during face to face interview when one of the respondents had this to say;

“When I give an assignment to pupils, after marking them, I make sure that I give them feedback regarding their performance. I help them to do corrections the questions their fail and explain for them to understand better.” 

  In addition, 72% (31) teachers agreed that the feedback about pupils’ performance is given on time while 18.5% (8) disagreed and 9.3% (4) were not sure. The obtained mean for the statement was 3.70 which is above average, implying that most teachers consented with the statement. On the other hand, the standard deviation was .887 shows that some respondents gave varying responses. That the feedback given to pupils enhances their academic performance was confirmed by 60.5% (26) respondents though 37.2% (16) disagreed, and 2.3% (1) was not sure with mean of 3.67 which is above average and standard deviation of 1.040 which shows that there were slight variations in the responses obtained. The findings were confirmed during face to face interview when one of the respondents had this to say;

“Providing feedback to pupils enhances their academic performance because they get to understand why they failed and how they can correct their mistakes to enhance academic performance.” 

When respondents were asked all scheduled lessons are normally taught, only 25.6% (11) of the respondents agreed while the majority 62.8% (27) disagreed and 11.6% (5) were not sure.  The results were verified with a mean value of 2.67 which was way below average of 3.0 and the standard deviation of 1.107 which shows that there were significant variations in the responses obtained. The fact that the obtained mean was below average implies that few teachers respondents agreed that all scheduled lessons are taught. Relatedly, results from key informant interviews revealed that some scheduled lessons are not taught as quoted;

“Sometimes teachers fail to teach the scheduled lessons because they are attending to personal business such as farming, especially during the rainy season. Teachers are paid little salary so they engage in other economic activities to supplement the income from teaching.”

Although study findings revealed that few teachers teach all scheduled lessons, majority 53.4% (23) noted that they were very committed to the teaching profession. On the other hand, 16.4$ (20) disagreed with a mean value of 3.16 and the standard deviation of 1.045 which shows that some teachers acknowledged not being very committed to the teaching profession. Teachers who are not committed to their profession are not motivated to teach, which results into poor pupils’ academic performance. When asked whether they would remain in the teaching profession for at least the next five years, 72.1% (31) of the respondents agreed while 11.6% (5) disagreed and 16.3% (7) were not sure. The findings were verified with a mean value of 3.88 which was above the average of 3.0 and the standard deviation of .956 which shows that there were slight variations in the responses obtained. Since the mean value obtained was above average, it shows that most teachers consented that they would remain in the teaching profession for at least the next five years. However one of the key informants noted that he would remain in the teaching profession due to limited employment opportunities as noted;
“I might remain in the teaching profession because there are no other employment opportunities. Otherwise, if I had an alternative, I would look for a job elsewhere because teaching is less rewarding. We put in a lot of effort to teach these children, but government pays us very little salary.”

The above findings show that although some teaching might remain in the teaching profession for the next five years, it is because they do not have prospects of getting other employment opportunities. This means that they  are in the teaching profession due to limited options which affects their commitment and the resultant poor pupils’ academic performance.

Regression between teacher based factors and pupils performance

Regression analysis was further carried out in order to determine the strength of the relationship between teacher based factors and pupils performance. Results from regression analysis are presented in the table below:

Table 4.9 Regression analysis for teacher based factors and pupils performance Model summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.428a
	.305
	.297
	.52914

	a. Predictors: (Constant), teacher based factors


According to the results obtained, the coefficient for determination (Adjusted R Square) value is 0.305 which implies that teacher based factors explain 29.7% variations in pupils performance. R2 value indicated how much of the dependent variable pupils performance can be explained by the independent variable teacher based factors.  

4.4.3 School-based factors and pupils’ performance

During the study, a set of statements on instructional material, infrastructure and school policies were presented to respondents in order to establish their opinion on school-based factors and pupils’ performance in Kachonga Sub County-Butaleja district, Uganda. Results are presented in the table below;
Table 4.10 Responses on school based factors 

	Statement 
	SA
	A
	NS
	D
	SD
	Mean
	Std. Dev.

	The school has enough teaching text books
	9.3%

(4)
	27.9%

(12)
	4.7%

(2)
	30.2%

(13)
	27.9%

(12)
	2.60
	1.400

	Pupils have enough access to text books
	7.0%

(3)
	7.0%

(3)
	2.3%

(1)
	60.5%

(26)
	23.3%

(10)
	2.14
	1.082

	The school has quality chalkboards
	7.0%

(3)
	18.6%

(8)
	18.6%

(8)
	46.5%

(20)
	9.3%

(4)
	2.67
	1.107

	This school has enough classrooms for pupils
	14.0%

(6)
	37.2%

(16)
	14.0%

(6)
	25.6%

(11)
	9.3%

(4)
	3.21
	1.245

	The school has enough furniture (desks and chairs) for pupils to sit on
	00%

0
	14.0%

(6)
	11.6%

(5)
	58.1%

(25)
	16.3%

(7)
	2.23
	.895

	School policies are very clear for pupils
	20.9%

(9)
	44.2%

(19)
	20.9%

(9)
	11.6%

(5)
	2.3%

(1)
	3.70
	1.013

	Pupils respect and observe school policies
	34.9%

(15)
	37.2%

(16)
	11.6%

(5)
	11.6%

(5)
	4.7%

(2)


	3.86
	1.167

	School policies are very clear for teachers
	32.6%

(14)
	46.5%

(20)
	7.0%

(3)
	9.3%

(4)
	4.7%

(2)
	3.93
	1.100

	School policies contribute to pupils’ academic performance
	16.3%

(7)
	46.5%

(20)
	18.6%

(8)
	18.6%

(8)
	00%

(0)
	3.60
	.979


Source: Primary data (2018)

According to study findings in table 4.10 above, only 37.2% (16) of the respondents agreed that the school has enough teaching text books compared to the majority 58.1% (25) who disagreed and 4.7% (2) respondents that were not sure. The obtained mean for the statement was 2.60 which was below the average of 3.0 and the standard deviation of 1.400 which shows that there were significant variations in the responses obtained.  Since the mean value obtained was way below average, it shows that few teachers consented to having enough teaching text books. On whether the pupils have enough access to text books, only 14% (6) of the respondents agreed. The majority 83.8% (24) disagreed while 2.3% (1) was not sure. This was verified with a mean value of 2.14 which was below and the standard deviation of 1.082 which shows that there were significant variations in the responses obtained. The findings were confirmed by a KI003 who had this to say;

“We have a shortage of text books for both teachers and pupils. In fact, five pupils share a text book, which affects their ability to understand what they are taught since they cannot concentrate.” (interview held on Wednesday 7th November 2018]
Relatedly, when asked whether schools have quality chalkboards, only 25.6% (11) of the respondents agreed while the majority 55.8% (24) disagreed and 18.6% (8) were not sure. The above results were verified with a mean of 2.67 which is below average and the standard deviation of 1.107 represented the number of respondents with varying responses. The fact that the obtained mean value was below the average of 3.0 shows that few schools have quality chalk boards.
When respondents were asked whether the school has enough classrooms for pupils, 51.2% (24) of the respondents agreed, 34.6% (15) disagreed while 14.0% (6) were not sure. The corresponding mean for the statement was 3.21 which is above average while the standard deviation was 1.245 which shows that there were slight variations in the responses obtained.  Despite having enough classrooms, most schools do not have enough furniture. During the study, only 14.0% (6) of the respondents consented to having enough furniture (desks and chairs) for pupils to sit on. The majority 74.4 (32) of the respondents disagree while 11.6% (5) were not sure. The fact that the mean was below average implies that few respondents were in agreement with the statement. In support of the above findings, key informant KI005 had this to say;
“Pupils do not have enough furniture. In some classes, the desk which is meant to accommodate only 3 pupils is occupied by 5, which shows that the available furniture is not enough.” (Interview held on Tuesday 6th November 2018]
During the study, majority 65.1% (28) of the respondents revealed that school policies are very clear for pupils. However, 13.9% (6) disagreed while 20.9% (9) were not sure. The findings were verified with a mean value of 3.70 which is way above average while the standard deviation was 1.013 which shows that there were variations in the responses obtained. In support of the above, key informant KI006 had this to say;
“We have displayed the school policies on the notice board and while on the assembly, we always inform our pupils to observe and adhere to all school policies.” (interview held on Friday 9th November 2018]
The above findings were further supported by 72.1% (31) of the respondents who consented that pupils respect and observe school policies. On the other hand, 16.3% (6) disagreed while 11.6% (5) were not sure. The findings were further verified with a mean value of 3.86 which is above average and the standard deviation of 1.167 which shows that there were slight variations in the responses obtained.

In addition, 79.1% (34) of the respondents confirmed that school policies are very clear for teachers. On the other hand, 14% (6) of the respondents disagreed while 7.0% (3) were not sure. The corresponding mean value was 3.93 which was way above average and the standard deviation of 1.100 which shows that there were slight variations in the responses obtained. In addition to the above, 62.8% (27) of the respondents agreed to school policies contributing to pupils academic performance compared to 18.6% (8) who disagreed and 18.6% (8) who were not sure. Since the mean value obtained was above average, it shows that most teachers held the opinion that school policies contribute to pupils’ academic performance.

Regression between school based factors and pupils performance

Regression analysis was further carried out in order to determine the strength of the relationship between instructional materials, infrastructure, and school policies and pupils performance. Results from regression analysis are presented in the table below:

Table 4.11 Regression analysis for school based factors and pupils performance
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.252a
	.329
	.321
	.52000

	a. Predictors: (Constant), school based factors


According to the results obtained, the coefficient for determination (Adjusted R Square) value is 0.321 which implies that school based factors explain 32.1% variations in pupils performance. R2 value indicated how much of the dependent variable pupils performance can be explained by the independent variable school based factors.  
4.4.4 Parent characteristics and pupils performance

During the study, a set of statements on economic status, education level of parents and involvement in guiding homework were presented to respondents in order to establish their opinion on parent characteristics. Results are presented in the table below:

Table 4.12 Responses on parent characteristics

	Statement 
	SA
	A
	NS
	D
	SD
	Mean
	Std. Dev.

	Parents pay the required fees on time
	9.3%

(4)
	18.6%

(8)
	4.7%

(2)
	46.5%

(20)
	20.9%

(9)
	2.49
	1.279

	Parents provide adequate scholastic materials for pupils
	14.0%

(6)
	11.6%

(5)
	4.7%

(2)
	60.5%

(26)
	9.3%

(4)
	2.60
	1.237

	Parents provide school uniform to their children
	34.9%

(15)
	41.9%

(18)
	11.6%

(5)
	9.3%

(4)
	2.3%

(1)
	3.98
	1.035

	Most parents have completed primary education
	18.6%

(8)
	18.6%

(8)
	2.3%

(1)
	51.2%

(22)
	9.3%

(4)
	2.86
	1.355

	Most parents have completed secondary education
	18.6%

(8)
	9.3%

(4)
	4.7%

(2)
	46.5%

(20)
	20.9%

(9)
	2.58
	1.418

	Most parents have completed tertiary education
	7.0%

(3)
	9.3%

(4)
	7.0%

(3)
	67.4%

(29)
	9.3%

(4)
	2.37
	1.024

	Parent’s guide their children in doing homework
	7.0%

(3)
	4.7%

(2)
	4.7%

(2)


	58.1%

(25)
	25.6%

(11)
	2.09
	1.065

	Parental involvement in pupils’ homework improves their academic performance
	23.3%

(10)
	53.5%

(23)
	14.0%

(6)
	7.0%

(3)
	2.3%

(1)
	3.88
	.931

	Parents contribute towards pupils’ improved academic performance
	16.3%

(7)
	46.5%

(20)
	23.3%

(10)
	11.6%

(5)
	2.3%

(1)
	3.63
	.976

	Parents’ educational level contributes to pupils’ academic performance
	41.8%

(18)
	32.5%

(14)
	00%

(0)
	11.6%

(5)
	13.9%

(6)
	3.88
	.882


Source: Primary data (2018)

Results in table 4.12 above indicate that only 27.9% (12) of the respondents consented that parents pay the required fees on time. The majority 67.4% (29) of the respondents disagreed while 4.7% (2) were not sure. The corresponding mean value for the statement was 2.49 while the standard deviation was 1.279 which shows that there were significant variations in the responses obtained. Since the mean value was below average, it shows that few parents pay the required fees on time.  Parents’ inability to pay fees on time was attributed to lack of jobs and engaging in subsistence agriculture as quoted;

“In most cases most parents pay the required fees towards the end of the term when their children have been sent away from school. Most parents are subsistence farmers who do not have stable sources of income.”

That parents provide adequate scholastic materials for pupils was supported by only 25.6% (11) of the respondents. The majority 69.8% (30) of the respondents disagreed while 4.7% (2) were not sure. The corresponding mean value for the statement was 2.60 which is below the average of 3.0 and the standard deviation of 1.237 which shows that there were significant variations in the responses obtained. The above findings were confirmed by a respondent who had this to say;
“Some parents do not give scholastic materials to their children. A child comes to school without a book or a pencil, yet he or she is coming to study.”

Similar to the above findings, most pupils revealed that their parents do not provide them with every this they need as indicated in Figure 4.1 below;
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Figure 4.1: Pupils who receive all scholastic materials from parents.

Figure 4.1 shows that only 33% of the pupils consented to receiving everything they want from their parents. The majority 67% disagreed, which shows that their parents do not provide some of the items required at school. Relatedly, some of the parents revealed that they are un able to provide scholastic materials because they are poor with limited sources of income as noted by one of the parents;

“Most of us are very poor with no jobs. Therefore we cannot provide school necessities for our children.”

Whereas most parents do not pay the required fees on time and are unable to provide adequate scholastic materials, the study revealed that most parents provide school uniform to their children. This was confirmed by 76.8% (33) of the teachers who participated in this study. However, 11.6% (5) of the teachers disagreed while 11.6% (5) were not sure. The corresponding mean value for the statement was 3.98 which was above average, while the standard deviation of 1.035 shows that there were slight variations in the responses obtained. 
On whether most parents have completed primary education, only 37.2% (16) of the respondents agreed while the majority 60.5% (26) of the respondents disagreed and 2.3% (1) was not sure. The corresponding mean value for the statement was 2.86 which is below average and the standard deviation of 1.355 which shows that there were significant variations in the responses obtained. Since the mean value obtained was below average, it shows that few respondents held the opinion that parents have completed primary school. The above findings were confirmed by a key informant who had this to say; 

 “Most parents in this area never went to school while others dropped out of school before completing primary seven.”
Although most parents do not guide their children in doing homework, study findings revealed that parental involvement in pupils’ homework improves their academic performance. This was reported by 76.8% (23) of the respondents compared to 9.3% (4)  who disagreed and 14.0% (6) that were not sure. The corresponding mean value for the statement was 3.88 which was above average and a standard deviation of .931 which shows that there were slight variations in the responses obtained.  
 “Most parents are unable to support their children in doing homework because most of them did not go to school while the few who went never  completed primary seven.”
Similarly, most parents reported that they do not support their children in doing homework are indicated in Figure 4.2 below;
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Source: Primary data (2018)

Figure. 4.2 Number of parents who support children in their homework
Results in Figure 4.2 that only 8% of the parents assist their children in doing home. The majority 92% of the parents do not assist their chilren at all in doing homework. Parents further revealed that most of them did not attain formal education up to primary seven. they therefore do not understand what the children study, thus not in position to assist them.

Furthermore majority of the respondents agreed that parents’ educational level contributes to pupils’ academic performance. This was confirmed with 47.3% (32) of respondents who agreed compared to only 25.5% (11) who disagreed with the statement. The obtained mean for the statement was 3.88 while the standard deviation was .882 which implied that there were slight variations in the responses obtained. 

Regression between parent characteristics and pupils performance

Regression analysis was further carried out in order to determine the strength of the relationship between parent characteristics and pupils academic performance. Results from regression analysis are presented in the table below:

Table 4.13 Regression analysis for parent characteristics and pupils performance

	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.302a
	.459
	.453
	.46676

	a. Predictors: (Constant), Parent characteristics


According to the results obtained, the coefficient for determination (Adjusted R Square) value is 0.453 which implies that parent characteristics explain 45.3% variations in pupil’s performance. R2 value indicated how much of the dependent variable pupils performance can be explained by the independent variable parent characteristics.

4.5 Relationship between factors affecting pupils academic performance 

The study examined the relationship between teacher based factors, school based factors, parent characteristics and pupils academic performance. In order to establish the direction of relationship between these variables, Pearson (r) correlation coefficient was computed as shown in the table below.

Table 4.14 Pearson (r) correlation coefficient matrix of the component variables

	Variables
	1
	2
	3
	4
	5

	Pupils academic performance -1
	1.000
	
	
	
	

	Teacher based factors -2 
	.428**
	1.000
	
	
	

	School based factors-3
	.252
	.498**
	1.000
	
	

	Parent characteristics – 4
	.302*
	.698**
	.603**
	1.000
	

	
	
	
	
	
	


** Correlation is significant at the 0.01 level (2-tailed).

4.5.1 Teacher based factors and pupils academic performance

The findings in table 4.14 above revealed that teacher based factors had a significant relationship with pupils academic performance at the 0.01 level of significance. The Pearson correlation coefficient (r=0.428) was below 0.5 which shows moderate positive relationship with pupils academic performance. Therefore teacher based factors have a moderate positive statistically significant relationship with pupil’s academic performance. This confirms the first hypothesis which states that there is a positive significant relationship between teacher-based factors and pupils’ performance. This means that improvement in teacher based factors can lead to better pupil academic performance.

4.5.2 School based factors and pupils academic performance 

The results indicated that school based factors had a weak relationship with pupils’ academic performance. The correlation coefficient (r=0.252) showed a weak positive relationship with pupils academic performance. Therefore, school based factors have a statistically weak positive relationship with pupils academic performance. The results are contrary to the second hypothesis which states that there is a positive significant relationship between school based factors and pupils’ performance.

4.5.3 Parent characteristics and pupils academic performance

The study indicated that parent characteristics exhibited a moderate relationship with pupil’s academic performance at the 0.01 significance level. The correlation coefficient (r=0.302) revealed a moderate positive relationship between parent characteristics and pupils academic performance. The findings are in line with the third hypothesis which states that there is a positive significant relationship between parent characteristics and pupils’ performance.

This means that adherence to parent characteristics in terms of economic status, education level of parents and parents’ involvement in guiding homework leads to improved pupils performance.

4.6 Effectiveness of factors affecting pupils academic performance 

In the table 4.15 below, the researcher presents the magnitude of teacher based factors, school based factors and parent characteristics on pupils academic performance. This was done to determine the better predictor component of pupils’ academic performance.

Table 4.15 Regression Analysis of the component variables

	Model
	Un standardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	(Constant)
	.940
	.497
	
	1.892
	.004

	Teacher based factors
	.368
	.181
	.414
	2.034
	.002

	School based factors
	.021
	.204
	.023
	.105
	.917

	Parent characteristics 
	.049
	.150
	.060
	.326
	.746

	R =0.693 R- square = 0.480            F= 25.837 Sig = 0.000


Source: Primary data (2018)

The table 4.15 above shows the components of teacher based a factor that is; teacher based factors, school based factors and parents characteristics which significantly predict pupils academic performance as shown by significance level (.000). The regression analysis showed that the study variables had a moderate positive relationship with pupil’s academic performance. Thus the study variables explain 48.0% of the variance in pupil’s academic performance.
The findings further revealed that teacher based factors (Beta= .414, Sig. < .002) was a better predictor of pupils academic performance and this was followed by parent characteristics (Beta = .060, Sig. < .746) and school based factors with (Beta= .023, Sig. < .917).  This implies that teacher based characteristics are of paramount importance in ensuring pupils academic performance. On the other hand, parent characteristics and school based factors are not significant predictors for pupils’ academic performance.
CHAPTER FIVE
SUMMARY, DISCUSSION, CONCLUSIONS, RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of study findings, discussion, conclusions and recommendations based on objectives of the study.

5.2 Summary of key findings

5.2.1 Teacher based factors and pupils’ academic performance 
The first research objective was to establish the relationship between teacher-based factors and pupils’ academic performance in Kachong sub county primary schools. Study findings revealed that teacher based factors had a moderate significant relationship with pupils’ academic performance. The Pearson correlation coefficient (0.428**) and p-value of 0.000 show a moderate significant relationship with academic performance. Therefore, teacher-based factors had a statistically moderate positive relationship with pupils’ academic performance. The study also revealed that most teachers in Kachonga Sub County are qualified teachers. In addition, most of them normally give class assignments after completing to teach a particular topic. Teachers also give pupils feedback regarding their performance. Providing feedback to pupils enhances their academic performance because they get to understand why they failed and how they can correct their mistakes to enhance academic performance. However, sometimes teachers fail to teach the scheduled lessons because they are attending to personal business such as farming, especially during the rainy season. 

5.2.2 School based factors and pupils’ academic performance 

The second research objective was to examine the relationship between school based factors and pupils’ academic performance in Kachonga Sub County. Findings from the study revealed that stakeholder involvement had a weak relationship with pupils’ academic performance. Pearson correlation coefficient (0.252)  show a weak relationship with academic performance. The study further revealed that primary school in Kachonga Sub county experience a shortage of text books for both teachers and pupils. In addition, pupils do not have enough furniture. Schools have policies displayed on the notice board to ensure that both pupils and teachers understand and apply them in the teaching learning process to ensure improved academic performance.
5.2.3 Parent characteristics  and pupil performance 

The third objective of the study was to establish the relationship between parent characteristics and pupils’ performance in Kachonga Sub county. Study findings revealed that parent characteristics had a moderate positive relationship with pupils’ academic performance significant at the 0.01 level (2-tailed). The Pearson correlation coefficient (0.302*) show that parent characteristics had a moderate relationship with academic performance. The study further revealed that few parents pay the required fees on time because most parents are subsistence farmers who do not have stable sources of income. In addition, some parents do not give scholastic materials to their children. Most parents are unable to support their children in doing homework because they did not go to school while the few who went never completed primary seven.

5.3 Discussion 
5.3.1 Teacher-based factors and pupils’ performance 

During the study, it was established that teachers had the required teaching certificates. Some teachers had grade III while others had grade five teaching certificates. This shows that most teachers were qualified. This is corroborated by Ochuba (2008) who asserted that the quality of teachers is a key determinant factors for the level of performance in school systems. However, Yelkpieri (2016) opines that the quality of a teacher is an important factor but only to the extent that quality teachers are committed to their work and together with the school head, students and other supporting staff to achieve the school’s objective. Indeed, findings in this study revealed that some teachers are in the teaching profession because they do not have alternative employment opportunities. This shows that their commitment to teaching is low which leads to pupils’ poor academic performance.
Findings from this study further revealed teachers regularly give assignments to pupils after completing to teach a particular topic. In addition, teachers give pupils feedback regarding their performance to help them do corrections and improve academic performance. The above findings are in agreement with Spiller (2014) who noted that Learners’ feedback has an impact on students’ performance regarding encouragement of students to reflect on the feedback comments. However, Duncan, (2007) asserted that some pupils do not pay attention to comments given because they do not make sense to them or that they do not understand the purpose of the feedback process. Similarly, Hattie and Timperley (2007) contend that many teachers may also tend to focus on the correctional rather than the instructional aspects of feedback. 
During the study, it was established that few teachers normally teach all scheduled lessons.  Sometimes teachers fail to teach the scheduled lessons because they are attending to personal business such as farming since they earn little salary. According to Maiyani (2017), the inability for teachers to teach all lessons retards academic performance because pupils miss a lot of information that would have been taught to them. Although study findings revealed that few teachers teach all scheduled lessons, most teachers consented to being very committed to the teaching profession. According to Ofeimu and Kolawole (2017) Teachers’ commitment and dedication to students and learning are the most important factors in the development of passion for teaching. Teachers with commitment have the potential to provide students innovative instructional strategies that can lead to best achievement.
5.3.2 School-based factors and pupils’ performance

 During the study, it was established that schools in Kachonga sub county do not have enough instructional materials like teaching text books which retards pupils’ poor academic performance. This is in line with Raheem (2016) who opines lack of instructional materials negatively affects academic performance since instructional materials are by far essential and significant tools that are needed for teaching and learning of school subjects to promote teachers’ efficiency and improve students’ performance in schools.  Relatedly, it was further established that few schools have quality chalkboards, and this has a negative influence of pupils academic performance. This is in line with Enaigbe (2009) who noted that basic materials such as textbooks and chalkboard are not readily available in many schools which greatly affects performance. On the other hand, Kochhar (2012) opines that instructional materials are very significant learning and teaching tools needed to achieve performance in schools.
Findings from this study further revealed that schools do not have enough classrooms for pupils, and this retards pupils’ academic performance. This is in agreement with Parnwell (2015) who asserted that the quality and adequacy of physical facilities and equipment have a direct bearing on quality of education (Parnwell, 2015). Schools with inadequate classrooms will be forced to accommodate more students than recommended. It was further established that there are inadequate furniture (desks and chairs) for pupils to sit on. This affects pupils’ concentration in class and leads to poor performance. This is corroborated by Wanjiku, (2013) who asserted that schools with environments that characterize of infrastructure such as inadequate classrooms, libraries, chairs, desks and instructional materials such books have a direct impact on performance among students in developing countries.
According to findings in this study, school policies are very clear for both pupils and teachers. The policies are at the notice board so that they can be easily accessed. Findings further showed that pupils respect and observe school policies. According to Jeruto and Kiprop (2011), policies and practices affecting students are those aspects of a school's operation that organize students' experiences within the institution. Therefore, pupils’ respect for school policies shapes their behavior and influences academic performance. 
5.3.3 Parent characteristics and academic pupils’ performance

Findings from this study revealed that most parents had limited sources of income and unable to pay the required fees in time. Most parents pay schools fees towards the end of the term when their children are sent away from school. This affects pupils’ concentration in class and retards their academic performance. This is in agreement with Yelkpieri (2016) who asserted that parents’ level of income also affects their students’ educational achievements. Similarly, it was established that few parents provide adequate scholastic materials for pupils some children go to school without books, pencils and pens. Although most parents were unable to pay the required fees on time and are unable to provide adequate scholastic materials, most of them provide school uniform to their children, possible because it is a requirement that identifies the pupil with a given school and also it is bought once in a while.
Findings from this study further revealed that few parents completed primary education and are therefore unable to guide their children in doing homework, which negatively affects pupils’ academic performance. This is in agreement with Muruwei (2011) who stated that the level of parent education had an effect on the academic performance of children in school.  Parents who are well educated are able to provide their children with good learning environment to enable them to excel in their education (Michieka, 2011). Findings in this study further revealed that parents’ educational level contributes to pupils’ academic performance. This is in agreement with Muruwei (2011) who opined that parents who have acquired higher level of education were likely to transmit it to their children and thus a culture of academic acquired over the years to their children than the illiterate or semi-literate parents. Similarly, Ornstein and Levine (2006) also found that students with well-educated parents score much higher than students whose parents have less education.
5.4 Conclusions
Basing on the study findings, the following conclusions were drawn based on on specific objectives of the study as indicated below;
5.4.1 Teacher based factors  and pupils’ academic performance 

It was concluded that teacher based factors have a moderate positive relationship with pupils’ academic performance (r=.428**). Therefore, if primary schools have enough qualified teachers who are committed to teaching and provide feedback to learners, there will be improved pupils’ academic performance. It was also concluded that teachers’ failure to teach all the scheduled lessons retards pupils’ academic performance.
5.4.2 School- based factors and pupils’ academic performance 

It was concluded that school based factors have a weak positive relationship with pupils’ academic performance (r=.252). Therefore, inadequate instructional materials, and infrastructure have retarded pupils’ academic performance. It was also concluded that inadequate instructional materials such as text books and chalkboard as well as furniture retard pupils’ academic performance.
5.4.3 Parent characteristics and pupils’ academic performance 

It was concluded that parent characteristics have a moderate positive relationship with pupils’ academic performance (r=.302*). Therefore, the economic status of parents, education level of parents and their involvement in homework contribute to pupils’ academic performance. It was also concluded that poor economic status of parents which has affected their ability to pay the required fees on time and provide scholastic materials for pupils has contributed towards pupils’ poor academic performance. In addition, parents’ low education which hinders them from guiding children in doing homework has contributed towards poor academic performance. 
5.5 Recommendations

5.5.1 Teacher based factors and pupils’ academic performance

The study recommends that head teachers should put strict measures such as suspension on the payroll for teachers who fail to teach all scheduled lessons.  This will reduce teacher absenteeism and improve pupils’ academic performance. The study further recommends that all teachers without teaching certificates should be dismissed and replaced with qualified teachers.  

5.5.2 School based factors and pupils’ academic performance

Since findings from this study revealed that pupils do not have enough access to text books, it is logical to recommend that Ministry of Education and Sports provides enough text books for primary schools.  The study further recommends that the Ministry should provide more quality chalkboards and enough furniture to facilitate pupils’ learning process. 
5.5.3 Parent characteristics and pupils’ academic performance

The study recommends that Ministry of Education and Sports should increase the amount of capitation grant given to schools so that they can take care of all pupils’ financial requirements so that they are not sent away from school, yet parents have no stable sources income to support their children. The study further recommends that parents should regularly contact teachers to discuss pupils’ academic performance and establish how to guide them, especially in their homework.
5.6 Area for further study

Further study may be carried out on the effect of teacher motivation on pupils’ academic performance. 
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Questionnaire

Appendix i: Questionnaire for teachers, head teachers

My name is Stephen Waluye, I am a student at Uganda Management Institute. I am a student of Master of Public Administration, conducting a study on factors affecting pupils’ academic performance in Uganda; a case of selected primary schools in Kachonga sub county Butaleja district. I request you to fill this questionnaire and return to me. You have been selected to participate in the study because you are one of the key stockholders involved in primary school activities in Kachonga Sub county. This information will be treated with utmost confidentiality and it will only be used for academic purposes.

Please do not write your name on the questionnaire

Tick the option you consider appropriate

SECTION A:  BACKGOUND CHARACTERISTICS

Sex: Male

 Female: 

Highest level of Education: a)Primary 

Certificate              b)Grade Five 
      

c)Bachelor’s Degree 
         d)   Master’s Degree 
Age: b) 15-30 Years   
               c 31-40 Years           d 41-50 Years          4. 51 years and above 
Please tick the appropriate answer to the questions. Use 1=Strongly Disagree, 2=Disagree, 3, Not Sure, 4=Agree, 5=Strongly Agree
Section B: Teacher based factors

	Sl
	Statement
	SA
	A
	NS
	D
	SD

	1
	I have been in the teaching profession for more than three years
	
	
	
	
	

	2
	I am a qualified teacher with all the required teaching certificates
	
	
	
	
	

	3
	I regularly give class assignments to pupils
	
	
	
	
	

	4
	I give feedback about pupils’ performance
	
	
	
	
	

	5
	I give feedback about pupils’ performance on time
	
	
	
	
	

	6
	The feedback I give pupils enhances their academic performance
	
	
	
	
	

	7
	I normally teach all scheduled lessons
	
	
	
	
	

	8
	I am very committed to the teaching profession
	
	
	
	
	

	9
	I will remain in the teaching profession for at least the next  five years
	
	
	
	
	


Section C: School based factors 

	Sl
	Statement
	SA
	A
	NS
	D
	SD

	1
	The school has enough teaching text books
	
	
	
	
	

	2
	Pupils have enough access to text books
	
	
	
	
	

	3
	The school has quality chalkboards
	
	
	
	
	

	4
	This school has enough classrooms for pupils
	
	
	
	
	

	5
	The school has enough furniture (desks and chairs) for pupils to sit on
	
	
	
	
	

	6
	School policies are very clear for pupils
	
	
	
	
	

	7
	Pupils respect and observe school policies
	
	
	
	
	

	8
	School policies are very clear for teachers
	
	
	
	
	

	9
	School policies contribute to pupils’ academic performance
	
	
	
	
	


Section D: Parent characteristics

	Sl
	Statement
	SA
	A
	NS
	D
	SD

	1
	Parents pay the required fees on time
	
	
	
	
	

	2
	Parents provide adequate scholastic materials for pupils
	
	
	
	
	

	3
	Parents provide school uniform to their children
	
	
	
	
	

	4
	Most parents have completed primary education
	
	
	
	
	

	5
	Most parents have completed secondary education
	
	
	
	
	

	6
	Most parents have completed tertiary education
	
	
	
	
	

	7
	Parents guide their children in doing homework
	
	
	
	
	

	8
	Parental involvement in pupils’ homework improves their academic performance
	
	
	
	
	

	9
	Parents contribute towards pupils’ improved academic performance
	
	
	
	
	

	10
	Parents’ educational level contributes to pupils’ academic performance
	
	
	
	
	


Section E: Pupils’ academic performance

	Sl
	Statement
	SA
	A
	NS
	D
	SD

	1
	The pass rate numbers of pupils in PLE is satisfactory at this school
	
	
	
	
	

	2
	The pass rates of our school at PLE are good compared to other schools
	
	
	
	
	

	3
	I am satisfied with the P.7 pupils’ academic performance for the past three years
	
	
	
	
	

	4
	Pupils who enroll for primary education at this school normally complete primary seven
	
	
	
	
	

	5
	This is a high school dropout rate at this school
	
	
	
	
	

	6
	The performance in daily class work by pupils in the school is above average.
	
	
	
	
	

	7
	Pupils’ performance in end of term exams is rated above average
	
	
	
	
	


Appendix iii: Questionnaire for parents

Sex: Male

 Female: 

Highest level of Education: a)Primary 

Certificate              b)Grade Five 
      c)Bachelor’s Degree 
d)    Master’s Degree 
Age: a) 15-30 
b) 31-40 
c ) 41-50)           d) 51 and above 
1. What is your source of income?

..................................................................................................................................................................................................................................................................................................................................................................................................................................................................

2. What form of support do you provide your children at school?

..................................................................................................................................................................................................................................................................................................................................................................................................................................................................

3. How does your economic status affect the academic performance of your child?

..................................................................................................................................................................................................................................................................................................................................................................................................................................................................

4. Do you assist your child in doing home work?

a) Yes

b)No

5. Please explain your answer in qn. 4 above

..................................................................................................................................................................................................................................................................................................................................................................................................................................................................

6. What are the causes of pupils’ drop out in this area?

..................................................................................................................................................................................................................................................................................................................................................................................................................................................................

7. How can pupils’ academic performance in this area be improved?

..................................................................................................................................................................................................................................................................................................................................................................................................................................................................

Appendix iii: Questionnaire for primary seven pupils

i. Do you think that your teachers are good (at teaching)? Please explain

................................................................................................................................................................................................................................................................................................................................................................................................................................................

ii. Do your teachers give you feedback after carrying out assignments/ doing homework? Please explain

................................................................................................................................................................................................................................................................................................................................................................................................................................................

iii. Do you have enough access to reading materials (textbooks)? Please explain

................................................................................................................................................................................................................................................................................................................................................................................................................................................

iv. Do you have enough sitting space in class? Please explain

................................................................................................................................................................................................................................................................................................................................................................................................................................................

v. Do your parents provide you everything you need at school? Please explain

Appendix iv: Krejcie, Robert V., Morgan, Daryle W., Table for Determining Sample Size for Research Activities

	N
	S
	N
	S
	N
	S
	N
	S
	N
	S

	10
	10
	100
	80
	280
	162
	800
	260
	2800
	338

	15
	14
	110
	86
	290
	165
	850
	265
	3000
	341

	20
	19
	120
	92
	300
	169
	900
	269
	3500
	246

	25
	24
	130
	97
	320
	175
	950
	274
	4000
	351

	30
	28
	140
	103
	340
	181
	1000
	278
	4500
	351

	35
	32
	150
	108
	360
	186
	1100
	285
	5000
	357

	40
	36
	160
	113
	380
	181
	1200
	291
	6000
	361

	45
	40
	180
	118
	400
	196
	1300
	297
	7000
	364

	50
	44
	190
	123
	420
	201
	1400
	302
	8000
	367

	55
	48
	200
	127
	440
	205
	1500
	306
	9000
	368

	60
	52
	210
	132
	460
	210
	1600
	310
	10000
	373

	65
	56
	220
	136
	480
	214
	1700
	313
	15000
	375

	70
	59
	230
	140
	500
	217
	1800
	317
	20000
	377

	75
	63
	240
	144
	550
	225
	1900
	320
	30000
	379

	80
	66
	250
	148
	600
	234
	2000
	322
	40000
	380

	85
	70
	260
	152
	650
	242
	2200
	327
	50000
	381

	90
	73
	270
	155
	700
	248
	2400
	331
	75000
	382

	95
	76
	270
	159
	750
	256
	2600
	335
	100000
	384


Note:
“N” is population size


“S” is sample size.

Krejcie, Robert V., Morgan, Daryle W., “Determining Sample Size for Research Activities”, Educational and Psychological Measurement, 1970.

Teachers based factors 


Quality of teacher


Feedback to learners


Teachers’ commitment








Pupils’ Performance 


Scores or Grades at P.L.E


Completion rates 


Pass rates 








School based factors 


Instructional materials


Infrastructure


School policies








Parent Characteristics


Economic status 


Education level of parents


Involvement in guiding homework
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