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ABSTRACT

Widely accepted global phenomenon of internationalization as a mainstream element of higher education assumes that there is value added to the quality of higher education institutions when international dimensions are enhanced (Knight, 1997). This study sought to examine the relationship between internationalization and quality of higher education in Africa, using Makerere University, Uganda and University of Lagos, Akoka, Nigeria as comparative case studies. This study adds empirical evidence on the debates and questions on internationalization  of  higher education in Africa, notably; whether internationalization of academic program content elevates quality, whether the internationalization of academic program delivery modes enhance quality and whether the internationalization of academic staff mobility activities lead to better quality. The cross sectional study design used in this research was guided by Critical Theory and Comparative Theory of Education. This research drew a sample of 452 respondents comprising of academic administrators, academic staff and students. The study took a crossectional study design with stratified, purposive and simple random sampling selection approaches. The study findings from qualitative and quantitative information obtained reveal both positive and negative correlations between internationalization and quality of higher education in Makerere University and University of Lagos, Akoka. At Makerere University, the correlation between academic program content and the constructs of quality was positively strong (r = 0.56), followed by staff mobility (r = 0.43) and then academic program delivery (r = 0.137). To the contrary, at University of Lagos, Akoka negative correlational results were found in academic program content (r = -.064), program delivery (r = -.095) and a positive correlational result was found in staff mobility activities (r = 0.27). In summary, the findings concluded that internationalization has a potential of shaping quality of higher education in Africa. The study recommends a stronger working synergy between higher education institutions and national, regional and African quality assurance and international agencies to enhance a higher standard in higher education institutions. The study recommends further research to focus on the relationship between internationalization and quality of private higher education in Africa and other parts of the world. 
CHAPTER ONE
INTRODUCTION
1.0
Introduction 

The study investigated the relationship between internationalization and quality of higher education institutions (HEIs) in Uganda and Nigeria, drawing from two Public Universities as comparative case studies. The independent variable was internationalization and quality of higher education was the dependent variable. This chapter presents; the background to the study, the problem statement, purpose and research objectives, research questions, research hypotheses, scope of the study, conceptual framework, significance of the study, justification of the study and operationalization of definitions.
1.1
Background to the Study
The background sub-section of this study is presented under four perspectives notably; the historical, theoretical conceptual and contextual background.

1.1.1
Historical Background
 Internationalization in Higher Education (HE) has been debated for several decades.  International Association of Universities (2005) argues that internationalization in any context depends   different assumptions which are often not supported by empirical evidence. A number of scholars agree that higher education has been international in nature from its very beginning in medieval Europe and the renaissance period when elite scholars travelled abroad to obtain international academic knowledge and experience from other regions (Altbach, 1998; Knight and Dewitt, 1995; Altbach and Teichler, 2001). In Africa, internationalization is not a new phenomenon in higher education institutions considering earlier colonial influences. However, suffice it to note that different countries encountered and responded to international dimensions in different ways since their formative years. According to Musisi (2003) and Jibril (2003), internationalization in British colonies, which included Uganda and Nigeria, took place in three phases. The first phase was during the colonial era, the second phase was during the post-colonial era and the third phase was driven by the World Bank’s structural adjustment program in the 1980s-1990s which imposed neo-liberal reforms. The third phase of reforms took place against the challenges of irrelevant curricula, poor research outputs and inactive governance structures (Jowi, 2009). 
Despite these reforms in past decades, the academic program curricula in most African Universities have not met the requirements of the job market and international research standards, and yet African higher education inherited the colonial  education systems that  were assumed  have inherent capacity to produce quality graduates (Open doors, 2008; Oyewole, 2006). African HEIs still maintain historical connections with former colonial rulers through collaborations for enhancing academic competitiveness- National University Commission (NUC, 2014).  These collaborations involve staff mobility, program delivery and program content designs which are integrated into institutional operation strategies (Oyewole, 2007).
1.1.2 
Theoretical Background

This study used Critical Theory and Comparative Theory of Education to frame the inquiry of the extent to which the internationalization of standards in program content, program delivery and staff mobility relates to the quality of the selected higher education institution in Africa. Critical theory is a neo-Marxist theory that emerged from Germany in the 1960’s with intentions to reveal and understand social inequalities in order to respond and make societies equitable. In using this theory in educational adaptation, scholars like Bellamy (1994), Bourdieu (2006) and Bergquist (1995) have argued for and against internationalization with reference to its potential for promoting imperialism, eroding gains by national governments, promoting global citizenship, stimulating intercultural exchange and encouraging competitiveness in higher education quality. The theory is helpful in the critical analysis of the relationship between internationalization and the quality of higher education.
On the other hand, the theory of comparative education by Harold (1985) postulates that many important questions on education can be better examined at international level using the comparative perspective. The author noted that comparative education studies are useful in describing educational systems, developing institutional practices, highlighting relationships between education and society for more than one country.  Lawal (2004) used comparative theory of education to understand the problems and challenges in education which were useful for learning in other contexts. Comparative theory of education is used in this study to   highlight the similarities and differences in adaptation of international standards in HEIs of Uganda and Nigeria.
1.1.3
Conceptual Background 
This study used globalization, internationalization and quality of higher education as basic concepts. According to de Witt (1997), globalization is the flow of knowledge, technology, economy, people, values and ideas across borders. On the other hand, Van de Wande (1997) explained that internationalization is any systematic effort aimed at making higher education more responsive to the requirements and challenges related to globalized societies, economies and labour markets.  In line with the foregoing definitions, Knight (2003) remodelled the definition of internationalization as a process of integrating an international, intercultural or global dimension into the purpose, functions or delivery of post-secondary education. By incorporating international, intercultural and global dimensions in the definition, Knight extended the scope of the concept of ‘internationalization’ to integrate both local and global concepts which are infused through the integration of cultures. Internationalization has often been confused with globalization. Globalization includes a broad inevitable economic, technological, political, cultural and scientific trend that directly affects a higher education institution while internationalization includes policies and programs adopted by governments, academic institutions and sub-divisions so as to cope with or exploit globalization (Altbach, 2005; Knight, 1997; Arum, 1992). 
 According to Altbach, et al., (2009) and Santiago, et al., (2008), the adaptation of internationalization policies and programs in African higher education institutions is practiced mainly through the academic program content delivery of particular institutes, through their program content development and through staff mobility. In this study therefore, internationalization will refer to changes in modes of academic delivery, academic program content and staff mobility activities that reflect international practices geared towards making an institution more accessible and relevant. In this study, the elements of academic program delivery are conceptualized as; distance education, branch campus education, online education and cross-border education. The contents of academic programs are conceptualized as internationalized curricula, modularized curricula, professionalized curricula and foreign language curricula. Academic staff mobility is conceptualized as academic staff activities which involve professional development abroad, technical assistance abroad, sabbatical leave abroad and contribution in international conferences.
Quality of higher education constituted the dependent variable in this study. According to Harvey and Green (1993), the notion of quality in higher education has been conceptualized into five strands, namely; exceptional, perfection, fitness for purpose, transformational and value for money. The five conceptual strands above are useful in understanding the quality of any internationalization. This study recognizes that the doctrine of quality in education is linked to societal value and it is subject to change over time.  In using a selected strand of transformational concept of quality, Bergquist (1995) used the values in transformational concept of quality to assess what education has contributed to the members of the institution and social development. In this study, quality is conceptualized as the extent to which educational experiences transform students in order to satisfy the stakeholders coupled with improvement in research and internal competitiveness. Stakeholders’ satisfaction is conceptualized as the extent to which students are transformed into products which are easily employable coupled with intellectual transformation, contribution to regional development, graduate innovations and graduate self-reliance. Research competitiveness will be conceptualized as students’ transformation which increases the number of research publications, number of grants attracted, and improvement in ranking, number of research consultancies won and the number of citations. Internal competitiveness has been conceptualized as the extent to which students’ transformation reduces the number of failures, completion and attrition rates.
1.1.4
 Contextual Background

In response to globalization pressures, HEIs International organizations, regional organizations and national governments are placing greater priority on the international dimensions of education. In Africa, internationalization is greatly enshrined in the missions, visions and objectives statements of most Universities (IAU, 2005). For example, the vision of University of Lagos (UNILAG) is to be a top class institution in the pursuit of excellence in knowledge, character and service to humanity. The mission of UNILAG on the other hand is to provide a conducive environment for teaching, learning, research and development where staff and students will interact and compete with their counterparts globally (UNILAG Strategic plan, 2011). The vision of Makerere University Kampala (MAK) is to be the leading institution for academic excellence and innovation in Africa. The Mission of MAK on the other hand is to provide innovative teaching, learning, research and services which are responsive to national and global needs (MAK strategic plan, 2009). HEIs in Eastern and Western Africa are also attempting to improve quality standards at regional, continental and international levels with an aim of ensuring convergence of higher education systems with global standards. These African HEI convergences are organized in conformity with the Arusha Convention standards, the standards of the African Union, regional standards and national standards (Teferra, 2008, Ogachi 2009). For example, the inter University council of East Africa (IUCEA) has developed and implemented an east African qualification framework while Pan African University has  developed an African quality assurance mechanism for all African HEIs. The different strands of standards within Africa impacted changes in the way program curriculum content, program curriculum delivery, staff mobility and research in higher education are organized (Altbach, et al., 2009).  
In Uganda and Nigeria, the reforms undertaken in Makerere University and University of Lagos, Akoka in 1990s by the World Bank and other donors have been praised for enhancing quality and competitiveness. According to Musisi (2003) and Jibril (2003), in the 1990s, Makerere University and University of LAGOS, AKOKA reformed the way academic programs were organized, changed the governance systems and donor aid was sourced for research and staff development. Despite these reforms, Makerere University and University of LAGOS, AKOKA are still challenged by low quality of education owing to, constraints of funding, inequity in access, mass enrolment and insufficient infrastructures (Kasozi, 2008). From the 2000s to date, there has been a growing perception that academic standards in Nigeria, Uganda and many other African counties are inferior to higher education institutions in the developed countries which contributes to poor stakeholders’ satisfaction, poor research outcomes and internal inefficiencies (Teferra, 2008; Santiago et. al. 2008b; Altbach et al., 2009).
1.2
 Problem Statement 
 In an attempt to support academic rationales for internationalization, there have been institutional efforts to link internationalization to quality improvement in higher education (Dewitt, 2000). Since 2000, African HEIs have adopted international standards through a set of strategies in their visions, missions, program content, program delivery and staff mobility activities (Materu, 2007; ANIE, 2012; Knight, 1997). Although several scholars have discussed the benefits of internationalization to Africa, there is a huge discrepancy of the extent to which internationalization enhances stakeholder’s satisfaction, research and internal competitiveness (Africa network for international education (ANIE)-2012; Altbach, et al., 2009).Literature available  points to the lack of empirical evidence to support internationalization. In Uganda and Nigeria, the national governments and stakeholders are increasingly demanding an overhaul of the academic curriculum because academic standards in the higher education institutions does not enrich students to be innovative and creative (Kasozi, 2011, Oyewole, 2008; ANIE, 2012). Because many graduates lack the knowledge, attitude and critical skills needed in the job market, high unemployment rates persists as evidenced in Uganda and Nigeria by 82% and 60% of unemployed graduates respectively (Bunting et al., 2012; UBOS 2013; Yinka 2013).  If nothing is done urgently, African HEIs may turn into a ground for breeding incompetency. While there could be other factors affecting quality of higher education in Africa; internationalization seems to be a strong force. It is against this background that the study sought to explore the relationship between internationalization and quality of selected HEIs in Uganda and Nigeria.
1.3
 Purpose of the Study

The study aimed to investigate and compare the relationship between internationalization and  quality of selected Higher Education institutions in Africa.
1.3.1   Objectives of the Study
i)  To establish the relationship between the content of academic programs and the quality of higher education institutions in Uganda and Nigeria.

 ii) To explore the relationship between academic program delivery modes and quality of higher education institutions in Uganda and Nigeria. 
iii) To examine the relationship between staff mobility and the quality of higher education institutions in Uganda and Nigeria

1.3.2
 Research Questions
  i)  What is the relationship between the content of academic programs and the quality of higher education in Uganda and Nigeria?

ii) What is the relationship between academic program delivery and the quality of higher education in Uganda and Nigeria?
iii) How does staff mobility affect quality of education in selected higher education institutions in Uganda and Nigeria?
 1.3.3
 Research Hypotheses
i) There is no significant relationship between content of academic program and the quality of Higher Education Institutions
ii)  There is no significant relationship between academic program delivery and the quality of Higher Education Institutions
iii)   There is no significant relationship between staff mobility and the quality of Higher Education Institutions.
1.4
 Conceptual Framework

The conceptual framework in Figure 1 below depicts the interrelationship between different dimensions of internationalization and the quality of HEIs in Africa. Internationalization as an independent variable is comprised of international academic program delivery, the content of academic programs and staff mobility activities. The dependent variable of quality in higher education comprises of stakeholders’ satisfaction, research competitiveness and internal competitiveness. 
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Figure 1.1: A conceptual framework showing the relationship between iinternationalization and quality of HEIs in Uganda and Nigeria
Sources: Adapted from Santiago et.al. (2008b.) and Harvey and Green (1993) and modified by the researcher  
1.5        Significance of the Study
The study is significant in terms of policy, academic and management contributions. The study findings are helpful to the governments of Uganda, Nigeria and other government agencies to develop future policy strategies on higher education sector development. It will further help the management of HEIs in both countries to learn and adopt appropriate strategies in program curriculum delivery, program content design and staff mobility activities for improved quality. Finally, the study intends to add new knowledge and insights to the existing body of knowledge in the field of internationalization and comparative education.
1.6        Justification of the Study
 Although a number of studies on the relationship between internationalization and quality of higher education have been undertaken, there is no concrete evidence which has been established at a comparative level for Uganda and Nigeria. According to Altbach et al., (2009), comparative studies provide vital information to policy makers for setting realistic standards and monitoring of success in educational system. This research also tests the contextual relevance of comparative theory of education which has often been objected to on the grounds of differences in foreign experience. 

1.7 
Scope of the study
The scope of this study was organized in terms of content, geographic and time scopes. Each of them stipulates the limitation and coverage of the study in line with the research objectives.
1.7.1
 Content Scope
This study investigated the relationship between internationalization and quality of higher education. The independent variable was internationalization and the dependent variable was quality of higher education. This study is limited to the concept of internationalization, academic program delivery, content of academic program and staff mobility. Quality concepts on the other hand are limited to the transformational concept of stakeholders’ satisfaction, research competitiveness and internal competitiveness.
1.7.2 
Geographical Scope
The study focused on selected higher education institutions in Uganda and Nigeria. It was conducted in Makerere University Kampala, Uganda, and University of Lagos, Akoka, Nigeria. Makerere University is located in Kampala City Council Authority, Kawempe Division.  The University of Lagos, Akoka campus is located in Lagos Mainland, Local Government Authority, Lagos State, Nigeria. These institutions have been selected because of long comparable historical attempts in internationalization from 1962 to date (ANIE, 2012, Bunting et. al, 2012).
1.7.3
Time Scope
The study covered the period from 2007-2013. According to ANIE (2012), this is the period when most changes took place within the universities in Africa in terms of adopting international strategies for enhanced competitiveness. It was also a time when both Makerere University Kampala (MAK) and University of Lagos (UNILAG) were at the peak of autonomy to decide on their operations and governance issues.  While Uganda liberalized the entire education system during this study period, Nigeria maintained strict control in Federal Universities with less interference from the market forces (Oyewole, 2007; Kasozi, 2008)
1.8  Operational Definitions of Terms and Concepts
Internationalization in this study refers to changes in modes of academic delivery, academic program content and staff mobility activities in a higher education contexts that reflect international standards geared towards making an institution more accessible and relevant.
Quality in this study refers to the extent to which transformational educational experiences of a higher education institution satisfy the stakeholders, enhances competitiveness in research and internal competency.

Higher Education in this study refers an educational level that follows the completion of secondary education.

Higher Education Institution in this study will be used in the study context to mean a tertiary institution which is recognized by national regulatory agency to award bachelor degrees and diplomas after acquisition of knowledge, skills and competencies needed in the job market. 
CHAPTER TWO
 LITERATURE REVIEW
2.0
Introduction

This chapter presents a review of related literature on the relationship between internationalization and quality of higher education institutions (HEIs). The literature review enabled the researcher to re-examine the theories which guided the study. The literature review   drew lessons from studies already conducted on the adaptation of international standards in program content, program delivery, academic staff mobility. The review focused  on the  content scope of internationalization and quality. It provided more insights on the study variables which helped to ascertain methodology and gaps for this study to fill. This literature review draws lessons from books, publications, the Internet and journals.
2.1
Theoretical   Review

Two important theories guided this research. These were Critical Theory and Comparative Theory of Education. Critical Theory is a neo-Marxism theory that emerged from Germany in 1960s with intentions to reveal and understand social inequities in order to respond and make societies equitable. This theory has been used in several contexts but also in educational adaptation. For example, several scholars argued for and against internationalization in terms of promoting imperialism, eroding gains made national governments and promotion of dominant cultures using critical theory. Ogachi (2009) argued that internationalization of higher education may lead to imperialism of higher education institutions; and that it was not automatically apparent that internationalization benefits higher education in Africa. This finding was also supported by Open Doors (2008), who found that internationalization has a negative impact of eroding gains achieved by national governments.  Bellamy (1994) used critical theory to point out that internationalization promotes the reproduction of dominant cultures in academia by encouraging the adaptation of western cultures and standards.  Other scholars have argued that, students from dominant cultures tend to perform well because educational systems are aligned to their advantage (Bourdieu, 2005). The major limitation of the above scholarly findings is their failure to recognize that there is a stronger link between higher education strategies and national and regional development priorities (Blewit et.al, 2013). Secondly, many African higher Education institutions in Africa use fitness for purpose to define quality which requires higher education institution to deliver results expected of them to the public. Fitness for purpose as a strand of quality has also been abused by international donors who influence African higher education research themes because of the financial strength. Consequently, curriculum reviews and adaptation takes cognizance of national and regional development priorities but with influence from the west.
As an optimist in internationalization, Mclarren (1991) found that internationalization of education is used to extend the interest of those served by the effect of power imbalance. In the African context, this implies that internationalization may help to serve the interest of African governments and institutions to meet the gaps in research and scientific publication which are often limited.  Keller (2005) used critical theory as a basis for conceptualization of educational reconstruction in the context of social, political and economic conditions which are ever changing. In Africa, this implies that internationalization may be adopted in pedagogy so that countries can understand their differences and similarities in developing an inclusive society. Consequently this conceptualization by Keller (2005) will be used to undertake a comparative study in Uganda and Nigeria. From the above syntheses; the researcher linked critical theory in discussing the relationship between internationalization and quality of HEIs to avoid a one-sided discourse. Regressive and progressive features of internationalization are integrated in the  leading questionnaires on areas like; whether there was a relationship between international program delivery approaches and quality of HEI in Africa?, Whether  international program contents  are  of acceptable standard? To what extent do African HEIs satisfy their stakeholders? Is staff mobility linked to quality of African HEIs?
Secondly, the theory of Comparative Education provides concepts and language for understanding international education experiences with a view to adopting best practices. Comparative theory of education argues that the educational system in a country cannot be isolated from other countries. According to Good (1962), as cited in Lawal (2004), dealing with comparisons helps in broadening and deepening the understanding of educational problems beyond the boundaries of one’s own country. Comparative studies have heavily been undertaken between African HEIs and the western HEIs with a view of adopting international standards and yet intra-African learning is seldom fostered despite potential insights they can offer.
The Theory of Comparative Education is important in this study because comparisons require a systematic approach; open-mindedness and an understanding of information in an unbiased manner.  According to Meyer (2006), there is a general tendency for comparison in education to be between developed and developing countries, and many a times within the developed and developing countries. To Meyer 2006, comparative theory of education has played a significant role in developing and understanding of education and society. Torres (2007), argued that the idea behind comparative studies relates to  examination of what happens in other countries is to see what makes other countries successful, or what issues have been faced and how were they addressed. 

 Critics of comparative study have argued that,  participation of developing states in the core of education standards determination are at the periphery (Altbach et. al., 2009; OECD, 2000; Santiago et Al., 2008b). According to Clayton (1998), Africa has been blamed for copy-cutting the western style of education-where standards and processes are determined without their state and national participation. Questions like the following remain open; are international programs widely preferred in Africa? Does an internationalized academic program make graduates more employable? Are institutions more competitive when implementing international standards? The study drew insights from institutional policies on quality assurance to understand and compare how internationalization dimensions are positively or negatively integrated into the overall quality of educational institutions of Uganda and Nigeria. While comparative theory is credited for the development of qualification frameworks and other development goals in conformity with other counties, this study  majorly used the Comparative Theory of Education to assess the relationship between internationalization and quality of higher education in Uganda and Nigeria.
2.2
Thematic Literature Review 
The sections below present a thematic review of literature on academic program content, academic program delivery and staff mobility and their linkages to quality. The researcher drew insights and gaps that informed the study design and field interviews.
2.2.1
Academic Programs Content and Quality of HEIs 
Academic program content is a strong component of internationalization in many emerging African higher Education institutions. According to Elingboe (1998), there are six components of internationalization. In table 2.1 below, these are arranged into steps because each is a building block of the other. Step one involves change of college leadership, followed by staff mobility and change of curriculum which is the academic program content. Step four has study abroad programs, step five has the presence of international students and step six has international co-curricular activities.
Table 2.1: Academic Program content as a Component of Internationalization
	S/No
	Steps and Components of Internationalization

	Step 1:
	Change in College Leadership in response to globalization

	Step 2:
	Staff Mobility worldwide

	Step 3:
	Change of Curriculum to reflect international taste

	Step 4:
	 Study abroad programs

	Step 5:
	Presence of International Students

	Step 6:
	International Co-curricular activities


Source: Elingboe (1998). Divisional Strategies to Internationalize College Portrait,
It is important to deduct that the process of internationalization is widely expressed in many Higher education institutions by changes in staff mobility, academic program delivery and academic program content. Scholars like Knight (2000) and Burn (2002) place academic program content (curriculum) at the centre of internalization. While international academic program content might find an important position in many African higher education institutions, the extent to which it leads to better quality has not been seriously subjected to empirical academic research.
International content in academic programs is an indicator of a strong academic management commitment for an institution to be engaged in institute wide internationalization. It demonstrates all the crucial buy-ins by the academic staff (Knight, 1999; Knight, 1997). Knight noted that internationalized academic program content includes the segmentation of courses into modules, foreign curricula, competency based curricula, and professional based curricula.  Whereas Knight conceptualized clear examples and evidence of program contents that are common in internationalization, their adaptation clashes with existing academic traditions and disciplines like medicine and law. It is therefore important to subjected  both qualitative and quantitative study to ascertain their relevance in terms of graduate transformation. Secondly, the forces driving internationalization in Africa are not merely related to academic program content improvement but also competition. Thirdly, increased pressure to provide access to all in HEIs calls for protracted approaches whose outcomes need to be subjected to empiricism.
 According to Rizvi (2000), an internationalized curriculum is the process of readjusting how and whom we teach while infusing international and intercultural perspectives. Successful internationalized program content must be inclusive and supportive of all students.  Internationalized program content should encourage students and university administrators to understand how knowledge is produced, utilized and shared with the rest of the world (Elliot, 1998).  Consequently in Africa, there have been modest changes in academic programs content by having modularized curricula, internationalized curricula, competency based curricula, foreign curricula and profession bound curricula. While the adaptation of these practices is aimed at increasing university access as well as at improving quality, not much is  improving interms of research uptake and innovations. 
Clark (2001) suggested that in the competitive world, higher education departments need to review and change their curricula every two to three years owing to the need to serve diverse groups so as to cope up with the fast-moving global frontiers of knowledge. Although these suggestions are useful in guiding the reviews that higher education institutions need to undertake, it does not recognize the contextual challenges involved in review and change of curriculum against the national priorities. However in Africa, curriculum review process takes a long period of time, often with support of foreign organizations and institutions (Salami, 2010).The internationalization of the curriculum goes hand in hand with the pedagogy of the curriculum which includes strategies of delivery to make the curriculum more engaging (Seymour, 2002).  According to Seymour, innovative packaging of internationalized curricula, such as using modules, has been challenged in the international context because they are less engaging to improve the cross-cultural competency of graduates. Little is also known about how modularized courses affect internal competitiveness in terms of failure, completion and attrition rates. Additionally, as the context of the above research was not in Africa, it does not recognize the changes in curriculum delivery and programs content which have taken place over the years. 
In the past, many academic staff were not involved in curriculum design and delivery at the same time because of perceived conflict of interest and segregation of duties which the colonial HEIs inherited. Currently in many African higher Education institutions, local staff are spearheading the design of international curricula with international partners.  Namubiru et al., (2014) recommended that staff who designs international academic content should be engaged in delivery. This was further supported by Curro and James (2003) who recommended the use of indigenous staff. Curro and James argued that delivery of internationalized curricula and internationalized program contents needs to be cognizant of the speed of the learners, the use of unfamiliar concepts, creation of collaborative learning and cross-cultural critique for learning to succeed.  However, Curro and James did not explain the implications of lacking such attributes and yet many academic staff lack cross-cultural skills which in the end affects the educational quality outcomes of an institution. 
Successful internationalization of academic program content is also meant to contribute to institutional competitiveness. Institutions benefit when there are; better academic performance, course completion and success of students (Louise, et al., 2002). Louise noted that most of the performance indicators used in the world league assumes that diverse academic programs contents are similar but unfortunately, recent research indicates that the success of an internalization of program contents differs in context. According to Lindsay, (1993), paid work has a significant and negative effect on progress by increasing the rate at which students fail modules. A contextual and methodological gap needs to be re-examined by assessing different modes of academic program and their relationship to the quality of a higher education institution. According to Bogue, Creech and Folger (1993), assessment results of quality in higher education are used to demonstrate accountability and efficiency. In Uganda and Nigeria, the quality assurance framework makes individual HEI autonomous in assessing their strength but many stakeholders, including external evaluators, are sceptical towards the capacity of HEIs to objectively assess themselves (Dill, 1997).  
In response to stakeholders’ needs and competency requirements, internal performance assessment has challenged governments and international donors in Africa to create academic quality regulation agencies (Dill, 2003). The enhanced role of National University Commission and National Council for Higher Education in Nigeria and Uganda respectively is enforced by the need to guarantee those students’ learning outcomes which are expected to lead to specific knowledge, skills and abilities (Burke, 2007). According to Brooks (2007), assessment of HEI performance also requires asking about the extent to which the higher education community understands the concept of quality. Austin (1985) argues that measuring students’ quality outcomes may be problematic but specific knowledge and abilities gained after attending a specific institution should be attributed to that college or university by the stakeholders. The use of parameters such as the number of CEOs produced by an institution may be used to assess the extent of quality that an institution generates as part of their competency. This parameter has been adopted by the Centre for World University Ranking. In this study, excellence in academic program content will be measured by stakeholders’ satisfaction, research competitiveness and internal competitiveness.
In summary, scholars do agree that infusion of international perspectives into academic program content is a strong step in achieving the international portrait by a HEI (Elingboe, 2008, Rizvi, 2000). Several scholars have also argued for and against internationalization of program content basing on fitness for purpose conceptualization of quality (Salami, 2010; Seymour, 2002). Other African scholars have further argued that if internationalization of academic program content is to take place, participation of staff in the process of developing and implementation of internationalized academic program content needs to be enforced. The reviewed literatures point that there is still limited evidence regarding the quality of academic program content that many African HEIs have adopted. Secondly, most of the studies conducted used fitness for purpose framework in the in perspective of international standards. This study uses transformational framework of quality. Thirdly, this study uses mixed methodologies of qualitative and quantitative designs to gather data and this is lacking in many of the reviewed literature. Finally, most of the studies conducted on internationalization of academic content were Eurocentric and western-oriented in nature and this study intended to provide African oriented perspective on the relationship between internationalization of program content and quality. 
2.2.2
Academic Program Delivery and Quality of HEIs
In the last decade, Africa has seen the emergence and growing off-shore delivery of education by HEIs. This trend has been driven by the liberalization of economies and reforms in most African countries which has opened ways for multiple providers (OECD, 2009).  According to Knight (2007) & Jowi (2009), most African curricula have been delivered by means of a conservative face-to-face encounter until the 1990s. Although these delivery approaches were changed after the neoliberal reforms, the adaptation of delivery methods like distance education, opening of national branch campuses, online courses and cross border delivery approaches lacked a coherent quality assurance processes. For example, in many African higher education institutions, despite the adaptation of distance education and online delivery approaches, there are no adequately developed departments and structures for material development thus putting the programs at risk of failing to achieve the expected quality (ANIE, 2012; Salami, 2010; Oyewole, 1998). 
According to Carnivale (2005), most studies conducted in Europe and America centered on advising the public on whether or not to select online, distance and branch campus options when one wants to study a degree course. Carnivale noted that there was a perceptual disparity in academia that online, distance and branch campus delivery was second-best. Despite these findings, in Uganda and Nigeria, these academic delivery modes are often preferred by education managers for promoting wider access but its contribution to educational quality lacked empirical evidence to support their preference.  Elsewhere in Europe and America, ANIE (2012) noted that employers and academia are giving less preference to online, distance and branch campus graduates in admission and job selection. Similarly, perceptual studies conducted with many higher education administrators in Europe and America indicate that online, distance and branch campus and cross border delivery are not harmful in terms of quality expectation in any way to students (Open Doors, 2008). These study findings from Europe and America concentrate on the job and academic preferences of institutions and employers, yet graduate quality assessments in African contexts consider their private regional development contribution. African HEIs also view their contribution to innovations, self-reliance, and their eventual contribution to research capacity through the self-drive / initiative by students.
Research in academic program delivery and internal competitiveness has majorly been quantitative in nature with motivational theories as a focus of interest. Boud (1988) argues that students with a higher level of personal responsibility may become more actively involved and engaged with the subjects studied and stresses the central importance of autonomy in student learning. Others, including Barnet (1992), support this argument. However, Candy (1994) identifies a wider spectrum of learning skills including personal skills and attributes as important for effective learning.  
In academia, there are also other factors which influence the different modes of academic delivery. It is worthwhile to mention that the national reputation and resource level of a higher education institution affects the public perception of an institutional quality. According to Ruben, 1995; Seymour, 2002; Sims and Sims 1995, reputation and resource models influence the delivery of academic programs. In practice, reputation and resource models have been used to measure institutional quality. Reputational and resource ratings have also been used to produce institutional rankings which are used by stakeholders in determining preferred institutions. The limitation in reputation and resource models in Uganda and Nigeria has prompted scholars to argue that the world criteria used are irrelevant to their individual intuitions. For example, according to ranking by the Usher and Savino (2012), Makerere University and University of Lagos did not make it to the top 1000 Universities and yet nationally these institutions are ranked highly basing on reputation and resource models. Both the National Council for Higher Education in Uganda and the National University Commission in Nigeria emphasize the use of minimum standards to encourage institutional quality improvements in every mode of academic delivery (Patrick and Stanley, 2008; NCHE, 2008; NUC 2007). Recently, emphasis has been shifted to measuring the outcomes of HEI program delivery including rewards given to students and staff (Donald and Denison, 2001). 
According to Brooks (2005), these outcome indicators of rewards and reputation favour multi-dimensional facets of quality which are assessed using input-process and output indicators. Suffice it to note that measuring learning outcomes of students under different modes of program delivery may be problematic considering difference in the contact hours. According to Knight (2004) research opportunities and diversity of program delivery on campus will eventually enhance the quality of higher education. Similarly, Biddle (2002) maintained that if a university meets the standards of the challenge of internationalization it would enhance its visibility and stature internationally and this would increase its ability to attract international students, faculty and to develop collaborative partnerships with universities overseas. 
In this current study, the extent to which African Universities have enhanced their visibility by recruiting students into different program delivery modes has not been widely debated. Not much is known about the extent to which different program delivery modes influence the quality of higher education in Africa. In terms of global research quality, the African region is the least developed in terms of higher education research quality. Many African scholars remain active researchers at European and American Universities; the remaining African scholars in African Institutions contribute a mere 1% of the entire global knowledge share through research (Teferra et al., 2009).  In response to this challenge, African scholars like Mamdani (2007) argued for the need to transform African higher education from teaching into research and innovation so that they may remain relevant. Oyewole (2013) also argued that what will differentiate African Universities from secondary schools will be the quality of research undertaken. While this situation of low uptake of research in African HEIs is dire, it cannot be exclusively explained by mobility but also by academic delivery modes. Both Teferra et al., (2009), Mamdani (2007) and Oyewole (203) failed to explain the extent to which research quality is affected by the existence of distance, online, professionalized and cross border education. This research was therefore interested in ascertaining the explanation.
According to ANIE (2012), African Universities participate in several networks for promoting good standards in research and international education. The associations are cognizant of the fact that if African higher education institutions are to improve on their research, there should be a paradigm shift from competition to intra-African collaboration and adaptation of national and regional standards as steps towards achieving an international research reputation. Innovative proposals like the Africa qualification framework, the Africa peer review mechanism, and regional qualification frameworks, which are meant to facilitate this paradigm shift, are not widely accepted in all modes of academic delivery. In this study, providing evidence on the relationship between internationalization and quality is a step forward towards intra African learning which has been insufficient.  Regarding the available evidence, Nigeria in the past was well known for its higher education research quality in Africa (World Bank, 1995). Available data indicate low levels of investment in research and other forms of innovations in education. In 1995, Nigeria published 711 scientific journals compared to 1062 in 1981 and this trend has not improved due to reduced funding for higher education due to an increasing number of universities under state and federal governments (OECD, 2010).
According to Salami (2001), there is a dire need for pedagogical and curriculum change in Nigeria and many African countries because of limited innovations which renders most students unsuccessful. Not much is known about the extent to which several pedagogical changes like distance, cross border, and online education have influenced quality standards in Africa. Secondly, there are few comparative statistics from African countries which measure adaptation to international standards and quality of higher education in Africa. 
In summary, a lot of research has been undertaken in European and American higher education institutions on the preference of different modes of academic delivery. Most of the literature reviewed showed qualitative methodology as a preference of most researchers in their engagement with academic administrators and employers. This study uses both qualitative and quantitative approaches to understand the perception of students, academic staff and academic administrators.  In Africa, most of modes of academic delivery have been adopted after 1990s but up to date, limited empirical evidence exist to ascertain their contribution to stakeholder’s satisfaction, research and internal competitiveness.
2.2.3
Staff Mobility and Quality of HEIs 
The success of internationalization is underpinned by the participation of staff in the international arena, which enhances the development of an internationalized academic system. As such, experts in international education like Otten (2003) strongly recommended higher education institutions to hire globally and interculturally competent staff with provisions for on-going global training opportunities in order to meet the needs of culturally diverse groups.
In the past 25 years, internationalization of higher education has expanded in Africa and world over. In attempt to understand internationalization processes and approaches, conceptual models aimed at understanding institutional responses to internationalization like staff mobility has been developed.  Neave (1992) developed a first model of staff mobility. The first model of staff mobility has a feature of limited connection with the central administrative unit aimed at service provision. This model is implicit in African Higher Education institutions considering the reliance of development partners on key higher education staff in their development projects. The second model by Davis (1992) presented an outstanding approach for staff mobility that institutions can use t,o strategize internationalization efforts while espousing internationalization of staff mobility with clear statements, visions and strategies. This model is common in vision statements, goals and objectives of staff human resource development policies of most African higher education institutions.
In the third model, Davies (1992) presented a temporary structure for managing staff mobility at a central level with an ad-hoc-strategy (temporary and not well institutionalized). The final model of staff mobility is the central permanent strategy where staff participation in international mobility is explicit with clear specific policies and supporting procedures. The above four models were opposed by van Dijik & Meijer (1994) on the basis that they focused on the structural elements of internationalization processes rather than on the systematic management of internationalization and base unit levels. 
 In another study on internationalization models, Rudziki (1993) studied and developed a model for UK business school staff mobility. His findings concluded that higher education institutions go through two distinct modes of reactive and proactive stages. The first stage is characterized by lack of clear purpose and timelines for internationalization of staff mobility and activities might include identification of cross-border contacts, and a limited resource allocation. The central authority takes control and conflict arises which creates loss of good will. This approach is common in many African institutions but often abused by central managers through favouritism of loyal cadres
In table 2.2 below five stages of reactive models shows that academic staff in most HEIs engages in internationalization through contact, formulation, central control, conflict and maturity. Ideally, this happens in situation where there is unclear system on staff mobility within a HEI and in situation where management sees opportunity to seize control of profitable staff mobility activities. The activity of each stage is as presented below.
Table 2.2:
Reactive Model of internationalization of staff mobility
	Stage 1
	Stage 2
	Stage 3
	Stage 4
	Stage 5

	Contact
	Formulation
	Central Control
	Conflict
	Maturity or Decline

	Academic staff contact staff in other countries on curriculum development but with limited mobility
	Some links are formalized with institutional agreements but resources may not be available
	Growth in activities and response by management who seek to gain control of activities
	Organizational conflict between management and staff leading to loss of goodwill
	Possible movement in a coherent approach


Source: Rudziki (1993, p16)
 The proactive process involves strategic analysis of objectives and rationales for internationalization. This stage involves staff training and consultation on internal audits, and quality assurance procedures in the internationalization. Stage two involves choice of the strategy and stage three involves implementation with clear measurement strategies. The fourth stage involves review of performance and the fifth stage involves redefining objectives, policies and plans
Table 2.3 shows that in proactive model academic staff tend to follow 5 stages in the process of staff mobility development. The first stage starts with analysis, followed by choice, implementation, review and redefinition of objectives and policies. Ideally this happens in a functional system in a HEI.
Table 2.3: Proactive Model of Internationalization of Staff mobility
	Stage 1
	Analysis
	 Awareness on internationalization of staff mobility and what it entails. Should we internationalize staff activities and what will we gain out of it? SWOT analysis, cost benefit analysis

	Stage 2
	Choice
	Strategic plans and policies put in place with resources allocated while promoting internal and external networking.

	Stage 3
	Implementation
	Conducting activities with clear performance measures

	Stage 4
	Review
	Assessment of performance against the set standards

	Stage 5
	 Redefinition of objectives/ policies and Plans
	Process of continued improvement, return to cycle 1


Source: Rudziki (1993,P21)
Although all the above models of staff mobility are useful for the analysis of stages and best practices in implementing effective staff mobility, their approaches are western in nature considering that the forces that drive internationalization in African HEIs are peripheral in nature. Moreover the models do not recognize that policy adaptation in African contexts involves both national and international stakeholders, which further complicates institutional priorities in adopting an effective staff mobility strategy. Therefore, the locus of power within and outside the institutions requires contextualizing the approaches in staff mobility activities (Knight & Teferra 2008; Altbach, 2005).
According to Evans (1995), international characteristics of faculty staff improve an institution’s quality competitiveness. Although the findings from Evans might sound convincing, no empirical evidence suggests such findings in Africa. Elsewhere, studies done on American full bright scholars also indicated that staff mobility helped them to make a positive impact on internationalizing scholarly, pedagogical, political and international activities within their universities. Most of the research suggests that academic staff who have had pedagogical training abroad and who have received certification produce better student achievement scores than those who have not, although some studies dispute this finding (Goldhaber & Brewer, 2000). Together, these studies have touched off a debate over the optimal balance between content and pedagogical knowledge acquisition, which are often sourced from abroad. While students might achieve a significant score, the missing gap is that staff mobility is undertaken in the context of the ever changing expectation of stakeholders, which necessitates satisfaction and improvement of both internal and research competitiveness. 
In Africa, not much is documented on the common influence exerted by international staff upon return. Studies done in the UK to assess the impact of staff mobility on higher education found that staff mobility was an individual choice but with consequences for an institution (William sole bury and Associates, 2008). The authors noted that staff mobility was closely linked to brain gain, which benefits their institutions in the long run. The extent to which staff mobility is benefiting the institutions needs to be assessed in the African context considering that African institutions have attracted a lot of international interest. On a sad note, Musisi (2003) and Jibril (2003) indicated that there are risks in staff mobility such as brain drain. In Nigeria, Jibril estimates that up to 33,000 Nigerian scholars have been lost to the United States of America alone. African higher education institutions therefore have reason to worry about staff mobility considering that western Universities are prepared to take the best brains. The recent changes in education policy priority from access and equity to quality necessitate the quantification of staff mobility and its contribution in the African context.
According to Louise (2002), staff mobility at the institutional level creates institutional challenges and leads to the problems of student failure, dropout and low success rates. This is exacerbated by recent and current Government initiatives to increase participation rates and widen access, whilst at the same time reducing the financial support offered to students and staff via grants.  Staff that return from abroad often change academic delivery approaches which tend to promote autonomous learning.  Consequently, Curro and James (2003) challenged the ability of students to manage new initiatives that staff who return from abroad bring, such as autonomous learning. The impact of new initiatives brought by staff who return from abroad on students’ failures, completion and attrition rates have not been assessed in the African context.
Participation of academic staff in international conferences has been found to be significant in terms of introducing new methodology in teaching and research as well as in terms of integrating academic concepts, which positively impacts on internal competitiveness. In practice however, these practices are challenged by a lack of incentives and a lack of institutional arrangements that govern staff mobility (Salami 2001, Brustein, 2007).
Measuring the quality of teaching received by students from staff who return from abroad may be problematic. According to Bergquist (1995), measuring learners’ competency in a HEI has been defined using four sets of criteria. The first, input criteria, measures the characteristics of learners coming in, the resources available, and the physical facilities available. The second, output criteria, measures the nature of the institutional products, which includes alumni success, and graduate characteristics. The third, value added criteria, measures the differences an institution has made on intellectual skills, and on moral and social development. Finally, process -oriented criteria denote the level of participation by relevant stakeholders in a higher education institution. While these conceptual layouts may apply to many African Universities, systems and operational context had had their toll on energetic staff who returns from abroad. This study adopted the value added criteria and process oriented criteria to assess stakeholders’ satisfaction, research and internal competitiveness. The value added and process oriented criteria has been selected because this study is based on transformational concept of quality (Harvey & Green, 1993).
Bergquist’s definition parameters has also been used by Cleary (2000) to assess quality in medium sized colleges and the findings revealed that stakeholders perceived only outcome measures to be applicable. University ranking organizations like the New York Times ranking, or Webster rankings have adopted Bergquist’s parameters to assess the level of learners’ competency. Given the rapidly changing world, employers are looking for graduates who can learn new knowledge and skills and adapt to different situations as appropriate (Moon, 2007; PAU, 2013). This is only possible with a mix of academic staff from a divergent background, which comes as a result of mobility. As such; higher education institutions need to develop a set of attributes in academic and research standards that employers and industries see as desirable. According to Clark (1998), a faculty has the ability and authority to decide whether or not to include international perspectives into their curricula. Suffice it to note that international experience and perspectives of faculty are essential to achieving the goal of internationalization. Makerere University and University of Lagos have both invested in faculty exchange programs, study abroad and incorporated foreign scholars to facilitate this process (OECD, 2012). An assessment of the strategic changes realized after the staff mobility has been important for this research.
In summary, staff mobility is an important strand in the process on internationalizing an institution. Literature reviewed above indicates that its development and acceptance takes a gradual step with several findings indicating that it positively impact on the quality of a higher education institution. The missing gaps which this study addressed include lack of empirical evidence in African context; the methodological approach used did not provide comparative evidence in other countries. Most of the studies conducted failed to gather the perception of students on staff mobility. 
2.3
Summary of Literature Review
The reviewed literature points out the various arguments for and against internationalization and quality of higher education. Previous researches used fitness for purpose in their framework of analyses of quality in higher education arising from program delivery, content and staff mobility. This study intends to use transformational framework of quality in education in the areas of stakeholders’ satisfaction, research and internal competitiveness. Secondly, there are few empirical studies conducted in Africa  and it has convinced the researcher that there is lack of comparative evidence between Uganda and Nigeria on internationalization and quality of HEIs. Literature reviewed showed that past research claimed that the infusion of international perspectives in on academic program content, academic program delivery and academic staff is a strong step in achieving international portrait. A part from the methodological gaps of mostly using secondary data, this study also hopes to fill in the contextual gaps in analysis of the relationship between internationalization and quality of HEIs.
This second section explored the theoretical framework, internationalization, quality and staff mobility in Uganda and Nigeria. The next section explores the methodological design that this research took.
CHAPTER THREE
METHODOLOGY
3.1
Introduction
While the first two chapters looked at introduction and a review of the relevant theories and literature, this chapter explains the research design, sampling strategies, data collection methods, data collection instruments, data quality control, data analysis and ethical considerations.
3.2
Research Design
This study used a cross-sectional comparative survey design which was largely quantitative in nature. The study design was used to collect one-off data from respondents in Makerere University and University of Lagos, Akoka for descriptive and comparative purposes. This design was deemed appropriate because it involved a study of respondents across a wide spectrum, which acted as the best design to decipher the required study findings (Creswell, 2003). The use of qualitative methods helped to gather more  information beyond what quantitative response gave (Vessels & Huitt, 2005). The study was backed up by interviews and the use of a documentary analysis technique. Similarly, Peil (1995) recommended that comparative studies should utilize cross sectional designs which incorporate both quantitative and qualitative designs in order to triangulate and make rich meanings from the quantitative information. 
The quantitative approach used quantified incidences to describe the current conditions and explore the relationship between the independent and dependent variables using information sourced through questioning (Amin, 2005). The qualitative approach on the other hand gives an explanation of the events based on interviews with key informants (Creswell, 2003).
In this study, a cross-sectional design is justified in the case study of Makerere University and University of LAGOS, AKOKA because in the field of international education, it has been widely used to understand international phenomena in different contexts of higher education institutions within a short period of time with minimal cost (Yin, 2003). Cross-sectional study designs have been used in case study research by a number of scholars to examine the relationship between internationalization and the quality context. Rumbley (2007) used a cross sectional study design to examine internationalization in four universities in Spain. Liu (2008) used a cross sectional study design to examine and compare the relationship between internationalization and quality assurance practices in universities in Finland and Taiwan. Similarly, Omolayo (2004) used a cross-sectional study design to compare the impact of internationalization on job variables for graduates in Nigerian working industries. The above cross-sectional study provides methodology and tools for comparisons between Uganda and Nigeria.
3.3
 Population and Sample
The study population in this study included academic administrators, academic staff and students in Makerere University and University of Lagos, Akoka. These two Universities were selected because of their historical strength in pioneering Pan-African education system after independence; secondly, both Makerere University and University of Lagos, Akoka underwent the World Bank structural adjustment programs in 1990s which saw their academic systems reformed to suit international standards (Jibril, 2003; Musisi, 2003). At Makerere University and University of Lagos, Akoka, respondents were drawn from the College/Faculty of Education and External Studies, the College/Faculty of Humanities and Social Sciences and the College/Faculty of Science and Information Technology. 
The sampled population is stratified as follows; 14 academic administrators, 92 academic staff and 346 students. According to Clark (1998), academic administrators and academic staff are important in such studies because they form the steering core which adopts standards, implements and manages the quality assurance process and the outcomes of their institutions. In order to ensure that the samples are representative, purposive sampling and randomization was a suitable approach (Peil, 1995). The study sampled 452 respondents out of the entire population of 3636 in both Universities (See table 3.1 below).    
3.3.1       Population
The entire population of this study was 3,636 people. According to Mugenda and Mugenda (1999), a study population refers to the entire set of individuals on which the research findings are based. In line with the standards in Morgan and Krejcie table of sample size determination this study took a sampled population of 452 respondents which are categorized as academic administrators, academic staff and students.
3.3.2
 Sample and Sample Size
 According to Krejcie and Morgan’s (1970) Table of Sample Size Determination, it is recommended that a study with a target population of 16 academic administrators, 120 academic staff and 3500 final year undergraduate students should include a minimum sample sizes of 14, 92 and 346 respectively( See Appendix G, Page XXX).
Table 3.1: Population, Sample and Sampling Techniques
	Category of the respondents
	Study population
	Sample size
	Sampling Technique

	
	
	All
	MAK
	UNILAG
	

	Academic Administrators
	16
	14
	7
	7
	Purposive

	Academic Staff
	120
	92
	46
	46
	Simple random

	 Year 3 and 4 Students
	3500
	346
	173
	173
	Stratified random

	Total Size
	3,636
	452
	226
	226
	


Source: Krejcie & Morgan (1970) table, cited and adopted from Amin (2005), MAK records (2014) and UNILAG records (2014)
The categories of the participants were selected from different departments involved in internationalization and higher education quality policy design, debates and implementation. The key informants were selected based on the existing organogram of the University of LAGOS, AKOKA and Makerere University which includes; Academic registrars, College/Faculty deans, Institute directors, Quality assurance officer, International officer, Research Directorate and Human resources department and Finance department. According to Sekaran (2003), it was necessary for a researcher to obtain information from this specific target groups. Only third and fourth year students were preferred because of their experience interacting with the internal and external environment of the HEI. Both national and international students were interviewed.
3.3.3    Sampling Techniques
The study used purposive, random and stratified sampling strategies to select academic administrators, academic staff and students. According to Peil (1995), random sampling was preferred for academic staff to minimize bias of results.  For academic administrators, Amin (2005) justified purposive sampling in situations where respondents with vital information are few. Stratified sampling for students in final years of their study was justified because of exposure and experience in internationalization practices. Mugenda and Mugenda (1999) justified the use of stratified sampling in that it guarantees efficiency in statistical outcomes. Mugenda and Mugenda noted that using stratified sampling enables the researcher to draw inferences about a specific subgroup that may be lost in the generalized random sample.
3.4
Data Collection Methods
The study used both primary and secondary data collection methods. For primary data, two sets of questionnaire surveys for students and academic staff were used and interviews were conducted with the academic administrators.  Secondary data was collected from documentary analysis based on the objectives of the study. According to Peil (1995), secondary data provides information and documented practices which aid research from being biased.  

 3.4.1
Questionnaire Survey
 Self-administered questionnaires were issued to academic staff and students of the two universities. Questionnaires have been found to be useful and affordable when qualitative and quantitative methods are concurrently used in research (Sekaran, 2003; Amin, 2005).  In this study, students and academic staff questionnaires used different sets of questions but on the same themes. In the questionnaire, respondents were provided with a set of alternatives which were scored on a five scale likert scale. In total, 438 questionnaires were shared equally in Uganda and Nigeria. These comprised of 92 questionnaires for academic staff and 346 questionnaires for students in the final year of their undergraduate degree program.
According to Saunders et. al. (2003), using questionnaires provides remedy to the shortcomings in secondary data because of its reliability and originality. The use of self-administered questionnaires was very suitable to academic staff and students considering their high literacy levels.
3.4.2      Interview  Method
Interviews were used to elicit qualitative and quantitative information from key informants. According to Kombo (2006), a research interview means a face-to-face oral/verbal dialogue between a researcher (interviewer) and the respondent. The ideas exchanged are recorded with respect to the interview questions. The key informants in each of the selected institutions included; Head of academic registry, College/Faculty deans, Institute directors, Quality assurance officer, International office Manager, Research Directorate and Human resources department and Finance department. Only one respondent was selected from each of those departments. These interviews were triangulated with information supplied by staff and students.

3.4.3      Document Analysis
This involved a review of secondary sources of data which includes journals, textbooks, presentations, policy documents, government publications, dissertations, management reports, Strategic plans and other existing literature relevant to the study for a period of seven years from 2008-2014. Creswell (2003) recommended documentary reviews in research because they provide vital information which could not be accessed through the questionnaires and interviews. In the data collection process, the researcher encountered the challenge in obtaining hard copies of secondary data from the two institutions under the study but this was mitigated by access to soft copies which was granted.
3.5 
Data Collection Instruments
In line with the research objectives, self-administered questionnaires, an interview guide and a documentary review checklist were used.
3.5.1
Questionnaires
 Mugenda & Mugenda (1999) recommended the use of questionnaires because it gives in-depth information in terms of feelings, background, and decisions and can be easily administered. In this study, self-administered questionnaires were used to collect data from academic staff and students.  This was because academic staff and students are literate and well equipped to comprehend the questions provided. Given the different roles of students and staff, different sets of questionnaires were used to cater to each category. In order to capture valid answers, the questionnaires protected the confidentiality of the respondents who therefore gave information without fear of being reprimanded (Peil, 1995). Questionnaires were flexible and easy to administer (See Appendix A and B, Pages 112&114 respectively)
3.5.2
Interview Guide
An interview guide with structured questions for face-to-face interviews was used to collect data from 14 academic administrators in the two universities under study. According to Amin (2005), by asking a probing open-ended question more revealing information can be found. Interview guide questions were organized in themes that link internationalization to the quality of higher education in Africa (Appendix C, Page III). 
3.5.3 
Documentary  Review Guide   
Document study entails reviewing the contents of textbooks, journals and newspapers among other sources. The document review was on internationalization, quality and relevant policies for Uganda and Nigeria. It also included institutional policies on quality assurance, curriculum design, research policy, strategic plans, missions and goals of Makerere University and University of Lagos, Akoka (Appendix D, Page IV). 
3.6
Data Quality Control

3.6.1
Validity of Data Collection Instruments 
Validity of instruments means that the instruments are serving the purpose for which they are intended (Sarantakos, 1997). The content validity index (CVI) measures the extent to which the content of the instruments corresponds to the content of the conceptual framework of the study. Amin (2005) recommended that an instrument which has an average index of 0.7 or above should be accepted as being valid. The researcher therefore measured the content validity index by; a) ensuring that the contents in the questionnaires conform to the conceptual framework, b) engaging research experts and the research supervisors to evaluate the relevance and clarity of the questions, c) field testing of the questionnaires on 10 staff and 2 administrators from Kyambogo University and LAGOS, State University Campus in Surulere.
The content validity index was then measured using the following formula:

CVI = Total Number of items rated to be valid/ Total number of items in the instruments
Thirty five (35) questions out of 42 were rated as relevant for academic staff.  32 out of 42 questions were rated to be relevant for students. 12 questions out of 16 interview guide questions were rated as relevant. The validity scores were 0.83, 0.76 and 0.75 for academic staff, students and academic administrators respectively.  According to Bakkabulindi (2008), when the scores are greater than 0.7, the instruments are considered valid.
3.6.2
Reliability of  Data Collection Instruments 

Reliability was measured by pre-testing the research instruments for consistency of results on all variables. The reliability of the two sets of questionnaire was tested using the Cronbach Alpha Moment Coefficient provided by SPSS (Amin, 2005; Bakkabulindi, 2008).
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 was 0.7 and above for the instrument to be considered reliable (Beebwa, 2007). The calculated alpha for students was 0.704, and for academic staff 0.705. The instruments were considered reliable.( Appendix F, Page 122)
3.7
Procedure for Data collection

A covering letter from UMI was obtained to enable the researcher to undertake the study in the selected institutions in Uganda and Nigeria. The researcher trained and employed four data collection assistants who were familiar with conducting comparative educational research. The data collection lasted for one month from November to December 2014.
3.7.1
Data  Processing
Qualitative data collected from the key informants were edited and categorized according to themes and summarized into percentages in computer spread sheets. Quantitative data from staff and student questionnaires were coded and entered into the computer using Statistical Package for Social Scientists (SPSS) for generation of summary frequency tables and graphics. All data collected from documentary review were coded, tallied and the percentages were determined.
3.7.2
Data Analysis
Concerning the research aims and research questions, a separate analysis of Ugandan and Nigerian case study was adopted. Quantitative data from the two sets of questionnaires were entered, coded and analysed using statistical package for social scientists (SPSS). From analysed data, descriptive statistics and Pearson product moment correlation was used to establish the relationship between internationalization and the quality of higher education in both Uganda and Nigeria. According to Peil (1995), Pearson correlation is justified because it explains the interval strength of the relationship while regressions are important because they explain the form of the relationship. Multiple regressions extrapolate or predict one variable, given the other. Data collected from structured interviews were also analysed and interpreted by means of percentages and triangulated with quantitative data. Data collected from documentary review was also analysed, interpreted and arranged into their respective sub-themes. This method of qualitative analysis ensured that qualitative results are arranged into the different variables under the study.
3.8
Measurement of Variables
Internationalization as an independent variable was measured by academic programs content, academic program delivery and staff mobility. Quality as a dependent variable shall be measured by stakeholder’s satisfaction, research competitiveness and internal competitiveness. Their quantitative measurement was achieved using interval scale and ratio. According to Sekaran (2003), interval scales are helpful in generating descriptive statistics in form of a frequency distribution.  In quantitative tools, all the variables were tapped on a five point likert scale with; 1=strongly disagree, 2=Disagree, 3=Undecided, 4= Agree, 5=strongly disagree. It further enabled the application of correlation and regression analysis in the measurement of the relationship between independent and dependent variables basing on the opinions generated from the respondents.
3.9
Ethical Considerations
The study took into account ethical considerations; that is, the researcher obtained  consent from all prospective respondents. Further assurance was given to respondents that the information collected would be treated confidentially and  for academic purposes only. Confidentiality was maintained by using codes in the interview transcript.
In summary, this third section of the study presented research design, sampling methods, data collection methods, data analysis, validity, reliability and ethical considerations. The next section in chapter four presents the data, analysis and interpretation of the study findings.
CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1
Introduction
This chapter presents the results, analysis and interpretation of data collected from the respondents in Uganda and Nigeria. It gives a description of the respondents’ background and the findings in line with the research hypotheses. The results presented here were generated from statistical tools such as cross-tabulations, correlations and regression analysis. Statistical data presented here are triangulated with analysed qualitative data the collection of which was guided by the following research objectives: 
i)  To establish the relationship between content of academic programs and the quality of  education of selected higher education institutions in Uganda and Nigeria.

ii) To explore the relationship between academic program delivery modes and the quality of selected higher education institutions in Uganda and in Nigeria. 
iii) To examine the relationship between staff mobility and the quality of selected higher education institutions in Uganda and Nigeria.
4.2
Comparative Study of Makerere University Kampala and University of  Lagos
4.2.1
Response Rate
Table 4.1: Response Rate

	CATEGORY OF RESPONDENT
	MAK
	UNILAG

	
	Planned
	Actual
	%age
	Planned
	Actual
	%age

	Academic Staff
	7
	7
	100
	7
	7
	100

	Students
	173
	173
	100
	173
	173
	100

	Staff
	46
	45
	98
	46
	46
	100


Source: Primary Data generated and sourced using Krejcie and Morgan Table (1970)
At MAK, the study set to administer 173 and 46 sets of questionnaires to students and staff respectively. The response from students in Makerere University, Kampala, showed that 173 responses were returned. This gives a response rate of 100%.  Out of the 46 academic staff that the study set of questionnaires were given to, 45 responses were provided. This represents a 98% response rate. For key informants who are the administrators, the study set to interview 7 key informants and all the 7 key informants responded. This represents a 100% response rate. In all, the study reached 225 of the anticipated 226 respondents from the three different sets of respondents within Makerere University. 
At UNILAG, out of the 173 sets of questionnaires that were administered to students in University of Lagos, 173 responses were returned. This gave a response rate of 100%.  Out of the 46 academic staff that the study set of questionnaires were given to, 46 responses were returned. This represents 100% response rate. For key informants who are the administrators, the study set to interview 7 key informants and all the 7 key informants responded. This represented 100% response rate. In all the study reached 226 of the anticipated 226 respondents from the three different sets of respondents within University of Lagos.
4.2.2
Background Characteristics of the Respondents
This section presents the sample characteristics of students, academic staff and academic administrators who participated in this research. The background characteristics of students included sex, age range, mode of academic program being attended, college/faculty of origin, and year of study. Academic staff and administrator characteristics included sex, age range, position held, education level and knowledge level in adaptation of international standards into the higher education institution.
4.2.3
Background Characteristics of Students
The researcher found it necessary to gather information on the background of the respondents because such information would determine the ability of the respondents to offer reliable information. The background variables of interest to the researcher included: Sex, College/Faculty of origin, age, mode of academic program being attended, country of origin and year of study. Additionally, a description of respondent’s background helped the researcher to understand the respondents so as to establish the relationship between knowledge level on internationalization and quality of higher education. The table 4.2 below presents a summary of the background characteristics of student respondents from Makerere University and University of Lagos, respectively.
Table 4.2: Background Characteristics of Students in UNILAG and MAK (N=364)
	Variables
	Categories
	Frequency
	Percent

	
	
	MAK
	UNILAG
	MAK
	UNILAG

	Sex
	Male
	94
	87
	54.3
	50.3

	
	Female
	79
	86
	45.7
	49.7

	Age range
	
	16-25
	144
	89
	83
	51.4

	
	
	26-30
	26
	32
	15
	18.4

	
	
	30 and above
	3
	52
	1.7
	30.1

	Study mode
	
	Full time
	154
	99
	89
	57.2

	
	
	Distance
	16
	37
	9.2
	21.4

	
	
	Online
	3
	3
	1.7
	1.7

	College/ Faculty
	
	Education
	61
	76
	35.3
	43.9

	
	
	Humanities 
	55
	43
	31.8
	24.9

	
	
	Science and ICT  technology
	57
	54
	32.9
	31.2

	Country of origin
	
	National
	150
	163
	86.7
	94.2

	
	
	International
	23
	10
	13.3
	5.7

	
	
	
	173
	173
	
	


Source: Primary Data, 2015. 
 In MAK, results from Table 4.2 above show that male respondent at Makerere University represented the largest share by 54.3% (94) while the female respondents had(45.6%(79). In UNILAG, Results from Table 4.2 above show that in University of Lagos, male and female respondents took almost an equal share by 50.3% and 49.7% (87 & 86) respectively. In both study settings, although the numbers of males were greater than females, the study reveals that there was an equitable and proportionate distribution of males and females. Proportionate distribution of both males and females were important because the attitude of girls and boys differs on issues of internationalization and quality of Education.
At MAK, results from Table 4.2 above show that the age range of 16-25 took the largest portion with 144 respondents (83.2%). This was followed by the age range of 26-30 with 26 respondents (15%) and the least age group of 30 and above had 3 respondents (1.7%). The study reveals that most of the students at Makerere University were enrolled immediately after completion of the advanced certificate of Education. During interviews with the key informants, it was revealed that 15% of students at Makerere are mature age entrants.  In UNILAG Results from Table 4.1 above also show that the age ranges of 16-25 took the largest portion with 51.4% (89). This was followed by the age range of 30 and above by 52 respondents (30.1%) and the least age group of 26-30 and above had 32 respondents (18.4%). The study reveals that most of the students at University of Lagos are recruited after completion of Secondary School certificate of education. It was found that passing examinations from West African examination Council (WAEC) and Joint Admission and Matriculation Board (JAMB) determines entry into the University. This arrangement favours students in the age range of 16-25 and students aged over 30 years who enrol in distance learning institute. During interviews with the key informants, it was revealed that mature aged students (30 and above) comprised of 31% of the total undergraduate enrolment at University of Lagos. The findings on student respondents’ age range reveals that the research dealt with both young and mature age undergraduate students which provided a balanced view regarding their educational programs and its quality which is closely linked to their future aspirations.
The finding also indicates that the undergraduate admission system of Makerere University is much skewed towards students coming from high school. The study of student respondents’ age range reveals that the research dealt with many young undergraduate students which gave an opportunity to get reliable views regarding their educational programs and its quality which is closely linked to their future aspirations.
At MAK, results from Table 4.2 above indicate that the majority (154) of students attend full time courses. This represents 89% of all respondents. This is followed by distance programs with 16 respondents (9.2%) and 3 respondents on online course programs which represented 1.7% of all respondents. This indicates that there are few distance and online courses which are being undertaken by students in the three selected colleges. However, failure to get many students on online and distance courses could be attributed to the sampling technique used which involved administering the questionnaire in campus locations. This is further supported by the qualitative information from the key informants who indicated that only 10% of academic programs were being delivered in distance, branch campus and cross border arrangements.
At UNILAG, results from Table 4.2 above indicate that 99 of 173 students attend full time courses. This represents 57.2% of the entire respondents. This was equally followed by distance programs and branch campus programs with each having 21.4% (37) and 1.7%(3) of respondents on online course programs. The finding indicates that there were no students on online programs. Results from key informant’s interviews reveal that University of Lagos does not offer any online course. It has only online platform for learning of regular courses. This finding is important to this research considering that failure to adopt other modes of program delivery has a negative implication on the final results.
At MAK, results from Table 4.2 above show that the College of Education had the highest number of respondents (61 people) followed by the College of Humanities with 55 respondents while Science and Information Technology had 57 respondents. The study reveals that enrolment in third year courses is almost equally distributed across the three selected colleges. This was useful to the research findings because it enabled the researcher to generate a balanced view of the study.
At MAK, results from the above table indicate that 86.7% (150) of respondents were citizens of Uganda and 13.3 %( 23) were international students. This finding is consistent with the academic registrar’s record that indicates a decline in international student’s population to 700 students in the 2013/2014 academic year. Documentary finding revealed that international students turnover rates are higher considering that in 2007, there were 3000 international students. (MAK annual report 2013) Despite this challenge of high turnover, the researcher was able to gather views from 23 international students which gave a sufficient diverse view on internationalization and quality of higher education in Uganda.
At UNILAG, results from the above table indicate that 94.2% (163) of respondents were citizens of Nigeria and 5.7% (10) of respondents were international students. This finding is consistent with the key informant finding which indicates that the admission system at University of Lagos affects international students. The study found that of the entire undergraduate students’ population of 41,615 students, there were only 120 international students who were mostly from French-speaking West African countries. Despite this challenge of low international students’ presence, the researcher was able to gather views from 10 international students which added value to the findings of the research.
4.2.4
Background of Academic Staff
The researcher investigated the background characteristics of academic staff. The researcher considered background characteristics such as sex, age range, position, educational level, skills and knowledge in adopting international practices and years served in the university to ascertain the categories of academic staff so as to get sufficient information. The results in the table 4.2 below show the background of academic staff respondents from MAK and UNILAG.
Table 4.3: Background Characteristics of MAK and UNILAG Academic Staff (N=90)

	Variables
	Categories
	Frequency
	Percent

	
	
	MAK
	UNILAG
	MAK
	UNILAG

	Sex
	Male
	26
	32
	57.8
	69.6

	
	Female
	19
	14
	42.2
	30.4

	
	30-39
	26
	8
	57.8
	17.4

	
	40-60
	13
	23
	28.9
	50.0

	
	60 and above
	6
	15
	13.3
	32.6.

	Post
	Teaching assistant
	17
	16
	37.8
	34.8

	
	Consultant
	14
	1
	31.1
	2.2

	
	Senior Lecturer
	12
	11
	26.7
	23.9

	
	Professor
	2
	18
	4.4
	39.1

	Education level
	Ph.D.
	16
	10
	35.6
	21.7

	
	Masters
	17
	25
	37.8
	54.3

	
	Post graduate diploma
	8
	8
	17.8
	17.4

	
	Bachelor
	4
	8
	8.9
	6.5

	Skills and adaptation of international standard
	No knowledge 
	20
	3
	44.4
	6.5

	
	Researcher 
	13
	10
	28.9
	21.7

	
	 curriculum implementer 
	9
	18
	20.0
	39.1

	
	Curriculum reviewer
	3
	7
	6.7
	15.2

	Years served
	Over 5 years
	22
	31
	48.9
	67.4

	
	Below 5 years
	23
	15
	51.1
	32.6


Source: Primary data, 2015
 At MAK, the study reveals that most of the staff respondents were male with 57% (26) members compared to 43% (19) of female staff members. For the research, these findings show that the participation of women and men are nearly proportionate enough to generate credible data. Overall, from the documentary review, the study findings reveal that Makerere University’s academic staff membership of the 759 permanent staff members has only 28% are women (Bunting, et. al., 2012. At UNILAG, the study reveals that most of the staff respondents were male with 69.6% (86) members compared to 30.4% (14) of female staff members. This finding is consistent with key informants’ interview results and documentary review results which indicated that male academic staff dominates University of Lagos by 781 members compared to 342 female staff members (UNILAG annual report, 2013). For this research, these findings show that the sampled populations of female respondents were proportionate enough to generate credible data even if the view of men and women differs considerably.

The findings from table 4.3 above also revealed that Makerere University has a large portion of academic staff in the age range of 20-39 with 26 staff (57.8%) followed by staff in the age range of 40-60 with 13 Staff (28.9%) and the least age range of 60 and above with 6 staff which represents 13.3% of the entire sample. During interviews with the key informants, it was revealed that the majority (57.8) of academic staff are recruited after Bachelor’s and Master’s Degree courses. It was also revealed that staffs with PhDs are mostly recruited when they were beyond 40 years of age. This is because it is the common age around which people finish their PhD programs. The study also reveals that few (6) staff remains at Makerere University when they reach 60 years. This investigation reveals that the researcher dealt with mature and experienced people who provided a reliable view on internationalization in their institution.
Similarly, Findings from UNILAG reveals that University of Lagos has a large portion of academic staff in the age range of 40-60 with 23 staff (50%) followed by staff in the age range of 60 and above with 32.6% (15) staff and the least age range of 30-39 with 8 staff which represents 17.4% of the entire sample size. Documentary   review reveals that the academic staff strength of University of Lagos at 1,123 academic staff( NUC, 2014)  During interviews with the key informants, it was revealed that majority 80%(678) members of academic staff are recruited after Master’s degree courses. It was also revealed that staffs with PhDs were mostly recruited when they are beyond 40 years of age. The study also revealed that more staff remain in teaching and research at University of Lagos when they reach 60 years because the retirement age of professors were raised to 75 years (UNILAG annual report, 2014). This investigation reveals that the researcher dealt with mature and experienced people who provided a reliable view on internationalization in their institution
Results from Makerere University academic staff are teaching assistants with 17 members (37.8%) followed by staff under consultancy contracts with 14 members (31%). The senior lecturer category had 12 members (26.7) and there were only 2 professors. The variation in position gave the opportunity to the researcher to solicit different views from the different categories of staff respondents. An interview with the key informants on the reasons why there is poor upward movement in position reveals that the Makerere University staff policy puts the numbers of research publications as a pathway to prosperity in the positions. There are few staff in the category of senior lecturer and professor due to their limited publications and academic qualification challenges.  A Ph.D. qualification is a requirement for Makerere University to appoint staff as a senior lecturer. The above findings reveal that the bulk of academic programs are delivered by teaching assistants and senior lecturers (MAK Human Resources Manual, 2009)
Results from Table 4.3 above indicate that majority of University of Lagos academic staff are Professors with 39.1% (18) of members followed by teaching assistants by 34.8%( 16) members of staff. Senior lecturer category had 23.9% (11) members of staff) and there was only 1 consultant (Part time lecturer). The variation in position gave the opportunity to the researcher to solicit different views from the different categories of staff respondents. Documentary review findings revealed that at University of Lagos; there are 146 professors, 77 associate professors, 234 senior lecturers and 271 teaching assistants (University of Lagos, Academic Registrars Record, 2012/2013)

 At UNILAG, the study revealed that 54.3% (25) staff respondents had master’s degree qualifications. This was followed by 21.7% (10) staff respondents with a PhD qualification. The results show that 8 17.8% (8) academic staff respondents had postgraduate qualifications and 6.9% (3) staff respondents had Bachelor’s qualifications. This finding indicates that more staff have acquired more qualifications in order to conform to the National University Commission requirements (NUC, 2009). Results from key informants justify existence of staff with Bachelor’s and postgraduate qualifications at the University of Lagos because they offer Sub-degree courses which are taught by bachelor’s degree students. The finding implies that Master’s degree and PhD qualification s are the most acceptable criteria for working as an academic staff at University of Lagos
In MAK, the findings from Table 4.3 above indicate that close to half (44.4%) of academic staff had  no knowledge  and skills in adopting international standards in program content, delivery and staff mobility activities. Internationalization is an emerging area of research concern by the academic staff because it encompasses how they could incorporate, benefit and reorient themselves into such activities. In the current study, 28.9% (13) of academic staff indicated that they undertake research in the field of internationalization, 9 (20%) academic staff indicated that they were already implementing internationalization and 3 staff (6.7%) indicated that they had participated in course curriculum review on internationalization. This means that up to 55% of academic staff are actually involved in adopting and implementing internationalization strategies within the University. The less numbers of staff (6.7%) who participate in course curriculum review on internationalization shows lack of inclusivity in the curriculum review process which takes less expertise from the existing local staff. The study findings reveal that 56% (24) of the respondents had skills, knowledge and experience on adaptation and implementation of international standards in programs content, delivery and academic staff mobility.
At UNILAG, the findings from Table 4.3 above indicate that 21.7% (10) of the academic staff respondents had no skills in adaptation international standards in education. Internationalization is an emerging area of research interest by the academic staff with 23.9 % ( 11) of academic staff indicating that they undertake research in the field. Up to 18 39.1% (18) academic staff indicated that they were already implementing international standards and 7 staff (15.2%) indicated that they had participated in course curriculum review on international standards. This means that up to 78.3% (35) of academic staff are actually involved in adopting and implementing internationalization strategies within the University of Lagos. 
Concerning the number of years served in the institution finding from MAK indicates that 51% of academic staff had served Makerere University for less than 5 years and 49% of academic staff had served the University for more than 5 years. While these findings reveal that the majority of staff had spent less than 5 years. This study finding reveals that Makerere University has become more responsive to the human resource needs that affect her smooth operations by recruiting new permanent staff members. It was to the advantage of this study that the different views of staff both experienced and new are integrated into these study findings.
The finding from the above table indicates that 67.4% (31) of academic staff had served University of Lagos beyond 5 years and 32% (15) of academic staff had served for less than 5 years. This study finding reveals that the security of staff tenure is good at University of Lagos. It is to the advantage of this study that the different views of staff both experienced and new are integrated into these study findings.
4.2.5
Background Characteristics of Academic Administrators
The table 4.4 shows the characteristics of the academic administrators of Makerere University and University of Lagos.
Table 4.4:  Characteristics of  MAK and UNILAG Academic Administrators
	Characteristic
	Aspect
	Frequency
	Percentage

	
	
	MAK
	UNILAG
	MAK
	UNILAG

	Sex
	Female
	3
	1
	42.8
	14.2

	
	Male
	4
	6
	58.2
	85.8

	
	Total
	7
	7
	100
	100

	Years served
	Below 10 years
	2
	1
	29.6
	14.2

	
	Over 10 years
	5
	6
	71.4
	85.8

	
	Total
	7
	7
	100
	100

	Administrative Position


	Academic registrar
	1
	2
	14.2
	28.8

	
	Deans
	4
	5
	57.3
	71.2

	
	Principals
	2
	0
	28.5
	0

	
	Total
	7
	7
	100
	100


Source: Primary data, 2015
From Table 4.4 above, it can be noted that the majority of the sampled senior academic administrators from MAK were male with 58.2% (4), while 42.8% (3) were female. This shows that more senior administrative positions in Makerere University are still being occupied by males despite the existence of affirmative action and gender equality policy ( MAK gender equality policy, 2009). The majority of the administrators 71.4% (5) have served for more than 10 years while 29.6% (2) of the senior administrators have served for less than 10 years in the University. This demonstrates that the majority of the administrative staff who were sampled had adequate understanding of changes in academic program content, delivery and staff mobility in the context of Makerere University. The findings also revealed that 57.8% ( 4) of the academic administrators were academic deans, followed by 2 principals (28.2%) and 1 (14.1%) academic registrar. The result therefore illustrates that the respondents were senior enough to provide the right information regarding internationalization and quality considering that they had participated in the tracer studies of Makerere University alumni (Mak Annual Report, 2014). 
At UNILAG, it can be noted that majority of senior academic administrators are male 85.8% (6), while 14.2% (1) was a female.  Documentary review findings also show that more of the 1065 senior administrative positions in University of Lagos are s being occupied by male (UNILAG self-assessment report, 2013). Majority of the administrators 85.8(5) have served   for more than 10 years while 14.2% (1) member of the senior administrators had served for less than 10 years in the University. This demonstrates that majority of the  administrative staff who were sampled had adequate understanding of changes in academic program content, delivery and staff mobility in the context of Africa. The findings also revealed that 71.2% (4) of the academic administrators were academic deans followed by academic registrar’s office 28.8% (3).The result therefore illustrates that the respondents were senior enough to provide the right information regarding internationalization and quality in the context of Africa.

4.3
Comparative Results from Makerere University Kampala and University of Lagos
The objective of the study was to examine the relationship between the independent and dependent variables. The independent variable included the following dimensions: academic program content, academic program delivery and staff mobility while the dependent variable included stakeholders’ satisfaction, research competitiveness and internal competitiveness. Three hypotheses were developed to ascertain the relationship between internationalization and quality of higher education institutions. Each of them will draw interpretation from descriptive and correlational results. 
4.3.1
Descriptive Results from Students and Academic Staff on Independent Variables
The table 4.4 presents descriptive statistics which were generated from responses of students and academic staff regarding the variables under study. These variables were computed and measured in terms of mean responses depending on how the questions of each variable were answered
Table 4.5: Variable Statistics from Students and Staff responses on Independent Variables
	
	 
	Students (N=346)
	Staff (N=89)

	
	
	MAK
	UNILAG
	MAK
	UNILAG

	 Variables
	 Variable questions
	Mean
	Mean
	Mean
	Mean

	Academic program Content
	In my institution,  courses are organized in modules
	3.02
	3.16
	3.96
	3.26

	
	Modular courses are more attractive to students
	3.49
	2.91
	3.62
	3.11

	
	We have courses which use international curriculum
	3.57
	3.24
	3.87
	2.09

	
	Our courses with international curricula are marketable
	3.74
	3.14
	3.76
	2.59

	
	We study competency based courses
	3.86
	3.63
	3.93
	3.00

	
	We prefer competency based courses.
	3.92
	3.80
	3.84
	2.98

	
	We attend courses linked to professional development
	3.75
	3.71
	4.04
	3.02

	
	Our Institution has  an approved foreign curricula
	3.38
	3.05
	3.84
	2.48

	
	Professional curriculum is on high demand across 
	3.60
	3.54
	2.98
	2.63

	
	Foreign curriculum is on high demand.
	3.81
	3.28
	3.00
	3.20

	Academic Delivery Methods
	Distance courses are offered in my institution.
	3.18
	3.75
	4.56
	3.70

	
	Students value distance courses just like full time courses
	3.78
	3.21
	4.11
	3.61

	
	Other students of my institution study at branch campus
	3.25
	3.81
	3.98
	3.50

	
	I value standards in branch campuses just like in main campus
	3.37
	2.90
	3.80
	4.00

	
	Online courses  are  offered in my institution
	3.01
	2.54
	2.96
	2.00

	
	We value online courses just like full time courses
	3.52
	1.99
	2.56
	2.02

	
	My institution runs cross-border courses
	3.42
	3.31
	3.20
	2.02

	
	Cross-border courses are valuable to my institution
	3.71
	3.05
	3.09
	1.85

	Staff Mobility
	Our lecturers are professionally  trained abroad
	3.57
	3.51
	4.20
	3.30

	
	Lecturers trained abroad have better skills in teaching 
	3.51
	3.31
	4.16
	2.98

	
	Our lecturers provide support to international development projects abroad
	3.64
	3.43
	3.78
	2.48

	
	Lecturers who have provided technical assistance abroad have better teaching skills.
	3.61
	3.34
	4.09
	2.20

	
	Our lecturers take sabbatical leave to teach else where
	3.21
	3.40
	4.31
	2.48

	
	Sabbatical leave improves on effectiveness of lecturers.
	3.77
	2.98
	3.33
	2.20

	
	Our lecturers attend international conferences
	3.99
	3.76
	3.53
	2.91

	
	Attending international conferences improves on lecturer’s performance in teaching.
	3.91
	4.13
	4.20
	3.30

	
	Attending international conferences improves on lecturers performance in research
	2.14
	4.07
	4.27
	2.98


Source: Primary Data, 2015

At MAK, results from both students and staff descriptive statistics in table 4.5 above indicate that the average degree of presence of internationalization variables used for this study tended to have a mean above 3.5. This means that respondents were in agreement with the statements.  In UNILAG, results from both students and staff descriptive statistics in table 4.4 above indicate that the average degree of presence of internationalization variables used for this study tended have a mean below 3.5.  This means that respondents were undecided and in disagreement with the statements. This means that there is a strong perception that internationalization and quality are compatible.
At Makerere University, academic program content had a mean of 3.5 from students’ responses and it had 3.6 from academic staff responses. This means that respondents agreed. Academic program content had a mean of 3.4 and 3.5 from academic staff, respectively. This means that there is a slow but progressive movement to adopt international standards in higher education. Staff mobility had a mean of 3.6 and 3.9 from students and academic staff, respectively. 
Findings from UNILAG also reveal that academic content had a mean of 3.3 and 2.6 from students and staff, respectively. Academic delivery achieved an average of 2.9 and staff mobility achieved and average of 2.8 from both students and staff. This means majority of staff and students were in disagreement with the elements of internationalization. It also implies that there is a perceived slower trend of internationalization at University by both students and academic staff.

	
	 
	Students (N=346)
	Staff (N=89)

	
	
	MAK
	UNILAG
	MAK
	UNILAG

	 Variables
	 Variable questions
	Mean
	Mean
	Mean
	Mean

	Stakeholders satisfaction
	Most students get employed immediately up on completion of their courses.
	3.10
	1.97
	4.07
	3.02

	
	Most students become intellectually transformed up on completion of their courses
	3.28
	2.85
	2.76
	2.00

	
	 courses delivered significantly contribute to regional development
	3.29
	3.01
	3.44
	3.46

	
	Course contents are linked to regional development priorities.
	3.23
	3.09
	4.09
	2.37

	
	Graduates become more innovative up on completion their courses.
	2.91
	2.36
	3.56
	2.70

	
	graduates become self-reliant up on completion of their courses
	3.67
	2.02
	3.31
	2.70

	Research Competitiveness
	Research publication has significantly increased recently in my Institution.
	3.66
	3.21
	4.24
	2.98

	
	There are more research grants attracted in my institution
	3.78
	3.23
	4.02
	3.11

	
	My institution has improved significantly in international ranking
	3.81
	3.55
	4.27
	3.30

	
	My institution has attracted several research consultancy projects
	3.62
	2.24
	3.80
	2.96

	
	My institution scholars are significantly being cited in research work
	3.53
	3.06
	3.84
	3.74

	
	My institutions’ publications are cited in many international  documents
	2.74
	2.82
	3.31
	2.63

	Internal Competitiveness
	 I think less than  5%  of  Students’ fail  courses here
	2.85
	2.69
	3.44
	2.22

	
	I think less that 5%  drop from their courses
	2.85
	2.69
	3.21
	2.48

	
	I think less than 5%  of students fail to complete their courses 
	3.04
	2.18
	3.56
	2.12


Table 4.6: Variable statistics from Students and Staff responses on Dependent Variables

Source: Primary Data, 2015
Regarding quality variables, in MAK the quality variables of stakeholders’ satisfaction achieved a mean of 2.9 and 3.4; research competitiveness achieved a mean of 3.6 and 4.0 while internal competitiveness achieved a mean score of 2.8 and 3.4 from academic students and academic staff, respectively. This means that the majority of respondents were in agreement with the existence of international standards in academic program content and academic program delivery. It also means that majority of respondents were undecided and were in disagreement with quality variables of stakeholders’ satisfaction, research and internal competitiveness.
 This finding is in conformity with results from interviews with key informants. For example, at Makerere University, when asked ‘in your opinion, do you think the existing academic programs satisfy stakeholders?  One key respondent MAK004 indicated; 
The contributions of our academic programs are insignificant and that explains why the idea of tracer studies is not taken seriously. Every time, management fear to release funds to conduct a comprehensive tracer study because they are afraid to find out shocking results....We have lost international students because our quality did not satisfy regional stakeholders.

At UNILAG, the quality variables of stakeholders’ satisfaction and research competitiveness achieved a mean of 2.5 and 3.0, respectively. Internal competitiveness achieved a mean score of 2.5. This means that majority of respondents were in disagreement with the existence of international standards in academic program content, academic program delivery. It also means that majority of respondents were undecided in their responses on quality variables of stakeholders satisfaction, research and internal competitiveness.

This finding is consistent with results from key informants’ interviews. For example, When asked ‘in your opinion, do you think that adaptation of international standards in academic program content, delivery and staff mobility satisfies  your  stakeholders? 

One key respondent UNILAG002 had this to say; 
In our University, we define quality as fitness for purpose… in our purpose, we serve the  federal purpose by  training graduates to support the critical sector of the economy….the aspects of international standards in program content, delivery and staff mobility are emerging themes and we are yet to see their quality results.
This means that at UNILAG, infusion of international perspective in academic program does not significantly satisfy stakeholders. This could be explained by a number of factors like national government interest and un availability of opportunity for the teaming graduates who have mushroomed the job market.
4.3.2
Relationship between the Study  Constructs
 To investigate the relationship between the study constructs of internationalization and quality of higher education, a Pearson product moment correlation table was generated. The Pearson product moment correlation was computed to assess the relationship among the variables in the study. Table 4.7 below presents a computation of Pearson (r) correlation coefficient among the internationalization variables and quality variables in the context of Uganda. The study’s correlational result was computed on the assumption that the independent variable had no reverse causation and that there was no mediating variable to cause a spurious relationship. The correlation indicates that a number of relationships were significant at 0.01 and 0.05. The two correlational tables below were generated from students’ and academic staff response. The table has abbreviated each of the study constructs as follows; Program of academic content (A.P), Program Delivery (P.D), Staff Mobility (S.M), Stakeholders Satisfaction (S.S), Research Competitiveness (R.C) and Internal Competitiveness (I.C).
Table 4.7 Pearson Correlation Results by Student Respondents
	
	Makerere University Kampala
	University of Lagos

	
	A.P
	P.D
	S.M
	S.S
	R.C
	I.C
	A.P
	P.D
	S.M
	S.S
	R.C
	I.C

	A.P
	1
	.321**
	.304**
	.143
	.274**
	-.137
	1
	.338**
	.341**
	.054
	.154*
	.011

	P.D
	.321**
	1
	.300**
	.118
	.156*
	.079
	.338**
	1
	.210**
	-.060
	-.091
	.032

	S.M
	.304**
	.300**
	1
	.149
	.493**
	-.028
	.341**
	.210**
	1
	.216**
	.464**
	.038

	S.S
	.143
	.118
	.149
	1
	.238**
	.246**
	.054
	-.060
	.216**
	1
	.133
	.075

	R.C
	.274**
	.156*
	.493**
	.238**
	1
	-.120
	.154*
	-.091
	.464**
	.133
	1
	-.167*

	I.C
	-.137
	.079
	-.028
	.246**
	-.120
	1
	.011
	.032
	.038
	.075
	-.167*
	1

	**.Correlation is significant at the 0.01 level (2-tailed)

*** Correlation is significant at the 0.05 level (2-tailed

	Source: Primary data, 2015
	


The findings from the Table 4.6 were analysed and interpreted concurrently with the findings from Table 4.7 below in line with the proposed hypotheses and research objectives.
 Table 4.8: Pearson Correlation results by staff Respondents (N=45)
	
	 Makerere University Kampala
	University of Lagos, Akoka

	
	P.C
	P.D
	S.M
	S.S
	R.C
	I.C
	P.C
	P.D
	S.M
	S.S
	R.C
	I.C

	P.C
	1
	.724**
	.599**
	.343*
	.538**
	.130
	1
	-.109
	-.419**
	-.051
	-.162
	-.170

	P.D
	.724**
	1
	.535**
	.346*
	.452**
	.142
	-.109
	1
	-.145
	-.064
	.027
	-.095

	S.M
	.599**
	.535**
	1
	.273
	.671**
	-.035
	-.419**
	-.145
	1
	.098
	.500**
	.161

	S.S
	.343*
	.346*
	.273
	1
	.341*
	.376*
	-.051
	-.064
	.098
	1
	.297*
	.084

	R.C
	.538**
	.452**
	.671**
	.341*
	1
	.173
	-.162
	.027
	.500**
	.297*
	1
	.220

	I.C
	.130
	.142
	-.035
	.376*
	.173
	1
	-.170
	-.095
	.161
	.084
	.220
	1

	**.Correlation is significant at the 0.01 level (2-tailed)

** Correlation is significant at the 0.005 level (2-tailed)
	

	Source: Primary data, 2015
	
	


Findings from Table 4.7 and 4.8 provided results which are used to interpret and analyse the three hypotheses below.
4.3.3
Research Objective One:  The relationship between Academic programs content and quality of Higher Education Institution
The first objective of this study  sought to establish the relationship between academic program delivery and quality of higher education in Uganda and Nigeria. This objective was analyzed and interpreted using the data in Table 4.7 and 4.8 above. The correlational and descriptive statistics were triangulated with qualitative information from key informants’ interviews and documentary review. Hypothesis one of this objective stated that there is no significant relationship between academic program content and the quality of higher education.
In MAK, the findings in the correlation Table 4.7 and 4.8 above show a positive relationship between academic programs and stakeholders’ satisfaction. The findings from students indicated a weaker positive relationship (r =.143), this finding is further supported by the academic staff results which indicated a stronger positive correlation on (r =.343). Therefore, a positive significant relationship exists. This means that at Makerere University there is a high degree of quality in internationalization of academic program content which tends to guarantee stakeholders’ satisfaction.  The finding signifies that the adopted program content satisfies a greater number of stakeholders’ needs and expectations.
Similarly, in UNILAG  findings from the students  and staff responses in table 4.6 and 4.7 above shows a positive relationship between academic programs content and stakeholder’s satisfaction(r =.054). Findings from academic staff confirms that the relationship is much skewed to a negative relationship level of significance relationship (r = -.054). Given that the relationship is significant at 0.01 and 0.05, this means the relationship is negative considering staff responses. The finding signifies that the adopted international program content does not satisfy greater number of stakeholders’ within Nigeria.
 In MAK findings on research competitiveness from students showed that academic program content has a positive relationship (r =.274). Findings from academic staff reveals a stronger relationship (r=.538). This result implies that those who felt that academic program content was rather internationalized also felt that the research was rather competitive. Meanwhile in Nigeria, findings on research competitiveness from students indicated that academic program content has a positive relationship (r =.154). Findings from academic staff revealed a negative relationship (r = -.162). Therefore, a negative significant relationship exists considering significance level. This means that the respondents felt that adaptation of new program content at University of Lagos never made the research function to be more competitive.
 At MAK, students’ responses showed a negative significant relationship between academic program content and internal competitiveness (r = -137). Findings from academic staff on the other hand showed a weaker positive relationship between program content and internal competitiveness (r=.130). This means that the relationship is of a weak positive significance.  This means internal academic staff felt a change in internal competitiveness when academic program content was internationalized.
 Meanwhile in UNILAG, findings from students’ responses showed that the relationship between academic program content and internal competitiveness was weak but of positive significance (r = .032). Findings from academic staff on the other hand showed a negative relationship between program content and internal competitiveness at (r = -.0170).  Going by the findings from academic staff, there was no significant change in internal competitiveness after adaptation of internationalization in academic program content. This means that at the University of Lagos, there are still challenges on internal competitiveness with student pass, failure and completion rates which are beyond the acceptable national and Sub-Saharan average of 5% in all courses.
At Makerere University Kampala, qualitative study results from the key informants also indicated that there is a weaker positive relationship between academic program content and internal competitiveness. Out of the 7 key respondents, 4 academic administrators rated the relationship between academic programs and internal competitiveness as weak but 3 people rated it as positively significant owing to reforms and regular curriculum review and internal assessment reports.  One respondent MAK006 noted the following:

 I think failure rates are higher in college of business and management by 40% due to the nature of  international academic course contents which are heavily quantitative but I know in other courses, an average of 25% do fail but we have an option for retake....
Another respondent, MAK001 argued that an adaptation of international standard program content is well quality assured but there is internal laxity when it comes to tracer studies;
When Makerere University adapted a semester system, various committees were put in place to ensure quality in conformity with national and regional development priorities…The challenge is that Makerere does not take tracer studies seriously.. In 2012, we received a letter of protest from a former civil engineer who was a Kenyan indicating that the Kenyan Professional Association of Engineers had refused to recognize his professional qualifications from Makerere University.

 This means that the academic administrator felt that Makerere University could improve on the quality of her internationalization in academic program if there were regular systems and mechanisms for following up on their outputs (graduates). On the contrary, these findings were inconsistent with one key respondent, MAK003 from the College of Natural Sciences:
All students admitted into science courses do measure up to the required skill which eventually ensures their self-efficacy by higher pass and completion rates compared to the rest of other faculties

This means that there is a strong quality assurance mechanism in all courses in Makerere University and academic administrators felt that this guarantees stakeholders’ satisfaction, research competitiveness and internal competitiveness. On asking whether foreign curriculum matters a lot on the quality at Makerere University, there were a few mixed opinions. Some agreed that all courses at Makerere University had a component of internationalization and others thought to the contrary. According to MAK001,
Foreign curriculum has been successful only in the School of Languages and College of Computing and information Science…The School of Computer Science is involved in partnership with Amity University but it is only in teaching but not examination…. the school of language is involved in delivering short language competency training but not course curriculum’ 
This implies that the level of involvement in foreign language teaching is negligible. From the documentary reviews, results show that Makerere has more internal challenges in program content than ever thought of before. Bunting and Cloete (2012) wrote in their publication “Higher Education Indicators Series: Africa Cross- National Performance indicators. A case Study of 8 African Universities”, which included Makerere University, that more than 50% of students entering business/management courses are likely to drop from their courses while in science and technology 35% do, and even less in the humanities at 25%. 

Similarly, documentary review results from ‘’Makerere: Universities and Economic development in Africa’’ indicate mixed opinions regarding the academic programs and quality. In 2005, Makerere University had achieved a graduation rate of 16% in Science, Engineering and Technology (SET). The target SET enrolment was 38%, but only 22% was achieved in 2007 implying that their contribution to the regional standards were challenged. Research publications ranking was 0.20 per permanent staff – well below the 0.50 which were set as targets. In explaining these performances, the authors noted that Makerere University performs poorly in comparison with the peers in the group due to a weakening academic core and low research funding. This implies that different authors do rate Makerere’s quality at an average score which makes the quality of internationalization in academic program content less felt.
Makerere University is not changing significantly from undergraduate teaching institutions. The knowledge production output variables of the academic core do not seem strong enough to enable Makerere University to make a sustainable contribution to development. As of 2014, reforms were being taken at collegiate level to ensure that Makerere University has a strong steering core for academics with many staff having adequate qualifications. The College of Natural Sciences has achieved close to 80% of qualified lecturers and yet others in Computing and Information Technology College are struggling with less that 50% of qualified staff.
At the University of Lagos, qualitative study results from the key informants also indicated that there is a weaker positive relationship between academic program content and internal competitiveness.  Although  5 (71%) out of the 7 interviewed key informants  believed that there was better quality in their international academic program content, they acknowledged that there were  greater  national challenges that internationalization creates  such as flaws in academics. One key respondent, UNILAG002 made the following observation: 

‘In adopting international standards of using foreign curricula, competency based and modular approach, the national regulatory authority  has often made it  a lot harder to  have such a study program…. Also, the rate of students graduating with a pass degree has increased significantly in the last one year with 10.5% of students being awarded pass degrees…Failure rates are higher in clinical sciences and pharmacy at 45%...’’  
This finding implies that the key respondent felt that international content of academic programs which are being implemented insignificantly caused change in the quality of University of Lagos. Another respondent, UNILAG005 blamed government interference as a force militating against the establishment of internationally accredited course content.

… We have only 71 accredited undergraduate degree courses at our University and   since we rely heavily on government funding, we are unable seriously develop and integrate new academic program content because of funding constraints. 
This finding means that University of Lagos prefers to maintain old academic programs with limited international content. This finding was confirmed by another key respondent, UNILAG007 regarding her perception of quality.

At University of Lagos, we define quality as fitness for purpose and that purpose is determined by the founder and funders.  Why should we experiment international curriculum and yet African indigenous knowledge has not been explored fully?
This implies that adaptation of international standards in academic program content faces local resistance in situation where the direction of higher education purpose is not clearly defined. Another respondent, UNILAG001 argued that Nigeria needs to adopt a higher standard in internationalization of her academic program so as to produce global citizens. The informant explained that the distance learning institute has become more preferred by many students because all the modular courses are focused towards competency based learning. The respondent (UNILAG001) thus noted;
‘At distance learning institute, courses were initially more theoretical until 2007 when the curriculum was changed to focus on competency following support from different international collaborators. At the moment, courses are organized in modules and the learning outcomes are focused on making a student competent on a specific discipline… If we go by our quality parameters, we are having opened wider access to more students than before…’’  
This finding means that competency based learning as part of internationalization in academic program is well appreciated and becoming more preferred by institutions of higher learning. It also implies that stakeholders are satisfied with its outcomes. According to Academic Registrars’ Records, the distance learning institute hosts 33% (14,903) of the entire undergraduate population (41,606). This finding indicates that adaptation of international standards in academic programs has a higher chance of increasing more stakeholders’ satisfaction.
In response to research competitiveness, one key respondent UNILAG007 was apprehensive of their ability to adequately supervise students:

How can we produce better quality research with hand-outs that we give to students? that’s why we are saying that for somebody to get adequate research teaching, a face to face masters course is important….. University of Lagos has not been very productive in research undertakings at undergraduate level but we hope to have it strengthened in case we have additional resources.
This implies that internationalization of academic content has had insignificant contribution on the quality of research.
In summary, at MAK it can be deducted that academic program content contributed significantly to stakeholders’ satisfaction (r =.343), research competitiveness (r=.538) and internal competitiveness (r=.130). In UNILAG staff findings used in this study also points that academic program content has a negative relationship with stakeholders’ satisfaction (r = -.054) research competitiveness(r = -.162) and internal competitiveness (r = -.0170). Therefore, in MAK the null hypothesis which stated that there is no significant relationship between academic program content and quality of higher education institution is rejected and the alternative accepted. There is a significant positive relationship between the academic program content and the quality of a higher education institution. In UNILAG, the null hypothesis which stated that there is no significant relationship between program content and quality of higher education   is accepted. This implies that a weaker engagement with program content leads to an insignificant quality of higher education.  
4.3.4
Research Objective Two: The relationship between Academic programs delivery and quality of Higher Education Institution
 The second objective of this study sought  to establish the relationship between academic program delivery and quality of higher education in Uganda and Nigeria. This objective was analyzed and interpreted basing on the Table 4.7 and 4.8 above using both correlational and descriptive statistics. The correlational and descriptive statistics were triangulated with qualitative information from key informants and documentary review. 
In MAK findings from the correlational analysis in Table 4.7  and 4.8 above shows that academic program delivery approach had a weak but positive  significant relationship with stakeholder’s satisfaction   ( r =.012). From the academic staff findings, the relationship between academic program content stakeholder’s satisfaction was also significantly positive (r= .343).  This means that the nature of academic program delivery which Makerere University runs gives satisfaction to a significant number of staff and students. Meanwhile in UNILAG, the correlational results on the relationship between academic program delivery and stakeholders’ satisfaction show both negative results. Findings from student results was at (r=-.060) while Staff correlational results was at (r= -.064). Given the selection of this study to use findings from academic staff results, this implies that a negative relationship exists between academic program delivery approach and stakeholders’ satisfaction. The study findings mean that the academic staff felt that the nature of academic program delivery adopted at University of Lagos such as distance education and branch campus delivery has not significantly impacted on the quality of University of Lagos.
In MAK, study findings reveal a significant positive relationship between academic program delivery and research competitiveness at Makerere University.  While the findings from students reveal a weak but positive significant relationship (r=.156), findings from academic staff reveal a stronger positive relationship which is very significant (r = .452). This means that the adaptation of flexible delivery arrangements like distance courses, branch campuses and cross border delivery made Makerere University more responsive to improve research activities. This implies that these flexible academic delivery programs tend to increase the stock of publication, attracts more grants and helps the University to win research consultancies. 
In UNILAG, the relationship between academic delivery and research competitiveness from students reveal a negative relationship (r= -0.91) and findings from academic staff indicates a positive relationship at (r= 0.27).  This means that the students perceive that adaptation of different modes of academic delivery such as distance, branch campus systems are barriers in being more competitive in research. Staff on the other hand views the adaptation of different modes of academic delivery as a conduit to increase research competitiveness considering that research is mandatory in all courses. This implies staff perceived a significant change on research competitiveness when international program delivery approaches were infused into the training programs.
In MAK study findings on the relationship between internal competitiveness and quality of higher education reveals weak but significant positive relationship between program delivery and internal competitiveness of Makerere University (r =.079). Similar findings have been supported by academic staff indicating appositive significance (r =. 142). This means that both staff and students felt that the standards in academic program delivery approaches are significantly fair to boost a better internal competitiveness at Makerere University. In UNILAG, the findings on the relationship between academic program delivery and internal competitiveness from students reveal a positive relationship (r=.320). Findings from staff on the other hand revealed that academic program delivery modes has a negative correlation (r= -0.95). This means that adaptation of international standards in higher education is viewed by students as positively significant considering that it changes their learning experiences. On the other hand, staff felt they are increasingly challenged and comfortable to deliver the different modes of academic program.
In Makerere University, qualitative results from the key informants also reveal a weaker but positive level of significance between the program delivery and stakeholders’ satisfaction.  According to all the key informants, (57%) (4) respondents concurred that academic program delivery modes significantly contributed to quality indices of stakeholders’ satisfaction, research competitiveness and  internal competitiveness. Findings from key informants’ interviews revealed that Makerere has plans in place to satisfy regional stakeholders in delivering education where they are needed most with adaptation of distance, branch campus and cross-border education as a serious activity. One respondent, MAK002 had this to say; 
We have cross border campus in Somalia and plans are underway to develop it into a fully-fledged technical and engineering institute for Makerere University. Plans are also in place to ensure that we develop a branch campus in South Sudan and in Kenya. 
This implies that Makerere is actively involved in international activities but with implementation challenges. To effectively implement international branch campuses in other countries and within the country, it requires a lot of investment into teaching, materials, logistical support and Management support for proper quality to be maintained. Respondents also noted that the quality of academic programs at branch campuses cannot be equated to the quality of main campus courses.
On the other hand, adaptation of program delivery approaches such as online and distance education program is greatly challenged by lack of material development units and Management commitment as mentioned by MAK007 who question the systematic way of implementing programs;
How can we claim to be doing well in distance and online Education when we don’t even have a material development unit? I think we need to have proper plans for such courses with clear financial implications…
This means that the ability of Makerere University to produce high quality graduates who can effectively satisfy the stakeholders’ needs is challenged by internal problems which have long been unsolved after adaptation of international standards in academic program delivery.

On internal competitiveness, Makerere University has an average pass rate of 25% across the course programs which are delivered in full time, distance and cross border education modes (Author(s), Year?). Higher pass rates are many during graduation with an average of over 100 students with a first class degree per annum. With the existence of 366 degree programs, this shows an average of 1: 4 per course for a first class.  According to MAK004, the high pass rates should not cause a lot of celebrations considering internal challenges.
High pass rates in the different academic program delivery modes does not mean that the students are the best considering that in branch campuses and distance programs, there are shortages of reference books, teachers and spoon feeding is widely used. This affects intellectual transformation and innovations by graduates
  One key respondent, MAK006 blamed the nature of courses for internal inefficiencies.
The nature of some course does not favour students to contribute to effective internal competitiveness… external students in Bachelor of commerce have only 3 weeks of contact hours and yet they are supposed to pass  a standard exam set by the University besides, some classes are so congested for effective learning to take place
This means that the pass, failure and completion rates at Makerere University is challenged by  limited flexibility, lack of materials and heavy teaching with also limits competitiveness in research and stakeholders satisfaction inters of innovations and self-reliance.
In University of Lagos, qualitative results from the key informants also reveal a weaker but positive level of significance between the program delivery and stakeholders’ satisfaction. The findings reveal that University of Lagos does not have clear plans to attract regional stakeholders into their different modes of academic delivery. Qualitative results from all the interviewed key informants reveal that 90% of academic administrators concurred that online and cross border delivery approaches do not exist in their Institution but noted that they use online platforms to train students even across the border as alluded to in the excerpt from UNILAG001 below:
At our Institution, there are 13 faculties/ colleges and one Institute; only 5 faculties offer part time courses. These are faculty of arts (300 students), Distance learning institute (14903), Education (1,599), Environmental sciences (302) and faculty of social sciences (226)…There are no online courses but distance courses are supplemented by online platforms
This finding means that at University of Lagos, academic delivery modes mostly preferred are distance learning, branch campus learning and full time study. Other key informants justified the non-existence of online education and cross-border education owing to the existing national framework for quality assurance which limits its implementation.  The non-existence of these delivery modes can be explained by lack of clear and acceptable measurement learning outcomes in online courses coupled with sensitivity in the expected learning outcomes and materials to conduct the study. One respondent, UNILAG001 stated that;

…We don’t offer distance courses on sensitive courses like law, medicine, pharmacy, engineering and sciences because the learning outcomes are focused towards competency and practical which are determined by professional associations…
 This implies that the demand of high quality by organized stakeholders can influence the mode of academic program delivery. It also means that despite the adaptation of different modes of delivery in higher education, achieving a right competency level remains a challenge.
Close to 100% of the key respondents believed that the existing admission criterion in distance program is good for internal competitiveness. One respondent, UNILAG003 thus gave the chronology as follows;

Correspondence and open learning unit was created at University of Lagos in 1974 and from the onset, the quality of graduates that were admitted were low and with an age range beyond 25 years… With the improvement in quality of high school graduates, requirement for admission into distance learning was changed in 2007 with a 5 credits which included mathematics and English...
This means that the quality of students admitted on distance learning programs measure up to the right quality that University of Lagos. This also means that the quality of students admitted are supposed to reduce incidences of internal in-efficiencies. To the contrary, documentary review findings indicate that the failure in most courses averaged at 40%, completion rates averaged at 70% and dropout rates are high at 15% (UNILAG Self-assessment report, 2013). This finding means that the failures rates are as high as 50% and this has an implication on the cost of training which the federal ministry of education has to meet.
 At MAK in summary, the academic program content had a positive relationship in stakeholders’ satisfaction (r= .343), research competitiveness(r = .452) and internal competitiveness (r =. 142).  Therefore, the null hypothesis is rejected, there is a positive significant relationship between academic program content and quality variable constructs. In UNILAG, findings from academic  staff in this study shows that academic program content has a negative relationship with stakeholders’ satisfaction (r= -.064.) and internal competitiveness at (r= -0.95.This means that adopting international standards in academic program delivery enhances research competitiveness but does not enhance stakeholders’ satisfaction and internal competitiveness. Given the findings above, the null hypothesis is accepted; there is a negative significant relationship between academic program content and quality variable constructs.
4.3.5
Research Objective Three stated : The relationship between Staff Mobility and quality of Higher Education Institution

The third objective of this study sought to establish the relationship between academic  staff mobility and quality of higher education in MAK and UNILAG. This objective was analyzed and interpreted basing on the Table 4.7 and 4.8 above using both correlational and descriptive statistics. The correlational and descriptive statistics were triangulated with qualitative information from key informants and documentary review.

At MAK, ccorrelational results from table 4.7 and 4.8 above show that staff mobility has a significant positive relationship with stakeholders’ satisfaction. The finding from students on the relationship between staff mobility and stakeholders’ satisfaction  was significantly positive (r = .0149) and   this findings  concurred  with  results from academic staff  (r =.273). This means that students rated the adaptation  of international standards in  staff mobility to  have almost  an insignificant contribution to  stakeholders satisfaction . Staff on the other hand felt that the experience that they acquire from international staff mobility enables them to be more attuned to contribute to the wider stakeholders satisfaction. Meanwhile in UNILAG, Correlational analysis from Table 4.6 and 4.7 above shows that staff mobility had a significant positive relationship with stakeholders’ satisfaction. The finding from students reveal the relationship to be positively significant (r=.216) and this is in conformity with the staff findings (r= .0.98). This finding means that when staff participate in international activities, it has a better return in terms of stakeholders’ satisfaction
 At Makerere University, findings from students revealed that the relationship between staff mobility and research competitiveness was strongly positive (r= .439).  Similar results were found from the academic staff, which indicated a stronger significant positive relationship between staff mobility and research competitiveness (r =.671). This implies both students and academic staff view that up on return from mobility activities, staff do influence the research system which increases the stock of publication, attracts more grants and helps the University to win research consultancies and academic projects. Meanwhile at University of Lagos, findings from students reveal that the relationship between staff mobility and research competitiveness achieved a strong positive relationship (r=.464). Findings from academic staff also reveal a strong positive relationship (r = .500). This implies that upon return, staff and student felt there is an influence in the research system which increases the stock of publication, attracts more grants and helps the University to win research consultancies and academic projects.
At MAK, study findings reveals that staff mobility has a significant negative relationship with internal competitiveness of Makerere University (r =.-028). This finding is also supported by academic staff results which indicated a negative relationship between academic staff mobility and internal competitiveness (r=.-035). This implies that the contribution of staff who returns from abroad in improving the internal competitiveness is challenged by other mediating factors which are beyond the scope of this study.  Meanwhile in UNILAG, staff mobility on the other hand had a significant positive relationship with the internal competitiveness of University of Lagos. Students’ findings reveal a positive correlational result at r=.032 while academic staff findings reveal a positive correlational result (r = .161). This implies that staff and students at University of Lagos felt that the contribution of staff who return from abroad in improving the internal competitiveness is of great significance.
In MAK, qualitative results indicate that staff mobility had a positive relationship with stakeholders’ satisfaction and research competitiveness. Out of the 7 key informants interviewed, 71% (5) of the key respondents held a positive view that internationalization in staff mobility is strongly related to their current quality standard. This was supported by better performance in international ranking and research competitiveness as one key respondent, MAK001 narrated; 
In 2014, Makerere University was ranked 7th best institution in Sub-Saharan Africa because of strong staff networks and capacities…When our staffs return from abroad; they use their skills to improve teaching and research…
This means that the academic administrators of Makerere University felt that they became unique in their position to provide stakeholders with expected innovations, graduate skills and competencies after adapting international staff mobility. Similar results have been provided by another key respondent, MAK005 thus stated;
When staff return from abroad, they are so creative in developing projects and research that meets the demand for the stakeholders…we have short courses like monitoring and evaluation which are developed by staff who return from abroad... Other projects that bring revenue into my college like innovations, knowledge sharing projects have been piloted by staff who returns from abroad…
This finding has been challenged by system problems which limit Makerere University staff to contribute meaningfully to the achievement of better quality internally. One key responding don, MAK006 stated;
While staffs who return from abroad may have favourable opinions in research, funds are not available within the University to support their research and yet Makerere University claims to be a research led…..
Anecdotal evidence from documentary review reveals that Makerere University staff composition to be under-capacitated in line with the human resource requirements. Close to half of staff are categories as training staff and 759 are categorized as permanent staff (Blunting, 2013). Majority of staff in the training categories are at risk of moving to other institution and consequently the benefit of staff mobility may not be realized. The Makerere University Self-Assessment Report (2013, pp.14) notes the following:
As at December 2012, MUK had 1600 staff across the 9 colleges. Of these, there were 67 professors, 99 associate professors, 189 senior lecturers, 414 lecturers and training categories of assistant lecturers 440, 285 teaching assistant.  In total there are 759 permanent staff whom women are composed of about 30% ….
This implies that Makerere University stands at a higher risk of maintaining quality in internationalization owing to the fact the strengthened academic core is the pillar of academic success (Clark, 1998).
In UNILAG, qualitative results indicate that staff mobility had a positive relationship with stakeholder’s satisfaction and research competitiveness. Of all the interviewed 7 key informants, 85% (6) held a favourable view about internationalization of staff mobility. This was supported by better performance in international ranking and research competitiveness. As one interviewee, UNILAG004 thus hinted; 
In 2013, University of Lagos was ranked 9th best institution in Sub-Saharan Africa because of strong staff networks and capacities… All our academic staff have access and opportunity to participate in international activities. When our staffs return from abroad, they use their skills in improving teaching and research’’
This means that the academic administrators felt that University of Lagos academic staff has heavily benefited from staff mobility. One key informant, UNILAG001 enumerated some of the benefits that have accrued to University of Lagos as a result of international staff mobility by asserting the following. 

In the past 7 years, we have attracted funds to improve on our teaching and research functions.. there are so many Staff who undertake sabbatical leave abroad and this has resulted into better outcomes… Australian Universities, American Universities, European Universities and Asian Universities are in partnership with us to improve on research and academic program quality..
This means that University of Lagos utilizes both the formal and informal networks in staff mobility to enhance their competitiveness in teaching and research. Further still in UNILAG, staff mobility has been found to significantly contribute to internal competitiveness considering that some of the courses benefit heavily from it. The key respondents noted that the rate of students graduating with first class degree and second class degree had increased significantly in the last 7 years. This finding was counteracted by high number of students who were graduating with pass degrees.  One key respondent, UNILAG 003 noted thus;

The rate of students graduating with a pass degree has increased significantly in the last three years with an average of 10.5% of students being awarded pass degrees.
This means that despite the adaptation of high quality in staff mobility, staff still struggle to produce high quality graduates that meets the stakeholder’s satisfaction.

In summary, the study found that in MAK; academic staff mobility had a positive relationship with stakeholders’ satisfaction (r =.273), and research competitiveness (r =.671). A negative correlational result was found between staff mobility and internal competitiveness (r=.-035). Therefore, the null hypothesis is rejected, there is a positive significant relationship between academic program content and quality variable constructs. In UNILAG, findings from academic staff in the current study found that academic staff mobility has a positive significant relationship with stakeholders’ satisfaction (r= .0.98), research competitiveness at (r = .500) and research competitiveness (r = .161). This means that adopting international standards in academic staff mobility positively enhances stakeholders’ satisfaction, research competitiveness and internal competitiveness. Given the findings above, the null hypothesis is rejected and the alternative accepted;  there is a positive significant relationship between academic staff mobility and quality variable constructs.
4.4.1
Regression Results
Multiple regression analysis was computed to determine the extent to which internationalization of program content, program delivery and staff mobility could explain the quality of higher education in Uganda. The summary of the findings is presented in Table 4.8 below.
	Table 4.9 Multiple Regression Table from Staff  Respondents

	Model
	R
	R Square
	Adjusted R Square
	Std. Error 
	Change Statistics

	
	
	
	
	
	R Square Change
	F Change
	df1
	df2
	Sig. F Change

	Uganda
	.504a
	.254
	.200
	.48762
	.254
	4.657
	3
	41
	.007

	Nigeria
	.355a
	.126
	.064
	.41264
	.252
	4.002
	3
	41
	.006

	a. Predictors: (Constant), Staff Mobility, Academic Delivery Methods, Academic Program Content
b. Dependent variable: Stakeholders satisfaction, research  and internal competitiveness


Source:  Primary Data, 2015 
From the table 4.9 above, it can be observed that internationalization as a predictor explains up to 20% of variance in the quality of education at Makerere University (Adjusted R square=.200). This means that 20% of the variability in stakeholders’ satisfaction, research competitiveness and internal competitiveness can be accounted for by internationalization predictors utilized for this regression model. The findings also suggest that the existing quality problems in stakeholders’ satisfaction, research and internal competitiveness are not strongly explained by internationalization of in academic program content, academic program delivery and stakeholder’s satisfaction.
In UNILAG, further regression shows that 6.4% of quality of higher education UNILAG is explained by adaptation of international standards in academic program content, delivery and staff mobility. This means that UNILAG is confronted with other challenges apart from internationalization which could perhaps explain the   quality of her education.
In summary, this sub-section of chapter four presented the findings from MAK and UNILAG.  The statistical analysis employed answered the three research questions: 1) what is the relationship between academic programs’ content and the quality of higher education in Uganda and Nigeria? 2) What is the relationship between academic program delivery and quality of higher education in Uganda and Nigeria? 3) How does staff mobility affect quality in selected higher education institutions in Uganda and Nigeria? This sub-section answered the questions from MAK and UNILAG with correlational and regression results indicating a weak positive relationship between academic program content and quality of higher education. Further regression showed that 20% and 6.4% of variance in quality of higher education is explained by internationalization in MAK and UNILAG respectively. This means that adaptation of international standards in academic program content; program delivery and staff mobility activities significantly explains the quality of higher education in MAK than in UNILAG.  Evidence from the qualitative findings also shows that adaptation of international standards in UNILAG also had a low standard from the onset.
CHAPTER FIVE
SUMMARY, DISCUSSION, CONCLUSIONS AND   RECOMMENDATIONS
      5.1 
Introduction
The concepts of international program content, delivery and staff mobility have gained prominence around the globe. Despite their prominence, few studies have been done to determine their relationship to stakeholder’s satisfaction, research and internal competitiveness. This study set out to examine the relationships between internationalization and quality of higher education in Africa with a specific case study in Uganda and Nigeria at Makerere University Kampala and University of Lagos respectively. This chapter provides a summary, discussion, and conclusion of the research findings, as well as the study recommendations. The first section of the chapter presents the summary and discussion of findings from Uganda and Nigeria. The second section consists of conclusion and recommendation of the study. The third section consists of the limitation of the research. The fourth section consists of areas recommended for further study.
       5.2
Summary of  the Findings

Summarized result shows that there is a weak positive but significant relationship between the constructs of internationalization and quality of higher education in MAK the Pearson correlation however showed a positive relationship. This implies that internationalization and quality is a thin line and a higher standard employed in adopting international standards leads to an enhanced quality of HEI. In UNILAG, the Pearson correlation shows a negative relationship between the constructs of internationalization and quality. This means a low level of component in internationalization leads to a low enhancement in the component of quality of higher education in Nigeria. The findings on each objective are each discussed and interpreted in the next sub-section.
     The empirical result by and large rejects the proposition of the study that there is no significant relationship between internationalization and quality of higher education in Africa. It can be summarized that setting a stronger dimension of internationalization significantly influence better quality of a higher education institution.
	UGANDA- Makerere University Kampala
Internationalization in HE                                               Quality of Higher Education







	 NIGERIA- University of Lagos, Akoka
Internationalization in HE                                               Quality of Higher Education





 


Key:  Plain arrow means Positive relationship. dotted arrow means Negative relationship
Figure 5.1: A  Diagrammatic Illustration of the Relationship between Internationalization and quality variables in Uganda and Nigeria
Source: Primary Data 2015
In a summarized diagram showing the results of the finding, figure 5.1 above shows the relationships between internationalization and quality constructs in MAK and UNILAG. At MAK, apart from staff mobility and internal competitiveness; all the arrows shows a significant positive relationship. In UNILAG, there was only a strong positive relationship between   staff mobility and the constructs of quality. Academic program content and delivery had a negative relationship at UNILAG. The implication of the above findings to the critical theory and comparative theory of education can be explained as elaborated below. While in MAK most of the findings were of positive significance, this could be explained by earlier findings from McLaren (1991), Keller (1991) and other scholars who argued using critical theory to suggest that internationalization of higher education could be used to extend the interest of those underserved due to power imbalance while preparing emerging countries to respond to the ever changing world.
On the other hand,  fact that most of the findings were of negative significance in UNILAG could be  explained by the argument extended by Gouache (2009) and Bellamy (1994) who had earlier on argued using critical theory to attest that internationalization of HEIs may lead to imperialism of HEIs and  that it leads to reproduction of dominant cultures. The fact that UNILAG results were mostly of negative significance could be explained by such fears.
The above findings have an implication on comparative theory of Education in that lessons of success and failures can be drawn from each institution that participated. Torres (2007) and OECD (2000) argued that the participation of African countries in determining internationalization in academic content, delivery methods and support to staff mobility is at a periphery. Hence intra African comparison could provide evidence to support African participation in internationalization. The fact that we have high failure rates due to the complexity of some courses can be explained by comparative theory of Education because it accepts the discrepancies of results.
5.3
Discussion of the Findings

5.3.1
Program Content and Quality of Higher Education in Uganda and Nigeria
The first research question of this study was ‘What is the relationship between academic program content and quality of higher education in MAK and MAK.  As shown in correlational analysis in table 4.6 and 4.7, on one hand in Uganda, there was a statistically significant positive relationship between academic program content and stakeholders satisfaction (r=.343), research competitiveness (r=.538) and internal competitiveness(r=.130).  On the other hand in Nigeria, table 4.9 and 4.10 shows that academic program content has a negative relationship with stakeholders’ satisfaction (r= -.064.) and internal competitiveness at (r= -0.95). This finding provides empirical evidence for internationalization in education experts with a backing that there is an added value to higher education system when international dimensions are enhanced in teaching, research and service (Knight, 1997).
The finding in MAK shows a positive significant relationship between internationalization and quality of higher education while in UNILAG the finding shows a negative significant relationship. The reasons for the findings can be explained by the extent to which a higher education institution views itself as a global institution and globalization has added new elements to national competition and stratification of Universities (Marginson, 2007). The extent to which a higher education institution attempts to achieve quality nationally and internationally can be explained by the benefits of internationalization in academic programs such as equipment to function well in a better society, achievement of international standards and competition (Knight, 2007). 
Both positive and negative findings from MAK and UNILAG above also show that internationalization  should encourage students, staff and University administrators to know how knowledge is produced, utilized and shared (Elliot and Levy, 1998). The positive findings  shows that Makerere University has been strongly encouraged by internationalization of program content to improve on knowledge production as evidenced by improvement in international research ranking where she was ranked 7th in Africa.  On the other hand, the negative result shows that internationalization has not strongly encouraged University of Lagos seriously due to her strong nationalization policies.
The negative finding from UNILAG on academic program content is consistent with the findings of Seymour (2002) who found that innovative packaging of curriculum is challenged because they are less engaging to improve on better student competency. The fact that UNILAG rejected some forms of internationalization in most content of academic program could perhaps be from a conservative standpoint which allows them to ensure that all curriculums are more engaging. The positive finding from MAK and negative finding from UNILAG can be explained by Louise (2002) who articulated that success in internationalization of program content differs from place to place. This implies that a finding on the success in integrating international standards in program content is not a one fit all system.
 5.3.2
Program Delivery and Quality of Higher Education in Uganda and Nigeria
The second research question of this study was ‘What is the relationship between academic program delivery and quality of higher education in MAK and UNILAG? 
As shown in correlational analysis in table 4.6 and 4.7 on one hand in MAK, there was a statistically significant positive relationship between academic program delivery and stakeholders’ satisfaction (r= .343), research competitiveness (r = .452) and internal competitiveness (r =.142). On the other hand in UNILAG there was a significant negative relationship with stakeholders’ satisfaction (r= -.064.) and internal competitiveness at (r= -0.95). A positive correlational result was found between academic program delivery and   research competitiveness (r= 0.27). This means that adopting international standards in academic program delivery enhances research competitiveness but does not enhance stakeholders’ satisfaction and internal competitiveness in Lagos.
While the finding in MAK reveals a positive significant relationship, the findings from UNILAG reveal a negative significant relationship. These two findings can be explained by a number of   earlier research findings. According to OECD (2009), the emergence of different modes of academic program delivery came into African context after liberalization and reforms in education which was heavily driven by World Bank Structural Adjustment Program which was very successful in Uganda compared to Nigeria. This implies that Makerere University totally and quickly accepted the reforms and the reverse was true in Nigeria. Similarly, Knight (2009) and Jowi (2009) confirmed that in Nigeria and other African countries, the mode of academic delivery in majority of courses are still being undertaken in a conservative face to face. In Uganda, distance education, branch campus, cross-border delivery and online delivery have been widely accepted in most institutions. In Nigeria, cross-border delivery and online delivery does not exist in University of Lagos which means they rely on conservative face to face and distance delivery.
The negative finding of the correlation between academic program delivery and quality of higher education in UNILAG confirms the doubtful finding of Carnvile (2003) who argued that there is perceptual disparity that online, branch campus, distance and online delivery of education is second best. The positive finding from MAK rejected this argument.
The positive finding of the correlation between academic program delivery and quality of higher education in MAK confirms the findings of Open Doors (2008) who deduced that all modes of higher education academic program delivery are not harmful to students. Similarly, Boud (1988) found that distance, branch campus, online and cross-border delivery of education makes students more autonomous and responsible for their study and learning outcomes. Both the positive and negative finding of this study means that adaptation of different international standards in academic program delivery can be attained gradually but with commitment from both academic administrators and staff in order to achieve quality in higher education.
 5.3.3
Staff Mobility and Quality of Higher Education in Uganda and Nigeria
The third research question of this study was ‘What is the relationship between academic program delivery and quality of higher education in MAK and UNILAG?’ As shown in the correlational analysis in Table 4.6 and 4.7, on one hand in MAK, there was a statistically significant positive relationship between academic program delivery and stakeholders’ satisfaction (r =.273), and research competitiveness(r =.671). A negative correlational result was found between staff mobility and internal competitiveness (r=.-035). On the other hand, findings from Nigeria also reveal a positive correlation between staff mobility and stakeholders’ satisfaction (r= .0.98), research competitiveness at (r = .500) and internal competitiveness (r = .161).
The above positive correlational results between staff mobility and quality variables in both MAK and UNILAG can be explained by the following findings. Otten (2003) found that given the nature of diverse groups that higher education serves, a globally competent staff is necessary. Similarily, Neave and Davis (1992) found that staff mobility activities happens both formally and informally within the higher education structures. This means that globalization has exerted a lot of pressures for academic staff to increasingly become more mobile. This was further supported by Rudziki (1993) who found that staff mobility goes through reactive and proactive modes. This means whether formally or informally, staff mobility pressures are strong and contribution from it results to a significant quality in higher education. 
The positive relationship means that the locus of power on staff mobility is driven by the powerful influence of globalization (Teferra & Knight, 2008; Altbach, 2005). The positive correlational results in both Uganda and Nigeria on staff mobility is also supported by  findings from Evans (1995) who found that international characteristics of  faculty staff improves on  higher education institutions  competitiveness. William Solesbury and associates (2008) further justified academic staff mobility because it is strongly linked to brain gain. All these positive correlational findings mean that if higher education institutions want to get good quality of undergraduate students, they must not only encourage staff mobility but promote it equally in all colleges, faculty and institutes.
5.4
Conclusions 

 5.4.1
Academic Program Content and Quality of Higher Education 
In this study, the international dimensions in academic program content and their relationship to quality constructs of stakeholders’ satisfaction, research and internal competitiveness presented a challenge because of the complex nature of this comparative study. In African countries, there has been a dispute over which academic program content is suitable for the continent, with others choosing to nationalize the curriculum and others accepting to internationalize the curriculum (Santiago, et. al 2008). Earlier research neglected the extended consideration that international dimensions in academic program content positively influence quality of HEIs. This current study presents empirical evidence between MAK and UNILAG which could perhaps help to improve on the quality of HEIs in other African countries.  A significant positive correlation exists between academic program content and quality of higher education in MAK. To the contrary, a significant negative correlation existed between academic program content and quality of higher education in UNILAG. The two comparisons above  shows varying results  which could be attributed to initial standards which each HEI adopted from the onset of implementing international dimension in academic program content (Lawal, 2004). Accordingly, it is concluded that international dimensions in academic program content have a stronger potential for shaping the quality of African HEIs. 
5.4.2
Academic Program Delivery and Quality of Higher Education

In this comparative study, the findings established that there was a significant positive correlation between academic program delivery and quality of higher education at MAK. To the contrary, the study established that there was a significant negative correlation between academic program delivery and quality of higher education at UNILAG.  These findings suggest that HEIs do not implement a coherent policy when it comes to implementation academic program delivery. According to Knight (2007), implementation of different modes of academic program delivery approaches are driven by different motives. While MAK offers much of her courses under private sponsorships, UNILAG offers much of her courses under government subsidized sponsorships. This study concludes that adaptation of international dimensions in academic program delivery does affect quality of HEIs in Africa both negatively and positively.
5.4.3
Staff Mobility and Quality of Higher Education

In this study, the findings from both MAK and UNILAG revealed a positive correlation between academic staff mobility activities and quality of higher education. This means that staff mobility activities strongly determines the quality of higher education in both UNILAG and MAK.  The implication to an institution is that when they have an appropriate staff mobility and development policy in place, they can achieve better quality in their institution. In light of the above, it is concluded that international dimensions in staff mobility have a stronger potential to improve stakeholders satisfaction, research and internal competitiveness.
5.5  Recommendations

In view of the results, discussion and conclusion of the current study findings,  the following recommendations are made:
i) To address the challenges of poor standards in adaptation of internationalization dimensions in academic program content, delivery and staff mobility, HEIs should work closely with national quality assurance agencies, regional quality assurance agencies and African quality assurance mechanisms to implement minimum standards. African HEIs could exploit partnership with the northern counterparts ( Western countries) to improve on their capacity. National governments in Africa should think of creating compelling strategies for internationalization of higher education institutions in Africa which will help to reduce the current high outflow of students from the continent to attend ‘international’ courses overseas.

ii) To overcome the challenges that come with different modes of academic delivery, HEI leaders should be encouraged to advocate for coherent African higher education policy on program delivery. The onus of the task lies with HEI leaders at national, regional and continental levels to ensure that emerging quality programs like Africa peer rating mechanism, African qualification framework, Interregional credit transfer programs  are implemented. Appropriate trainings should be given to those quality assurance departments of HEIs by national, regional and continental quality assurance agencies. Having quality assurance units in place is not enough, but additional research may be required to bolster efforts in adapting international standards in academic program delivery.

iii) Regarding staff mobility and quality, this study recommends tagging staff development and promotions to participation in international activities.  Since there was a positive significant relationship between staff mobility and all constructs of quality, HEI managers should ensure equity in staff mobility. This will encourage a balanced growth across the higher education institution. Because past and on-going tendency for African HEIs to encourage science discipline based staff to participate more than their peers in humanities, limited job satisfaction and organisational politics has had its toll on staff. This requires a tough choice at institutional level to develop a clear policy for provision of resources, support and reward structures that  promotes staff mobility activities.

5.6
Limitations of the Study

As seen in the definition of quality, quality of education is not measurable due to lack of proper tools for measurement. This means that quality attributes such as stakeholders’ satisfaction and research competitiveness are difficult to measure uniformly.  In this study, the indicator used for measurement of selected transformational approach of quality which was derived from Harvey and Green (1993). Others may value quality as fitness for purpose in public institutions and this poses a challenge in research.
This study used internationalization indicators in academic program content, delivery and staff mobility and yet several indicators like Institutional missions, visions, funding source, national development aspirations play a significant role in quality of a higher education. The above indicators were ignored because the interest of this research was to understand the broad picture in academic program content, delivery and staff mobility which are key areas of focus in quality enhancement.
The study only focused on Makerere University Kampala and University of Lagos which are both public Universities as unit of analysis. These limitations lead to the need for future research which will investigate the relationship between internationalization and quality of education between private and public universities in African countries. 
5.7  Contribution of the study

Although the relationship between internationalization has been extensively researched on and documented in America and Europe, this study established the extent to which adaptation of international standards has influenced quality of higher education in Africa with case studies from MAK and UNILAG. The major contribution of this study is that there is a significant but weak positive contribution of internationalization to the quality of higher education in Africa. Attempts by African HEIs to make institutional choices that would define their  position in the community of higher education through academic program content, program delivery and staff mobility is a monumental challenge that needs to be managed. Therefore, the education sector leaders and managers from continental, regional and national levels need to know and understand that a higher international standard in program content, delivery and staff mobility will significantly contribute to the quality of their higher education.
Secondly, the study provides empirical evidence for policy makers in higher education to understand the complexities and challenges brought by internationalization. Consequently they can improve on critical aspects in internationalization like efficiency and effectiveness to attain better stakeholders’ satisfaction, research and internal competitiveness.
Finally, the study provides comparative statistics for quality assurance and other education policy and planning experts to improve intra-African standards by benchmarking quality in terms of stakeholders’ satisfaction, research and internal competitiveness. 

5.8. Areas for Further Research

This study established a broad picture of the relationship between international dimensions in academic program content, delivery modes and staff mobility and quality of higher education in selected universities in Africa. Given the large scope of this study, it is important to refine the scope. Therefore, future research should focus on the following areas:

· Academic Program content and preference of the Job Market in Africa.
· Academic Program delivery and quality assurance challenges in African Higher Education Institutions.
·  Staff mobility as a competitive and commercial Strategy in African Higher Education Institutions.
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APPENDICES
APPENDIX A
 SURVEY QUESTIONNAIRE FOR ACADEMIC STAFF
INTERNATIONALIZATION AND QUALITY OF HIGHER EDUCATION IN AFRICA: A COMPARATIVE STUDY OF UGANDA AND NIGERIA
I am Lawrence Okello, a student from Uganda Management Institute undertaking the above comparative study for an award of Master degree of Management Studies in higher Education leadership and Management. I request you to kindly fill in this questionnaire using the guiding instruction below. Your responses will be treated with utmost confidentiality. 
SECTION A: BACKGROUND INFORMATION

Please tick one option you think is the most appropriate to you.
1. Your sex:     1. Male                       2. Female     

2. Age range:   1. 30-45           2. 46-60            3. 61 and above

3. Position Held:

                       1.Teaching assistant
           2.  Consultant
           3. Senior Lecturer
            4. Professor

4. Educational level:
                         1. Ph.D. 
                         2.Masters
                         3. Post Graduate Diploma
                         3.Bachelor

 5. Level of knowledge and skills about adopting international standards in higher education:

                         1. No knowledge at all on internationalization
                         2. Researcher on internationalization
                         3. Course curriculum implementer on internationalization
                         4. Course curriculum reviewer on internationalization
6.Years served in the institution: 
                          1. Over 5 years
                          2. Below 5 years

SECTION B: Internationalization of Higher Education

 For each statement below, please tick one right alternative that corresponds with your opinion.  Scale: 1=strongly disagree (SD), 2=Disagree (D), 3=Undecided (UD), 4=Agree (A), 5=strongly agree (SA).
For each question, Begin with the phrase; “I think……..
	No.
	Academic Programs’ Content

	SD
	D
	UD
	A
	SA

	B.1
	We have accredited modularized courses in all colleges
	1
	2
	3
	4
	5

	B.2
	Our Students prefer modularized courses
	1
	2
	3
	4
	5

	B.3
	Our institution has  accredited international curricula
	1
	2
	3
	4
	5

	B.4
	Internationalized curricula is on high demand
	1
	2
	3
	4
	5

	B.5
	Our institution has  competency based curriculum
	1
	2
	3
	4
	5

	B.6
	Competency based curriculum is on high demand
	1
	2
	3
	4
	5

	B.7
	Our institution  implements professional curricula
	1
	2
	3
	4
	5

	B.8
	Profession bound curricula is preferred 
	1
	2
	3
	4
	5

	B.9
	Our institution implements a foreign curriculum 
	1
	2
	3
	4
	5

	B.10
	Foreign curriculum is on high demand
	1
	2
	3
	4
	5

	
	                  Academic Program Delivery
	SD
	D
	UD
	A
	SA

	B.11
	We have accredited distance education courses
	1
	2
	3
	4
	5

	B.12
	Our distance courses are on high demand 
	1
	2
	3
	4
	5

	B.13
	We have national branch campuses
	1
	2
	3
	4
	5

	B.14
	Branch campuses have similar academic standards.
	1
	2
	3
	4
	5

	B.15
	We have accredited  online courses 
	1
	2
	3
	4
	5

	B.16
	We value online courses  just like fulltime courses
	1
	2
	3
	4
	5

	B.17
	We have cross-border training programs
	1
	2
	3
	4
	5

	B.18
	Our cross-border training programs reach many students
	1
	2
	3
	4
	5

	
	                      Staff Mobility
	SD
	D
	UD
	A
	SA

	B.19
	 We have Staff professional development abroad 
	1
	2
	3
	4
	5

	B.20
	Staff  professional development improves quality
	1
	2
	3
	4
	5

	B.21
	Our Staff  do technical assistance  abroad
	1
	2
	3
	4
	5

	B.22
	Staff technical assistance abroad improves on teaching
	1
	2
	3
	4
	5

	B.23
	Staff technical assistance abroad improves on research
	1
	2
	3
	4
	5

	B.24
	 We have   a system for Staff sabbatical leave abroad.
	1
	2
	3
	4
	5

	B.25
	Staff sabbatical leave abroad helps in teaching 
	1
	2
	3
	4
	5

	B.26
	Our staff participates in international conferences abroad.
	1
	2
	3
	4
	5

	B.27
	 International conferences improves on staff teaching  
	1
	2
	3
	4
	5

	B.28
	I international conferences improves on staff research
	1
	2
	3
	4
	5


SECTION C: QUALITY OF HIGHER EDUCATION 
Please tick an option that accurately reflects your opinion. Use the scale; 1=strongly disagree, 2-Disagree, 3-Undecided,   4-Agree, 5- strongly Agree.
For each statement, Begin with; “I think…..
	No
	Stakeholders Satisfaction
	SD
	D
	UD
	A
	SA

	C.1
	Our graduates are employable
	1
	2
	3
	4
	5

	C.2
	Our graduates are intellectually transformed 
	1
	2
	3
	4
	5

	C.3
	Our  graduates contribute  to regional development
	1
	2
	3
	4
	5

	C.4
	Our graduates are more innovative 
	1
	2
	3
	4
	5

	C.5
	Our graduates are self-reliant 
	1
	2
	3
	4
	5

	
	Research Competitiveness
	SD
	D
	UD
	A
	SA

	C.7
	Our graduates increased the research publication 
	1
	2
	3
	4
	5

	C.8
	We have  increased  capacity for research grant attraction
	1
	2
	3
	4
	5

	C.9
	We have improved in international research ranking.
	1
	2
	3
	4
	5

	C.10
	 My institution is attracting research consultancies
	1
	2
	3
	4
	5

	C.11
	Our University’s publication cited internationally.
	1
	2
	3
	4
	5

	
	Internal Competitiveness
	SD
	D
	UD
	A
	SD

	C.12
	I think 95%  of  Students’ pass their courses
	1
	2
	3
	4
	5

	C.13
	I think 95%  of students do  complete their courses
	1
	2
	3
	4
	5

	C.14
	I think  95% of students   do not drop from their courses
	1
	2
	3
	4
	5


APPENDIX B
SURVEY QUESTIONNAIRE FOR STUDENTS
INTERNATIONALIZATION AND QUALITY OF HIGHER EDUCATION IN AFRICA: CASE OF UGANDA AND NIGERIA


I am Lawrence Okello, a master’s degree student from Uganda Management Institute undertaking the above comparative study. I request you to kindly fill in this questionnaire using the guideline below. Your responses will be treated with utmost confidentiality. 

SECTION A: BACKGROUND INFORMATION

Please tick one option regarding your background.

1. Your sex:     1. Male                       2. Female     

2. Age range: 1. 16-25          2. 26-30          3. 31 and above                    

3. Mode of academic program being attended:

                         1. Full time. 
                         2. Distance
                         3. Online
                         4.Branch campus affiliation

 4. College/Faculty of the student:

                          1. Education
                          2. Humanities and social sciences
                          3. Science and Information Technology
                              
5.Origin of the student: 
                             1. National
                             2. International

6. Year of study:

                             1. Third year
                             2. Fourth year
SECTION B: Internationalization of Higher Education. 

For each statement below, please tick one alternative that corresponds with your opinion. Use the following scale: 1=strongly disagree (SD), 2=Disagree (D), 3=Undecided (UD), 4=Agree(A), 5=strongly agree(SA).
For each question, begin with a phrase; “I think…….”
	No
	Academic Programs’ Content
	SD
	D
	UD
	A
	SA

	B.1
	Courses are organized in modules in all faculties
	1
	2
	3
	4
	5

	B.2
	Modular courses are attractive to students
	1
	2
	3
	4
	5

	B.3
	We have courses which use international curriculum
	1
	2
	3
	4
	5

	B.4
	 International curricula are marketable
	1
	2
	3
	4
	5

	B.5
	We study competency based courses
	1
	2
	3
	4
	5

	B.6
	competency based courses are marketable
	1
	2
	3
	4
	5

	B.7
	We attend courses linked to professional development
	1
	2
	3
	4
	5

	B.8
	Professional curricula is marketable 
	1
	2
	3
	4
	5

	B.9
	Our Institution has  an approved foreign curricula
	1
	2
	3
	4
	5

	B.10
	Foreign curriculum is marketable
	1
	2
	3
	4
	5

	
	             Academic Program Delivery
	SD
	D
	UD
	A
	SA

	B.11
	Distance courses are offered in my institution.
	1
	2
	3
	4
	5

	B.12
	Students value distance courses just like full time courses
	1
	2
	3
	4
	5

	B.13
	Other students of my institution study at branch campus
	1
	2
	3
	4
	5

	B.14
	I value standards in branch campuses just like in main campus
	1
	2
	3
	4
	5

	B.15
	Online courses  are  offered in all faculties
	1
	2
	3
	4
	5

	B.16
	We value online courses just like full time courses
	1
	2
	3
	4
	5

	B.17
	My institution runs cross-border courses
	1
	2
	3
	4
	5

	B.18
	I believe that cross-border courses are valuable
	1
	2
	3
	4
	5

	
	             Staff Mobility
	SD
	D
	UD
	A
	SA

	B.19
	I am proud that staff are professionally  trained abroad
	1
	2
	3
	4
	5

	B.20
	I believe that staff trained abroad have better skills in teaching 
	1
	2
	3
	4
	5

	B.21
	Our staff  provide support to international development projects abroad
	1
	2
	3
	4
	5

	B.22
	I believe that technical assistance improves staff teaching skills.
	1
	2
	3
	4
	5

	B.23
	 I benefit from the experience from sabbatical leave in teaching
	1
	2
	3
	4
	5

	B.24
	 I believe that Sabbatical leave impacts on my research skills.
	1
	2
	3
	4
	5

	B.25
	I take pride when my lecturers attend l conferences
	1
	2
	3
	4
	5

	B.26
	I benefit from staff attendance of conference in teaching
	1
	2
	3
	4
	5

	B.27
	I benefit from staff attendance of conference in research
	
	
	
	
	


SECTION C: Quality of Education

Please tick one score that accurately reflects your opinion on quality of your institution. Use the Scale of; 1=strongly disagree (SD),   2=Disagree (D) 3=Undecided (UD), 4=Agree (A), 5=strongly agree (SA).
In this section, please begin with a phrase; “I think…………..”
	No
	Stakeholders Satisfaction
	SD
	D
	UD
	A
	SA

	C.1.
	Our graduates are employable.
	1
	2
	3
	4
	5

	C.2
	Our graduates are intellectually transformed 
	1
	2
	3
	4
	5

	C.3
	Our graduate skills contribute to regional development
	1
	2
	3
	4
	5

	C.4
	Our course contents are linked to regional development.
	1
	2
	3
	4
	5

	C.5
	Our graduates are innovative 
	1
	2
	3
	4
	5

	C.6
	Our graduates are self-reliant 
	1
	2
	3
	4
	5

	
	Research Competitiveness
	SD
	D
	UD
	A
	SA

	C.7
	Research publication increased lately in my Institution.
	1
	2
	3
	4
	5

	C.8
	Research grants attracted in my institution increased lately
	1
	2
	3
	4
	5

	C.9
	My institution has improved in international ranking
	1
	2
	3
	4
	5

	C.10
	My institution has attracted research consultancy lately
	1
	2
	3
	4
	5

	C.11
	Our scholarly articles are being cited internationally
	1
	2
	3
	4
	5

	C.12
	My institutions’ publications are cited in international journals
	1
	2
	3
	4
	5

	
	        Internal Competitiveness
	SD
	D
	UD
	A
	SA

	C.13
	 I think  95%  of  Students’ pass their courses here
	1
	2
	3
	4
	5

	C.14
	I think 95%  of students complete their courses on time here
	1
	2
	3
	4
	5

	C.15
	I think  95% of students   do not drop from their courses from here
	1
	2
	3
	4
	5


APENDIX C: KEY INFORMANTS INTERVIEW GUIDE
I am Lawrence Okello, a student from Uganda Management Institute undertaking the above comparative study for an award of Master degree of Management Studies in higher Education leadership and Management. I request you to kindly avail me 25 minutes to respond to the questions below. Your responses will be treated with utmost confidentiality
Section A:  Back ground Information

A1. Your Sex……………………………

A2. Years served in the institution …………………

A3.  Your current Title ……………………………..

Section B:  Internationalization of Higher Education
Sub-theme i: Academic program content

B1.   In response to challenges to classroom space, mass enrolment and the need to serve far distance students, how have your organized your program delivery?
B2. How do those approaches listed above satisfy your stakeholders?
B3. Why do you think those modes of delivery satisfy the stakeholders?
B4. How are your approaches of program delivery linked to research competitiveness?

B5. How the improvements in your research are linked to changes in academic program delivery changes?

B6. How have academic curricula affected your internal performance in terms of failure, completion and attrition rates?

Sub-theme ii:  Academic program content

B7. How have you adopted your program content to reflect changes in the society?

B8. How does your program content provide stakeholders satisfaction in the long run?

B9. With changes in your programs content, have you realized better research outcomes?

Sub-theme iii: Staff mobility. 

B10. How would you describe your staff mobility activities?

B11. What are the forms of staff mobility activities in your institution?

B12. Do you think staff mobility leads to better research competitiveness?

B13. How has your academic content affected your internal performance in terms of failure, completion and attrition rates?

Section C:   Quality of Higher Education

 C1. Comment on the nature of graduate quality that your institution produces.
C2. What are the common problems that your graduates meet when they complete their courses?

C3. How has your university been competitive in managing the research functions? 
C4. What was the linkage between your course program delivery modes and research outcomes?
C5. What was the linkage between staff mobility and your quality?

C6. How does academic content, academic delivery and staff mobility affect internal quality of your institution?

APPENDIX D
DOCUMENTARY REVIEW GUIDE
	S/No
	Guiding Items
	Observed

	
	
	Yes
	No

	1.
	Quality Assurance framework for both Uganda and Nigeria
	X
	

	2.
	Curriculum  Design Policy for both Makerere University and University of LAGOS, AKOKA
	X
	

	3.
	Strategic Plans for Makerere University and University of LAGOS, AKOKA.
	X
	

	4.
	Research policy for Makerere University and University of LAGOS, AKOKA.
	X
	

	5.
	Annual Performance Report for both Makerere University and  University of LAGOS, AKOKA
	X
	

	6.
	Undergraduate tracer studies for Makerere University and University of LAGOS, AKOKA.

	X
	

	7.
	Enrolment statistics for Makerere University and University of LAGOS, AKOKA
	X
	


APPENDIX E
DETERMINING SAMPLE SIZE FROM STUDY POPULATION
	N
	S
	N
	S
	N
	S
	N
	S
	N
	S

	10
	10
	100
	80
	280
	162
	800
	260
	2800
	338

	15
	14
	110
	86
	290
	165
	850
	265
	3000
	341

	20
	19
	120
	92
	300
	169
	900
	269
	3500
	246

	25
	24
	130
	97
	320
	175
	950
	274
	4000
	351

	30
	28
	140
	103
	340
	181
	1000
	278
	4500
	351

	35
	32
	150
	108
	360
	186
	1100
	285
	5000
	357

	40
	36
	160
	113
	380
	191
	1200
	291
	6000
	361

	45
	40
	180
	118
	400
	196
	1300
	297
	7000
	364

	50
	44
	190
	123
	420
	201
	1400
	302
	8000
	367

	55
	48
	200
	127
	440
	205
	1500
	306
	9000
	368

	60
	52
	210
	132
	460
	210
	1600
	310
	10000
	373

	65
	56
	220
	136
	480
	214
	1700
	313
	15000
	375

	70
	59
	230
	140
	500
	217
	1800
	317
	20000
	377

	75
	63
	240
	144
	550
	225
	1900
	320
	30000
	379

	80
	66
	250
	148
	600
	234
	2000
	322
	40000
	380

	85
	70
	260
	152
	650
	242
	2200
	327
	50000
	381

	90
	73
	270
	155
	700
	248
	2400
	331
	75000
	382

	95
	76
	270
	159
	750
	256
	2600
	335
	100000
	384


Source: Adapted from Krejcie & Morgan (1970).

APENDIX F
 COMPUTATION FOR VALIDITY AND RELIABILITY INDEX 
Content Validity Index =     Total number of items rated as valid/ Total number of items in the instruments
Content Validity Index Computations  
	KYAMBOGO UNIVERSITY                                              
	Students
	Academic Staff
	Administrators



	Number of Items rated valid
	36
	35
	12

	Total number of items in the Instruments
	  42
	42
	16


 CVI for Students                      CVI for academic staff      CVI for academic administrators

         32/24= 0.76                                        35/42 = 0.83                           12/16=       0.75   

	LAGOS STATE UNIVERSITY                                                   
	Students
	Academic Staff
	Academic 



	Number of Items rated valid
	36
	30
	14

	Total number of items in the Instruments
	  42
	  42
	    16


CVI for Students                      CVI for academic staff      CVI for academic administrators

         32/24= 0.85                               30/42 = 0.71                           14/16=   0.875   
Since all the content of questionnaires achieved scores beyond 0.70, the research instruments were considered valid                                                                          

APENDIX G:RESEARCH COVER LETTER FROM UMI
[image: image10.jpg]M[I UGANDA MANAGEMENT INSTITUTE

Telephones: 256-41-4259722 /4223748 /4346620 Plot 44-52, Jinja Road
256-31-2265138 /39 /40 P.O. Box 20131
256-75-2259722 Kampala, Uganda

Telefax: 256-41-4259581 /314 Website: http://www.umi.ac.ug

E-mail: admin@umi.ac.ug

Your Ref:

Our Ref:

G/35 05 November 2014

TO WHOM IT MAY CONCERN

MASTERS IN MANAGEMENT STUDIES DEGREE RESEARCH

Mr. Lawrence Rafaih Okello is a student of the Masters Degree in
Management Studies of Uganda Management Institute 32" Intake 2013/2014
specializing Higher Education Leadership and Management, Reg. Number
13/MMSHEL/32/021.

The purpose of this letter is to formally request you to allow this participant to
access any information in your custody/organisation, which is relevant to his
research.

His Research Topic is: ‘Internationalization and Quality of Higher
Education in Africa: A Comparative Study of Makerere University and
University of Lagos”

Stella Kyohairwe (PhD)
Ag. Head, Department of Political and Administrative Science
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