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ABSTRACT

The purpose of the study was to examine the contribution of the student loan scheme towards access to higher education at Makerere University with a view to improve efficiency of the loan scheme and benefit more nationals. To achieve this, the researcher adopted a cross-sectional research design and this was considered necessary for the effective accomplishment of the study. From a study population of the 220  respondents who the researcher targeted, a sample of 157 individuals was selected, and these included students of Makerere University only because this was the study case. The unit of inquiry included Higher Education Students Financing Board management, Ministry of Education officials and the students who have benefited from the loan scheme. To achieve this, the researcher administered questionnaires and carried out interviews to gather the data. The questionnaires proved to be both valid and the reliable. The quantitative data gathered from the field was entered and analysed using the SPSS programme. Statistical models such as percentages, correlations and regressions were used to address the research study objectives. Qualitative data, on the other hand, was analysed by considering the emerging themes in the research data. The findings revealed that there are positive relationships between all the independent variables, that is, Student Loan Coverage, Loan Repayment, Loan Targeting and the Access to Higher Education. The findings were as well proven by the Regression model.  Upon the basis of these findings, a number of the recommendations were made, such as the continuous assessment of the loans scheme for improvement. This will involve using the schemes of the developed nations for feedback. Another key recommendation that should ensure the sustainability of the entire programme is to continuously alert and sensitize the students on the scheme about the importance of repaying these loans. Failure to do this will mean the students will be eroding the chances of access to higher education that other students would benefit from. 
CHAPTER ONE

  INTRODUCTION

1.0 
Introduction

To address the issue of cost-sharing and supporting qualifying students who are unable to finance higher education, Uganda introduced the student loan scheme in 2014 under the name Higher Education Students’ Financing Board. This was intended as an alternative way of supporting students financially so that they could go through higher education without severe financial problems.
This study sought to examine the contribution of the student loans in promoting access to higher education at Makerere University. The contribution and effectiveness of the student loan scheme was the independent variable while the underlying purpose for which the scheme was created constituted the dependent variable. The student loan scheme was conceptualized with the human capital theory. Barr (2009) argues that according to Human Capital theory, expenditure on education is treated as an investment and not as a consumer item.  This chapter presents the background to the study, statement of the problem, purpose of the study, objectives, research questions, hypothesis, scope, and significance of the study.

1.1
Background to the study

1.1.1 
Historical background 

Student Loan Schemes in Higher Education are in operation in more than 70 countries around the world (Shen and Ziderman, 2009) but this number seems to be increasing every year. Johnstone and Marcucci (2010) found at least 13 Loan Schemes in Africa in 2009. Various reasons have been given for the renewed interest in Student Loans particularly in developing countries. In the view of Woodhall (1992), the renewed interest in student loan schemes is due to financial pressures on public budgets, governments giving higher priorities to primary and secondary education and trying to increase cost-sharing in higher education, attempts to improve the efficiency of higher education, and believing that loans would result in a more equitable sharing of the costs of higher education. 

In most countries of Africa, the system of higher education inherited at independence, and continued for three decades, had a single national university catering for a small number of students whose tuition and accommodation were fully covered by the state. Access was based on examination performance, admission related to the requirements of the civil service, and the overwhelmingly youthful and male student body pursued full-time degree courses within a rigid term structure, with progress measured and achievement conferred by annual and all-determining examinations. Management was centralized and hierarchical, academic quality high, resources for research and learning abundant, largely elitist. Students contributed little by way of service, and had their study and leisure supported by attendant staff, more numerous than the academic faculty. Universities, except in South Africa, had no tradition of fees or student loans (Coleman and Court 1993).In direct and indirect ways, universities were subordinated to the state in matters of internal governance, as well as policy, finance and student intake and distribution (Eisemon and Salmi, 1993). Students’ loans particularly in low and middle-income countries support the above requirements. 
 
In Africa there are a number of countries that have introduced student loan schemes. These include Kenya, Rwanda, South Africa, Ghana, Botswana, Nigeria, Tanzania, Zimbabwe and Uganda that introduced the scheme in 2014, among others. In East Africa, it is only Burundi that does not have a student loan scheme. Many countries in Africa, including Zambia, Rwanda and Zimbabwe, are reforming the existing programmes.

Makerere, the oldest university in East Africa, was established in 1922, and offered free University education. The government covered all costs and controlled all policy. An attempt to introduce cost-sharing in 1990 was opposed with demonstrations, a boycott of classes, the death of two students and the closure of the University for the first time in its history. When it re-opened the following year, a "needy students" scheme, based on the principle that poorer students could contribute to the cost of their education through service to the university, foundered on student resistance and the difficulty of identifying who were the truly needy. Since then there have been several attempts to support students in cost-sharing in order to increase access to higher education.
There is therefore need to support the efforts being carried out by the government in financing students through the loan scheme. This will be one way of ensuring that the policy objective of the education sector of increasing access to education is met.

1.1.2 
Theoretical background

The theoretical justification for loans is that higher education is a profitable private investment, offering graduates high returns in the form of better job opportunities and higher lifetime earnings. Loans give potential students from poor families, who would otherwise be denied access to higher education due to poverty, the chance to invest in their own future by providing them with financial aid when it is needed and allowing them to repay it when they can afford to do so.

Human Capital Theory and Students’ Loans

Barr (2009) argues that according to Human Capital Theory, expenditure on education is treated as an investment and not as a consumer item. An individual acquires this human capital in schooling and post-school investment and on-the-job training. Efforts are made in Uganda to encourage cost-sharing and loan scheme in order to increase number of educated people because it is believed that highly trained and skilled manpower is the pivotal element for real development (Ishengoma, 2004). Schultz (1962) supports the theory by saying that “…Increase investment in human capital increases individual productivity and income, and concurrently lays the technical base for the type of labour force necessary for economic growth in modern industrialized society”.

Research by Snooks (2008) supports the view that there has been increasing awareness that human capital, when combined with other factors of production, can be an important factor in economic development. This study also agrees on human capital theory because of the belief that people constitute the most important resource in any organization. It is people who act on other resources such as money, machines, materials and methods that enable organizations to function. Robbins (2009) also argues that organizations can survive without other resources, but they cannot survive without people. For organizations to achieve good end result, much of the investment must be directed on human beings. Students’ loans will encourage more students to get education through increased enrolment. Loan recovery should be emphasized in order to finance other needy and qualified students. Loan coverage, targeting and size have to be effective for the success of the students’ loans in increasing access to higher education in Uganda.
1.1.3
Conceptual background

This study limits itself to a number of concepts in the area of student loan schemes. The concepts are those that have been consistently raised by scholars when considering the countries where student loan schemes have been previously employed.  The section further indicates the dimensions of the Higher Education Loan scheme that literally determine access. 

Access to Higher Education: Scholarly literature states that Access to Higher Education has been widely defined as the phase of enabling consumption of Higher Education at institutions other than the primary education level players (Harvey, 2004). The main dimensions of Access to Higher Education have been reported as Broadening access, Deepening access and Student Retention and Successful Completion. 

Broadening of Access to Higher Education pertains to the policies that have been put in place to ensure that the greater numbers of students access higher education. While most countries have polices that are not revised over long periods of time, it is very important that these policies are revised on a periodic basis.  Though making the policies less stringent could mean a flooding of the educational institutions and has thus been criticized, this enables the country to tap the resources from a wider variety of students (Robbins Report: Committee on Higher Education 1963). 

Deepening of access, on the other hand, entails making sure that reasonable percentages of the students from otherwise neglected socio-economic groups are given an opportunity to access higher education. The emphasis in this case is to alter the composition of the student group that has access to education rather than placing emphasis on the numbers as in the case of Broadening of Access. The Deepening of Access helps a more socially balanced group of students to benefit from the student loan. 

Retention and Successful Completion. Simply having the students acquire the loans and then have them drop out of the study programmes before completion means that the student loan programme has not attained its desired objectives. It is therefore in the interest of the student loan awarding bodies to attract and retain students who have the interest and capacity to complete the study courses that they have enrolled for at the university. 

Student Loan Coverage: This variable was covered using the following dimensions: Eligibility, Academic Value and Loan Objectives. Eligibility:  In an environment where dishonesty is so common, it can be quite challenging for the Student Loan awarding institutions to identify the students for whom these loans are actually meant (Noble and Henderson, 2008). It is therefore necessary to have controls and standard criteria that shall be used to award these loans to the relevant groups. 

Academic Value: The student loan shall be very useful and add value both academic and otherwise to the student. The Academic value will be most necessary when the student gets into the workforce. It is this the ability of the student loan recipients to translate the value they have received from to the actual workplace that will eventually be reinforced by rewards from the employers and others for whom this student works Dulebohn (2009) 

Loan Objectives: A number of objectives are normally pursued by the institutions that award the student loans. An example is the cost-sharing objective where by the loan covers the tuition fees, is restricted to public universities but is neither highly subsidized nor confined to a specific target group (Ziderman, 2013). One underlying objective that is always characteristic of the student loans is the need to fund student tertiary and university education. 
Loan Targeting: Loan targeting to identify the potential student loan beneficiaries has been conceptualized as consisting of Student Identification, Verifying Student Information and Student Targeting Plan. Under loan targeting, it is essential to verify and cross-examine the information received from the potential beneficiaries for honesty and the need for assistance. Harvey (2004) contends that a good strategy for targeting students should be able to avail a student loan beneficiary group that is generally composed of a mixture of social classes such as ethnic and religious groups. However, in the course of loan targeting, the professional standards and controls governing the award of student loans should never be compromised. 

Loan Repayment Conditions: After the award of the student loan, the awarding institution would desire to have the students who have benefited pay back the money. Failure to pay back the money means the fund cannot be sustained. Some of the strategies that have been employed to ensure repayment include the Retention of student awards, Control and the flexibility of the repayment terms. Reflecting on the work of Livingstone (2003), these strategies help the Student Loan awarding body recover its funds in spite of the challenges that students may face after studying on credit, such as failure to get a job, and low income levels. The flexibility of the repayment schedule would allow the students to develop on a personal note while, at the same time, being able to pay (Baum and O’Malley, 2003).
1.1.4 
Contextual background

In 2005–2006, the government of Uganda introduced a new system, primarily to redress enrolment imbalance between the sciences and the humanities. In the new system, 75% of the 4,000 government-sponsored students are admitted on the basis of merit but must be studying subjects deemed crucial to national development: currently these are science and technology, law, the performing arts, and economics. The rest (25%) of the 4,000 are reserved to address equity gaps. A quota system was introduced for the best students in each district, persons with disabilities, and athletes of both sexes who meet the minimum requirements of specific institutions and programmes. Students who do not qualify for government sponsorship pay their own fees at public institutions (if they are admitted), enter private universities, or enter other tertiary institutions. The competition for state scholarships is therefore very keen and mainly favours children from the higher socio-economic strata whose families can afford good secondary schools. Government-sponsored students receive “free” university education including tuition, housing, and meals. Additionally, because of the merit-based entry mechanisms, these students are admitted on a preferred basis to professional courses such as law and medicine. This preference further contributes to the divide between the urban rich and the rural poor. Currently, less than 10% of the more than 70, 000 students in public universities are government-supported. While the higher education Gross Enrolment Ratio (GER) is still only at 5.4% (NCHE Report 2011), there has been an increasing demand for higher education. The response to the unprecedented growth in demand for higher education has been an expansion in service providers with the state playing an increasingly limited role as the number of private institutions and private students in public institutions keeps growing. According to the National Council for Higher Education, enrolment in public universities stood at 54,435 students by 2008. This figure represented 76% of total university enrolment. Makerere University, the largest public university, accounted for 75% of the total enrolment.

Of the 15,989 students admitted in Makerere in 2010-2011, only 2,015 (12%) were government-supported. Kyambogo University reports that only 2,485 (18%) of the 13,000 students enrolled in the 2010-2011 academic year were government-sponsored, while the number of private (that is, fee-paying) students has increased dramatically. The participation rates in higher education are still low.

During the FY 2010/11, the education sector was allocated UShs 1.243 trillion, out of which UShs 966.36 billion was recurrent and Shs. 208.66 billion was development budget. Government budgets in Africa have been inadequate to fund the actual needs of higher education despite its significance for social and economic development.

Participation in higher education in Uganda is low in both absolute and relative terms. The gross enrolment ratio in Uganda is 6.0 % (NCHE, 2010). This compares unfavourably with the African continental average of 6% (Caning and Chan, 2005). The world average is 26% and the preferred rate is 40% needed for economic takeoff. Access to higher education by the poor is still a problem. Furthermore, access to higher education is highly inequitable, since gender and socio-economic status affect the level of participation. In the face of serious financial resource constraints on higher education, Uganda has implemented some form of cost-sharing in the form of tuition fees. The government has permitted the introduction and subsequent expansion of private higher education providers. However, these strategies have also resulted in greater inequity. 

The funding of higher education is still a problem as universities receive less funds than it costs them to produce a graduate (NCHE Report 2010). In the face of serious financial resource constraints for higher education, the Ministry of Education has responded mainly in two ways. First, there has been a clear shift toward some form of cost-sharing of tuition fees. Such cost-sharing has taken the form of a dual-track system where a fee-paying system coexists with a free, government-sponsored scheme for some students. Second, the government has permitted the introduction and subsequent expansion of the private education sector. All these have not greatly increased access to university education.
During the 1990s and early 2000s, the Government of Uganda undertook public sector reforms that changed the landscape of higher education. There was enactment of the Universities and other Tertiary institutions Act 2001, which is an umbrella law governing all public universities and tertiary institutions in the country. As a result of these reforms, a number of private universities and other tertiary institutions have sprung up and this has had a positive multiplier effect to demand for higher education. There are now over 33 licensed public and private universities (5 public and 28 private universities) and 181 other tertiary institutions. Tertiary institutions have grown from 148 in 2006 to 181, with 130 (72%) being private and 51 (28%) being public institutions. The total enrolment in higher education institutions stands at 179,000 students. This is still low as the gross enrolment ratio is now 6% (NCHE State of Higher Education in Uganda Report 2010).
The higher education subsector in Uganda is composed of two tiers, (a) degree awarding universities, and (b) other tertiary institutions, commonly referred to as the technical subsector, which offer diplomas and certificates. Institutions in both categories are further categorized into public and private. Public or state-funded institutions are established by an Act of Parliament; and the private institutions are chartered, licensed, or unlicensed. By 2011, Uganda had 176 higher education institutions, 51 of them public. The university tier had 28 institutions – five public, and 23 private universities (NCHE Report 2011).

There are three main avenues for entering the university system. In the first, secondary school graduates with two principal passes in the Uganda Advanced Certificate of Education Examination (A-levels), can be admitted directly into the university. In the second avenue, holders of diplomas (from the vocational education system) are “considered” for entry and may be admitted depending on the “quality” of their performance/pass at their previous institutions. Third, is the “mature entry scheme” for lifelong learners and adults who missed the opportunity for direct entry through the formal school system. The state reserves 4,000 positions annually for students admitted into the five public universities for whom the government provides scholarships. The system is merit-based. Students with the highest grades are admitted with scholarships based on the individual requirements of the institutions and the faculties where the students are to be based. The 4,000 students represent less than 10% of the students who qualify for university entry (Ministry of Education and Sports Policy Statement 2012).
In the recent years, the World Bank has supported student loans projects in several nations. For example, starting 1992, the Bank signed a loan to assist in the conversion of the Venezuelan Scholarship Foundation, Fundayacucho, to a student loan institution. In 1996, a second student loan project was signed in Jamaica; and in 1998 a student loan project was negotiated in Mexico. In 1997 a national student loan guarantee programme was conceptualized in Hungary. In order to bring about revenue diversification and autonomy, and to make higher education more equitable two of the largest commercial banks expressed interest in originating and servicing education loans with guarantee of repayment from semi-private, autonomous agencies. The Mexican government's long-term goal is to achieve the required increases in the tertiary enrolment rate in addition to improving access. In this context, the Mexican government is very keen to increase demand-side financing--that is, financing students rather than institutions, to improve access to higher education, particularly for academically qualified but financially needy students; and to develop more effective and financially sustainable student loan institutions.
In China, student loan schemes have emerged as a part of the student aid package associated with the introduction of tuition in all public universities in 1997. Students are now expected to contribute 10% to 25% of unit cost by way of fees. Several universities provide interest-free loan schemes with funds from both the central government and the local authorities, to help students cover living expenses. However, there exist some difficulties with regard to the Chinese loan system, viz., a cultural reluctance to borrow money, defaults resulting from the requirement that students repay loans by the time they graduate, lack of funding, etc.
Improving the efficiency and viability of existing student loan programmes while broadening their coverage is a major challenge for developing countries. Despite the poor performance of many systems, the positive experience of countries like Columbia and the Dominican Republic,  Kenya, Ghana, South Africa, for example, show that it is possible to design and administer financially sustainable programmes if effective collection programmes, appropriate interest rates, and income-contingent schemes can be made operational.

Individual loans should be sufficiently large to meet the needs of the students at whom the scheme is directed. In many schemes, loan size falls short of student needs for education and living expenses. The implication of small loan size is that higher education remains beyond the means of the very poor, thus largely defeating the purpose of the scheme. For the loan scheme to increase access, there must be sufficient total available funding; information on student financial needs and equitable distribution policies.
1.2 Statement of the problem
Governmental funding for tertiary education has been declining over the years largely due to the financial constraints brought about by the unprecedented growth at the lower levels of education (Universal Primary Education and Universal Secondary Education schemes). In 2014, a total of 45,000 students were admitted at both public and private universities. Out of these, 4,000 were given government scholarships and 1,200 were given student loans. This implies that the remaining 39,800 students who did not benefit from either scheme, had to fund their own university education. This occurrence is not new but has been the trend in Uganda’s university education landscape. This can be noted from the 2012/2013 academic year when out of 43,000 students admitted to universities, only 4,000 (9%) were sponsored by government, implying that 91% had to go for self-sponsorship. However, it has been raised that there is a high attrition rate (20%) of the privately-sponsored students at Makerere University. Therefore there is need for help to the private students in form of student loans.

It is against this state of affairs that the government has introduced the students’ loan scheme though its coverage is still quite low. The low coverage has been observed in spite of the publicity by government using the mass media to communicate the opportunity that students could have using the student loan scheme. The low coverage is evident from the fact that for the first phase of 2014 only 1,200 students were granted the loans. This situation, if not arrested, will mean that the poor students cannot afford the higher education and therefore the majority resort to low-income jobs. Worse still, some may resort to other sorts of crime, causing injury to other people. This has raised concern whether the scheme’s objective of increasing access to higher education will ever be achieved. Therefore, this study examined the contribution of the student loan scheme towards access to Higher Education.
1.3 
Purpose of the study
The purpose of the study was to examine the contribution of the student loan scheme towards access of higher education at Makerere University.
1.4
Objectives of the study

The study was guided by the following objectives:

i) To examine the relationship between student loan coverage and access of higher education in Uganda;

ii) To investigate the relationship between students loan targeting and access of higher education in Uganda;

iii) To examine the relationship between the student Loan Repayment Conditions and access of higher education in Uganda.
1.5 
Research questions

The research was guided by the following research questions:

i) What is the relationship between student loan coverage and access of Higher Education in Uganda?

ii) What is the relationship between student loan targeting and access of Higher Education in Uganda?

iii) What is the relationship between the Student Loan Repayment Conditions and access to Higher Education in Uganda?
1.6  
Hypotheses

The following hypotheses were derived:

i) There is a positive relationship between student loan coverage and access of higher education at Makerere University. 

ii) Student loan targeting positively contributes to access to higher education in Makerere University.

iii) Student Loan Repayment Conditions significantly affect access to higher education at Makerere University.
1.7
Scope of the study
1.7.1 
Subject scope: 

The study examined the contribution of the student loan scheme towards access of higher education at Makerere University-Uganda. On a more specific note, the researcher examined the effect of Loan Coverage, Loan Targeting and Loan Repayment Conditions on the Access to Higher Education at Makerere University in Uganda.
1.7.2 
Geographical scope 

The study was conducted at Makerere University at the various colleges of the University; the Ministry of Education, Science and Technology and Sports headquarters and the Higher Education Students Financing Board located in Kampala, Uganda.
1.7.3
Time Scope

The time scope for the study was for the loans awarded in the Academic Year 2014/15, being the first time that loans of this kind have been awarded to Ugandan students.
1.8
Significance of the study

i. The study is expected to add more knowledge to the already existing literature on the contribution of the student loan scheme towards access of higher education at Makerere University.


ii. The study findings are expected to enhance further research in the area of the contribution of the student loan scheme towards access of higher education at Makerere University in Uganda and internationally.

iii. The study is expected to enable the identification of the loan coverage, targeting and size that are critical for increasing access to higher education in  Uganda.

iv. The university will benefit from this research by improving on its financing strategies, thus increasing access of education that will propel economic development in the country.
1.9
Conceptual Framework


Developed from Ziderman (2013); Harvey (2004) and Shen and Ziderman (2009).

Adrian Ziderman (2013) states that access is a process of enabling entry into higher education.  According to Harvey (2004), student loans are divided into three types: cost-sharing, social targeting and student independence. Government-sponsored student loan schemes around the world differ in the central objective pursued. Identifying the underlying objective of a particular loan scheme is therefore important because this will have implications for many central aspects of the scheme. These include: whether loans are offered for tuition, living expenses or both; the appropriate level of loan subsidy (if any); the need for targeting (confining eligibility to particular student categories); loan allocation and rationing procedures where loan funding is limited.

But the objective of a given scheme, and how this affects the operation of a scheme, will also have strong implications for the effect of the loans on access. Ziderman (2013) looks at access in four different perspectives and how the availability of government loans may positively impinge on access. The four aspects of access are –broadening access; deepening access; retention and successful completion; and maintaining enrolment ratios.
1.10
Operational Definitions

Higher Education means post-secondary education course of study or programme leading to award of a certificate, diploma or degree.

Student Loan means a loan offered to students which is used to pay off education-related expenses, such as tuition, functional, research fees and other tertiary institution expenses and must be repaid.

Broadening of the access to higher education pertains to the policies that have been put in place to ensure that greater numbers of students in the country access the higher education. 

Deepening of the access means ensuring that reasonable percentages of the students from otherwise neglected socio-economic groups are given an opportunity to access higher education in order to help a more socially-balanced group of students to benefit from the student loan. 

Student retention and successful completion:  This refers to the extent to which learners remain within a higher education institution, and complete a programme of study in a pre-determined time-period.

Student Loan Coverage: This means the component of expenses that the student loan shall cover, whether tuition alone or including other expenses such as accommodation, meals and books; and also geographical coverage.

Loan Targeting means methods of identifying the potential student loan beneficiaries.

Loan Repayment means that a loan obtained by the student is repaid to finance other students.

CHAPTER TWO

LITERATURE REVIEW

2.0
Introduction 

In this chapter, a review of related literature is done in accordance with the study objectives. The literature review was done by exploring the work that has been done by the various researchers in the areas related to the study and exploring the necessary relationships. The relationships are presented as per the research study objectives in this section. 
2.1
Student Loan Coverage and Access to Higher Education

Student loan programmes have been developed in various forms in over fifty countries throughout the world (Albrecht and Ziderman, 1992). Many student loan schemes are not working well and critics question whether student loans are feasible in developing countries. However student loans have been widely advocated as a way of financing the private costs of investing in higher education and many countries in the world have loan schemes that enable students to borrow from the government agencies or commercial banks in order to finance their tuition fees or living expenses, and to repay the loans after graduation. Most loan schemes offer government guarantees and some form of interest subsidy, and in many countries students receive financial support through a combination of loans, grants, scholarships and bursaries (Woodhall, 1992). 

In some countries,  small-scale loan schemes  were introduced  60 or 70 years ago; but loans were introduced on a significant scale in the 1950s and 1960s  in many developed countries (Canada, Denmark, Sweden and the USA) (Woodhall, 1992). There are now more than thirteen countries in Africa operating the student loan schemes that offer loans to students pursuing undergraduate or post-graduate studies. There is a sharp disagreement about whether student loan schemes are feasible, whether they can even work successfully, particularly in developing countries and, if so, how best to design and manage student loan programmes effectively. In general, developing countries’ student loan programmes have been used to assist with student tuition fees and living expenses and typically cover a big percentage of the total student population. According to Kasozi (2009), to increase access to higher education for children from poor homes, a loan scheme will be one of the panacea to their problems of rising fees for higher education. Students’ loans should be given to eligible students to pursue higher education in higher learning institutions. However, the loans should target the poor and needy students.

Identifying the underlying objective of a particular loan scheme is therefore important because this will have implications for many central aspects of the scheme. These include: whether loans are offered for tuition, living expenses or both; the appropriate level of loan subsidy (if any); the need for targeting (confining eligibility to particular student categories); loan allocation and rationing procedures where loan funding is limited. But the objective of a given scheme, and how this effects the operation of a scheme, will also have strong implications for the effect of the loans on access. Ziderman (2013) looks at access in four different perspectives and how the availability of government loans may positively impinge on access. The four aspects of access are –broadening access; deepening access; retention and successful completion; and maintaining enrolment ratios. Improving the efficiency and broadening the coverage of the student loan coverage is a recipe for the success of any loan scheme.

Studies have shown that student loans are educational investments. Psacharopoulos (1996) argues that if returns to education increase demand for higher education, then as a result, the flow of private resources into education through tuition charges increases.

Secondly, he argues that loans improve resource allocation for developmental courses in an economy. His argument, however, does not account for cases where the student is admitted to courses that they did not opt for, especially in developing countries where the facilities are limited. Third, with selective scholarships added, loans improve student selection and equity since poor students compete for places in higher education. This study therefore, as a first of its kind, has identified the weaknesses in the selection of students for the loan scholarship and goes ahead to raise strategies for combating these weaknesses.
2.2
Student loan Targeting and access of Higher Education

Student loan schemes may serve the more deliberate role of increasing the accessibility of the poor and of other marginal groups to higher education. When targeted specifically at such disadvantaged groups, loan schemes, particularly where they are substantially subsidized, may lead to greater access of the poor to university education, thus contributing to social equity. In many countries, the relatively low enrolment of the poor and disadvantaged youth in tertiary education is a social concern. Increasing the access to university education among these segments of the population has become a major element in educational and social policies. The financial constraints largely play to the low enrolment in countries that are operating student loan schemes and there has been a broad consensus on the need to offer financial incentives to the poor, potential students not only to overcome the burden of the fee payment and living expenses, but also to offset both parental resistance to reductions in family income and fear that the benefits of the educational process may not be sizeable (Ziderman, 2013). The provision of the financial aid therefore may be regarded as a necessary, though not sufficient condition for achieving greater participation of the poor. The traditional and most effective method of enhancing the educational access of the poor has been through the provision of means tested grants to cover either tuition fees or living expenses. The use of loans rather than grants, proactively targeted at the poor, offers a method that may increase access of the poor and reduce, or at least contain, public expenditure on student support over the longer term, as loan repayments build up. To be effective in increasing the higher education access of the poor, loans may need to be made available under soft lending conditions.
Means-tested financial assistance and loans are being introduced in order to maintain accessibility in the face of increasing costs borne by students and families in the form of tuition and living expenses. Many countries are neither willing nor politically able to shift cost onto students and families without some measures to preserve accessibility and equity, hence financial assistance in the form of grants and/ or loans becomes part of the revenue supplementation reform agenda. The mere introduction of fees, scholarships, and loans, assures neither cost recovery for the government, nor equality of access for the students. Each of these reforms must consider both the real ultimate shift in the cost burden, as well as the consequences (especially to enrolment behaviour) of that shift. For example, Vietnam introduced fees in higher education in 1989 varying more by field of study and the particular institution attended than by family income.  Presumably, the intent was as much to shape enrolments by sector and field of study and to maximize the student and parent contribution as to maximize accessibility. Loans were introduced in 1994 and scholarships are also in place--and here again access to disadvantaged students remains an issue. What is needed in a system like this, therefore, is a coordinated system that is transparent, equitable and targets financial assistance effectively on the basis of family income.

The aim of the student loan scheme is to target the poor and ethnic minority groups who may not afford higher education. Students are given loans to cover the pedagogical expenses such as the tuition fees and functional fees while the students meet the living and other expenses. Different countries have different models. While others are needy-based, others are expanded to cover different categories of beneficiaries, for instance civil servants. The scheme normally targets students enrolled in tertiary institutions. The governments normally design and implement equitable and effective systems of students support to help those who would otherwise be denied access to higher education due to poverty and financial need. Student support may take many forms. Most governments either provide grants which may be called scholarships or bursaries and which may be means tested or targeted in other ways (Woodhall, 2004) or provide and guarantee loans that must be repaid after the student graduates or a combination of grants for the very poor students and loans for the needy. Diversifying the programme with the focus on actual students’ needs, careful targeting of loans and grants on those with demonstrated need, after graduation and the like controls costs while also broadening access.
A student loan scheme may serve a more active and deliberate role in increasing the participation of the poor and of other marginal groups in higher education (Ziderman, 2013). In Uganda, the relatively low enrolment of the poor and disadvantaged youth is a cause for social concern. There is need to offer clear financial incentives to the poor and potential students  not only to overcome the burden of fee payment and living expenses but also to offset  both parental resistance  to reductions in family incomes and the fear that  the benefits  may not be sizeable.

The loans that target the poor increase access of the poor; therefore loans may need to be made available under soft lending conditions. The loans must be carefully targeted to reach the poor and other disadvantaged groups. 

2.3
Student Loan Repayment Conditions and Access to Higher education in Uganda

The theoretical justification for loans is that higher education is a profitable private investment, offering graduates high returns in the form of better job opportunities and higher lifetime earnings. Loans give potential students from poor families, who would otherwise be denied access to higher education due to poverty, the chance to invest in their own future by providing them with financial aid when it is needed and allowing them to repay it when they can afford to do so.

Arguments in favour of repayable loans are based on both efficiency and equity. Efficiency arguments for loans rather than grants are that loans will reduce demands on the government budget and on the taxpayers; provide additional resources to finance the expansion of higher education to widen access and increase students’ motivation by making them aware of the costs of higher education and requiring them to evaluate both costs and benefits in the light of the obligation to repay the loans.

The equity arguments also focus on costs and benefits, concluding that since most university graduates can look forward to substantially higher lifetime incomes as a result of their education, those who benefit from higher lifetime income than average earnings should not be subsidized by taxpayers with average or below average earnings. 
Despite the positive arguments justifying student loans as outlined above, lending to students still has imminent shortcomings. Johnstone and Marcucci (2007) point out that the major problem with lending to students, especially to needy students in poor countries, is the absence of either credit-worthiness or collateral. The need for collateral from the government or parents is therefore fundamental if students are to have access to such loans. The experience with most developing countries in the event of default is that it is extremely rare that the government recovers its loan value through taking over family assets. The loans are mostly written off (World Bank, 2008).

Woodhall (2001) maintains that student loans can only help facilitate recovery and improve quality if they are efficient and well-designed. Though many student loan programmes in Africa may have been well designed, they generally lack efficiency. She provides certain criteria that student loan programmes should meet while trying to promote equity and efficient cost recovery. These are: efficient institutional management; effective financial management; effective criteria used in determining eligibility; provision of information on terms and conditions of loans; adequate legal frameworks; and effective loan collection.

Student loans are a prudent means by which recurrent costs in higher education can be met. But studies have shown that while most governments may be well versed in raising funds through debt financing, they are typically far less familiar with and efficient in the processing of loans (Woodhall, 2004). They are worse still in servicing and collecting student loans; indeed, most government-administered programmes have notoriously high default rates. Albrecht and Ziderman (1992) report that average rates of loan recovery were as high as 67% in Sweden and Barbados, but as low as 10% in Kenya and Venezuela. Kenya has, however, since introduced significant reforms to boost loan recovery though higher education is still largely publicly financed, with the Higher Education Loan Board (HELB) receiving about 50% of its funds from the Ministry of Finance (HELB Review, August 2002). Attempts to shift part of the costs of higher education from the state to students or parents has re-emphasised the important role of student loans in promoting efficiency and access to higher education. The World Bank particularly stresses that cost-sharing cannot be implemented adequately without a functioning student loan programme, where students borrow to finance their education (World Bank, 2008). Also, in order to minimize subsidy levels, government-financed student loan programs should typically charge interest sufficient to cover the government’s cost of borrowing as well as administrative costs (Hauptman, 1999). Detailed financial analysis for selected countries shows that the present value of repayment collected by loan programmes in developing countries constitutes a small percentage of loan value disbursed plus costs of administering. Hence, loan programmes have not reduced significantly the governments’ fiscal burden for higher education (Albrecht and Ziderman, 1992).

Private-sector lenders, on the other hand, require rates of return on student loans that are typically far higher than what most students can afford. To make loans politically acceptable, governments have to provide funds to buy down the interest rate, thereby substantially increasing the costs to taxpayers of sponsoring the loans. Governments also can keep the interest at below market rates by assuming most or all of the risk of borrower default and other forms of non-payment. However, this, of course, further increases the cost of student loans to the public purse and is frequently the largest subsidy cost in the entire programme (Hauptman, 1999; Woodhall, 2001; Albrecht and Ziderman, 1992). Therefore, in order to relieve the public treasury and truly shift the cost burden to the student and parent, the loans must be repaid - and at something at least near the generally prevailing rate of interest. This is as true with "contingent repayment" or "income contingent" loans, such as are employed in Sweden and available in the US, as with conventional "mortgage type" loans (Woodhall, 2001). It is also true of other forms of deferred payment where the student presumably bears a share of the higher educational cost burden, but only repays in the future, over time, and only as long as he or she is gainfully employed. Such repayment schemes include the so-called graduate tax, the "income surtax" repayment employed in Australia through the Higher Education Contribution Scheme (HECS), and the governmental pension payments employed in Ghana to repay the student loan fund.
In all of these repayment schemes, Johnstone and Marcucci (2007) argue that the present discounted value of the stream of future payments (or of income surtax payments, or of foregone pension fund contributions) must equal the original value of the loan, or of any forgiven tuition, for the cost burden truly to have been shifted to the student. In the case where loan repayments are "lost" through high defaults, lost tax records, emigration or simple disappearance, subsidized interest rates, or excessively high governmentally-borne costs of collection and servicing, the loan does not really shift the costs, and can be more accurately characterized as a grant.

Nevertheless, the emphasis on cost recovery has not been an exercise in futility. Woodhall (2001) presents a case in point – the University of Makerere in Uganda, which moved from a situation where none of its students paid fees to one where more than 70 per cent did. Where previously the government covered all running costs, now more than 30 per cent is internally generated. This experience puts to rest the notion that the state must be the sole provider of higher education in Africa, even though university fees have become a contentious issue in recent years in countries as diverse as Hungary, India, South Africa and the UK. So far, the overall contribution of cost recovery is relatively small in many of these countries, but as demand for higher education increases, the pressure to relieve financial burdens on government, by introducing or increasing tuition fees, is likely to grow.
To the extent that the shift student loan repayment terms and access of HE of cost burden is to be from taxpayers to parents, then some way must be found to measure family “need” or “means”, which is not easy for most developing nations. An alternative to recovering expenses from parents, even with means testing, is to recover them from the student with some form of loans or graduate taxes, to be repaid as the student becomes employable and productive. Although student loans are found in increasing numbers of countries they are not all equally effective in shifting costs from government (or taxpayers) to the student. The effective recovery on student loans depends on the rate of interest, the repayment period, the rate of recovery (i.e., the prevalence of non-payment, or defaults), and the cost of servicing accounts. Loan systems that are “generally available” without requirement of co-signatories (thus frequently incurring significant default rates), and that carry low rates of interest and long repayment periods, are able to recover only very small portions of the original amounts lent. Such systems are largely ineffective in shifting significant higher educational cost burden from governments, or taxpayers, to students. 

Most programmes offer credit in the form of a mortgage loan, where repayment is made over a specified period, usually with fixed monthly repayments, interest rates and maximum length of repayment (typically used to calculate the fixed periodic payments). The second form of repayment (used at Chile’s Catholic University) is the graduated nominal payments, where borrowers pay equal rather than nominal amounts, thus ensuring that the first payments are not necessarily large in real terms in relation to others. The third type of repayment mechanism, as noted by Albrecht and Ziderman (1992), is the income contingent loan, where loans are repaid as a proportion of a graduate’s income each year. This form is more favourable to graduates with lower incomes.
Bowen (1972) articulated the rationale on who benefits from HE and who should pay. He put it that society at large should pay most of the cost as the major beneficiary of an educated citizenry capable of sustaining democratic government, fundamentally competent to care for themselves and armed with creativity and skills to fuel innovation and economic growth. 

Summary: In conclusion, from the discussion we have learnt that student loans are quite necessary and useful to the economy as they empower the otherwise underprivileged students, giving them access to quality education. However, one of the gaps indicated is that in the developing countries, of which Uganda is part, there is literally no research done in the area of student loans. This is partly attributed to the fact that student loans are very rare in Africa and it is a novel idea in most of the African countries. 

CHAPTER THREE

METHODOLOGY
3.0 
Introduction

This chapter highlights the research design, the population of the study and the sample that was selected by the researcher.  The chapter describes the key aspects of the research tools; the research questionnaire and the interviewing methods that were employed to actually accomplish the data collection phase of the study. The chapter finally explains the procedure that was used to analyse the data.
3.1 
Research Design

A cross-sectional research design was adopted for effective accomplishment of the study requirements. This research design allowed the researcher to make a realistic observation of the study variables over a short period of time and help explore the nature of the relationships between the study variables. Quantitative questionnaires were used to gather the opinions of the respondents, using items that are pre-coded. In this questionnaire, every variable was captured and adequately represented. In addition, the study used some qualitative interviews to gather data that supplemented the quantitative research findings gathered using the research questionnaire. This method of data collection was recommended so that the researcher avoids the pitfalls of using only one approach. An example of the pitfalls that are avoided by this strategy is that using only one method, for instance the quantitative methods, makes the researcher lose out the information that would be gathered by letting the respondents express their feelings about the research study variables or concepts (Currall et al, 1999).

3.2 
Study Population

In 2014, the Higher Education Students Financing Board (HESFB) management awarded loans to 1,200 students in 12 chartered universities. The number of students awarded in Makerere University was 220 and these formed the student population for the study.

Table 3.1 Distribution of the Study Population

	Category
	Population
	Sample size
	Sampling Technique

	Students
	220
	140
	Simple Random Sampling

	HESFB Management
	16
	12
	Purposive Sampling 

	Ministry of Education officials
	10
	5
	Purposive Sampling

	TOTAL
	246
	157
	


Source: Higher Education Students Financing Board (HESFB) Records

3.3
Sample Size and Selection Procedure

From the population of 220 students, a sample size of 140 students was sought by the researcher. The researcher targeted a total of 157 respondents .This is consistent with the work of Krejcie and Morgan (1970), Roscoe (1975) and the White Paper (2010). The researcher also targeted 12 members from the Higher Education Students Financing Board (HESFB) and 5 Ministry of education officials; who were interviewed. The interview findings helped to complement the findings from the quantitative data which was gathered using the research questionnaire and gave the researcher an option to consider the credibility of the quantitative research data findings. 
3.4
Sampling Technique and Procedure

The study used simple random sampling to select and gather data from the students while purposive sampling was used to gather data from the staff of the Ministry of Education, Science, Technology and Sports and the Higher Education Students Financing Board.
3.5 
Data Collection Methods 
Primary and secondary sources of data were used to collect the data. The primary sources of data involved the use of research tools, namely the questionnaire and the interview. On the other hand, data was also obtained from journals, newspapers, publications, the Higher Education Students Financing Board websites and other relevant printed items such as books. 
3.6 
Questionnaire Survey

The questionnaire is the most common means of gathering research data that has been used by social researchers world over.  Much as they are that common in the research, there is often a great need for one to give considerable time and effort in the designing of the research questionnaire if relevant and useful responses are to be acquired by this research gathering approach (Bryman and Bell, 2007).  In addition, one of the main differences between the research questionnaire and the interview is that the questionnaire was designed such that even with minimal interaction with the researcher, the respondent could easily understand, fill it out and then send it back to the researcher. Another good reason that justifies the use of the research questionnaire is its potential to gather data from individuals that are in various and remote locations which is cumbersome with the research interview (Rowley, 2014).  

3.6.1 
Interviews

Several researchers have examined the need for interviews, exploring their advantages and benefits when it comes to research studies wherein there is a need to know the very perceptions of the respondents about a certain concept from their point of view other than from the point of view of the researcher (Rowley, 2012). Interviews become handy when even when the researcher wishes to gather from more than one respondent at the same time. To ease the process when there are many respondents, voice recorders can be used so that the researcher has the opportunity to critically assess the response given by each of the respondents. Bryman (2001) argues that the interview gives the researcher the privilege of probing into other issues related to the study concept which this researcher might not have thought of while preparing for the interviews.
3.6.2 
Documentary Review

Documentary reviews were employed in this study to support or corroborate the findings. Documentary review involved the examination of any other information source outside of the gathered data for hints and suggestions that helped the researcher come to a more informed conclusion and thereby be able to give more reliable and practical recommendations for the study. 
3.7 
Data Collection Instruments

This section highlights the issues related to the key instruments of the research process that were used to capture data. Self-administered survey questionnaires, interview schedule and the documentary analysis were the instruments used to collect the relevant data. 

3.7.1 
Research Questionnaire

A research questionnaire was developed using already tested items. These items were adopted from already published research journals, research documents where the variables of the Contribution of Student Loan Scheme and the Access of Higher Education at Makerere University were captured. The items were designed using the Likert Scale. The Likert Scale had options that were coded such that 1 represents Strongly Disagree, 2- Disagree, 3- Agree and 4 -Strongly Agree. The research questionnaire was designed and fully developed for the respondents to fill in. With regard to the work of Baker and Foy (2008), all the necessary measures were undertaken to ensure that the element of bias was minimized in the research study. This was avoided by use of an introductory note which showed that the research study was for academic and not for any other reason. 
3.7.2 
Interview Guide

The interview guide was developed as well to gather data about the research concepts that are essential to this study. The interview gave the respondents a greater opportunity to express their opinions about the study variables which they could not express in the questionnaire. This interview specifically addressed issues that pertain to the Loan Scheme and the Access to Higher Education. 
3.7.3 
Documentary Analysis
Document analysis for this research was done with the help of documents that constituted, but were not limited to, articles outside of the primary data such as newspapers, government publications and relevant reports from events such as workshops, meetings and operations of Higher Education Students Financing. The researcher analyzed the Policy document on financing higher education; annual performance report and the loan award report of the Higher Education Student Financing Board.
3.8 
Data Quality Control

Reliance of the data was conducted so that the beneficiaries of the study have no doubt whatsoever about the research study findings. This was meant to add credibility to the research study findings. This quality control of the data was ascertained by exploring the pre-testing measures namely: the reliability and research validity of the research instrument. The interview guides were reviewed by an expert at the Uganda Management Institute to ensure that they elicit the right and appropriate response.
3.8.1 
Validity of Instruments

Validity has been described as the degree to which the research instrument captures information about a specific construct of interest to a research study (Mugenda & Mugenda, 2003). Validity has also been considered by scholars as the "best available approximation to the truth or falsity of a given inference, proposition or conclusion” (Cook and Campbell, 1979). 

Table 3.2 
Validity of Instruments

	Variable 
	Anchor 
	Content Validity Index

	Student Loan Coverage
	5 point 
	.750

	Student Loan Terms
	5 point 
	.833

	Loan repayments
	5 point 
	.778

	Access to Higher Education 
	5 point 
	.800


An assessment of the questionnaire or instrument validity highlighted if the research instrument items are measuring what they are meant to measure, and that all important aspects of the study are covered.  To assess this parameter, the content validity index was used. For any specific variable, this is a ratio of the items that are considered relevant to the total number of items used to measure that particular research variable. Content Validity ratios of 0.800 are considered to be high enough (Polit & Beck, 2004); though even values of 0.600 – 0.800 are acceptable (Amin, 2005). 
3.8.2 
Reliability

Reliability is the degree to which an instrument can consistently yield the same results when it is subjected to the same conditions. In this case, the study assessed the internal consistency of the research instrument items for each variable. This was more specifically assessed using the Cronbach Alpha Coefficient. Using this approach, the SPSS (Statistical Package for the Social Sciences) was used and this concludes by assigning a single value for each of the research variables, whose items have been run.
Table 3.3  The reliability results

	Variable 
	Anchor 
	Cronbach Alpha Coefficient

	Student Loan Coverage
	5 point 
	.624

	Student Loan Terms
	5 point 
	.708

	Loan repayments
	5 point 
	.705

	Access to Higher Education 
	5 point 
	.737


The threshold for this internal consistency ratio was 0.600. Values falling below this are subject to refinement or elimination from the research instrument. Where the test revealed inconsistencies, the necessary adjustments were made. 
3.9 
Data analysis
The data analysis phases that were considered are presented in the section below:
3.9.1 
Quantitative data analysis

Having gathered the data from the quantitative data from the research questionnaire, the completed questionnaires were checked for completeness of information before leaving the field. The data collected was captured using the Statistical Package for the Social Sciences (SPSS). From the data entry stage, the researcher used the analysis functionality of the software and then generated tables and graphs for both demographic and inferential statistics. The demographic characteristics included issues such as the gender and marital status, while the inferential statistics included models such as regression and the Pearson correlations coefficient. 
3.9.2 
Qualitative data analysis

The method of Thematic Analysis was used in analysing the qualitative data in this study. This method involves particular attention and focus on the emerging themes within the data that had been collected by the researcher (Kellehear and Gliksman, 1997). To effect this, the responses from the interview guide were sorted and emerging themes identified. The themes, especially relevant to the research study such as those that pertain to the research study objectives, were clearly identified and explored for the degree to which they qualify the findings of the quantitative data. These themes have been presented together with the other research findings in the study chapter that presents the results and findings of the study.
3.10
Ethical considerations

A number of the ethical considerations were considered to make this study more acceptable in the scientific world. These ethical considerations include:

The confidentiality and anonymity of the respondents were respected by the researcher. This enabled the researcher to get responses from interviewees who are confident that at least their identity would not be linked to their responses after the study for any undesirable consequences. 

Respondent bias was minimised by the researcher during the process of data collection. This enabled the researcher to get responses that are not skewed in any way as a result of the intervention from the interviewer or the surrounding enterprise. In addition, the research was impartial and the findings from the field were not deliberately distorted in any way to find what they would not have otherwise shown. 

CHAPTER FOUR

PRESENTATION, ANALYSIS AND INTERPRETATION OF RESULTS
4.0
Introduction

These results presented in this chapter are the result of the data collection, data entry and data analysis activities. The results were arrived at using models such as the frequencies, correlations and multiple regressions analysis.  These are presented with a view to addressing the research study objectives which were: 

i) To examine the relationship between student loan coverage and access of higher education in Uganda;

ii) To investigate the relationship between students loan targeting and access of higher education in Uganda;

iii) To examine the relationship between the student Loan Repayment Conditions and access to higher education in Uganda.
4.1
Response Rate   

The response rate of the study was presented as shown in Table 4.1 

Table 4.1:
Response Rate


	Category
	Targeted Respondents 
	Acquired 

Respondents 
	Response Rate

	Students 
	140
	

124
	88.6%

	HESFB Management
	12
	08
	66.6%

	Ministry of Education officials
	05
	03
	60.0%

	Average Response Rate
	
	
	71.7%


Source: Primary data

The results in the table above reveal that the researcher targeted 140 students but was able to acquire 124 students. He also targeted 12 staff of HESFB management but was able to get 8 respondents. The overall response rate for this study was noted as 71.7%.
4.2 
Background Characteristics 

4.2.1
Gender 

The distribution in Table 4.2 is presented to depict the distribution of gender across the loan student body sampled at Makerere University.

Table 4.2: Gender distribution
	
	Count 
	Percent

	Valid
	Male
	83
	66.9

	
	Female
	41
	33.1

	
	Total
	124
	100.0


Source: Primary data

The results indicate that the majority of the respondents in this category were males (66.9%) while the females constituted 33.1% of the study. This shows that the data was not biased as far as gender is concerned but the opinions were drawn from both gender categories, each of which was represented by over 30% of the sample respondents. Study Implication: The gender of the individual makes it less likely that he or she will desire certain practical courses which the country needs so much. The implementation here should be that when females are applying for courses that they traditionally avoid such as Mechanical Engineering, they can be given some bonus points so as to enhance female enrolment for those courses. 
4.2.2
Age Group 

The researcher further set out to investigate the distribution of the age group among the respondents and the results are presented below. 

Table 4.3 Age group

	
	Count 
	Percent

	Valid
	18 - 30 yrs
	110
	88.7

	
	31 - 40 yrs
	12
	9.7

	
	41 - 50 yrs
	2
	1.6

	
	Total
	124
	100.0



Source:  Primary data

The greatest percentages of the respondents were in the 18 – 30 year age bracket (88.7%) while only 1.6% were in the 41 – 50 year age bracket. Study Implication: It can be noted that with increasing age comes a declining likelihood to be chosen for the government loan scheme in question. The Higher Education Loan Scheme Board should put in place measures so that the potential individuals, who never got a chance to study when they were younger, can have a greater chance of studying on the student loans. 
4.2.3
Marital Status 

The distribution in the table 4.4 shows the marital status across the loan student body sampled at Makerere University

Table 4.4 Marital status

	
	Count 
	Percent

	Valid
	Single
	110
	88.7

	
	Married
	14
	11.3

	
	Total
	124
	100.0


Source:  Primary data

The results indicate that the majority of the respondents in this category were single (88.7%), while the married constituted 11.3% of the study. This shows that the data was not biased as far as marital status is concerned. It can be noted that the majority of students who access the loans are single. This also points to the fact that the greatest percentages of the respondents were in the 18 – 30 year age bracket (88.7%) who are normally single and have a high likelihood of obtaining a loan. Study Implication: The single students being the dominant age group is an indication that the student loan granting scheme has not made it a priority to ascertain that the married students also benefit from the programme. The loan targeting and access to higher education should not have such conditions that make it very hard for the married students to access the scheme. 
4.2.4 
Qualifications being pursued by respondents 

The distribution in the table 4.5 was presented to explore the qualifications being pursued by the loan student body sampled at Makerere University.
Table 4.5
Qualifications being pursued by the student loan body

	
	Count 
	Percent

	Valid
	Diploma
	2
	1.6

	
	Degree
	117
	94.4

	
	Post Graduate
	4
	3.2

	
	Other
	1
	.8

	
	Total
	124
	100.0


Source:  Primary data

The results indicate that the majority of the respondents are pursuing degree programmes (94.4%), while those pursuing diploma programmes constituted 1.6% and post-graduate 3.2 %.  Study Implication: This distribution points to the fact that the respondents included in this research were generally quite literate and could easily give credible responses about the student loan scheme. 
4.3
Descriptive Analysis  

Description of the study variables are presented in the sections that follow so as to gain a deeper understanding of the concepts that were later to be tested for the relationships that exist among them.

4.4
Loan Coverage Descriptive  

Loan Coverage was measured using seven items and their percentages are presented below.

Table 4.6    Loan Coverage Descriptive

	
	Disagree
	Agree
	Mean 
	SD

	1
	The loan scheme is meant to help students from all the districts in Uganda
	27.0
	73.0
	3.04
	1.22

	2
	The loan covers all expenses required to enable the student complete higher education 
	75.8
	24.2
	1.97
	0.88

	3
	The administrators of the loan scheme favour students on some other criteria other than on their academic Potential 
	64.8
	35.2
	2.33
	0.98

	4
	The student loan scheme is available for students who are pursuing both arts and science courses 
	83.5
	16.5
	1.77
	0.94

	5
	The student loan scheme covers all the fees requirements of the university. 
	31.7
	68.3
	3.00
	1.18

	6
	The student loan scheme is available for all students irrespective of their nationalities as long as they study in Uganda 
	92.4
	7.6
	1.43
	0.73

	7
	There are measures to ensure that students from all regions in Uganda benefit from the loan scheme. 
	34.2
	65.8
	2.79
	1.01

	
	Overall Variable Descriptives
	
	
	2.34
	0.48


Though a greater percentage of the respondents agreed that the loan scheme is meant to help students from all the districts in Uganda (73.0%), it was also noted that this loan does not cover all expenses required to enable the student complete higher education (as reported by 75.8% of the study respondents). In addition, overwhelming percentages revealed that student loan scheme is not available for students who are pursuing both arts and science courses (83.5%) and reported that the student loan scheme is not available for all students irrespective of their nationalities even when they study in Uganda (92.4%). 
In light of the above findings, quantitative data results revealed that the student loan granting scheme does not have special privileges for those students who are pursuing arts or sciences. However, qualitative research findings revealed that students, who are pursing courses that are applicable to the job market in Ugandan industries should be prioritized over those that are not. This can be substantiated by the qualitative comment which indicated that the students pursuing the applicable programmes should be prioritized.

Once this is put in place, it should result into more job creators in our economy rather than job seekers. On the note of the job creation, the loans should target programmes that are more practical than theoretical. In other words, the loan scheme fund should emphasize those courses that are relevant to the unemployment challenge which Uganda is facing. The best way to achieve this is to ensure that the courses are practical and the government should put in place measures to sensitize these students about job creation.
An overall mean of 2.34 and a standard deviation of 0.48, indicated that indeed, the Loan coverage has not been perfected. This calls for measures to improve such issues as the  consideration of students pursing arts and science courses which had one of the lowest means on this study concept. 
4.5
Loan Targeting 

The descriptive of the loan targeting variable were also examined using percentages from the data that was gathered for this study variable.

Table 4.7 Loan Targeting descriptive

	 Loan Targeting 
	Disagree
	Agree
	Mean
	SD

	1
	Students pursuing all kinds of Post-secondary programs are sponsored by             the loan scheme e.g. bachelors, Masters degrees and PhDs 
	74.6
	25.4
	1.92
	0.96

	2
	Students are given priority for the loan scheme depending on their performance     at both Ordinary and Advanced Level 
	35.3
	64.7
	2.76
	0.94

	3
	In selection of the students to grant the loan scheme at University, there is       proper dissemination of information about the scheme. 
	33.9
	66.1
	2.75
	0.83

	4
	The loan scheme is granted to students who illustrate the commitment to finalise their studies within a specific period of time 
	24.3
	75.7
	2.93
	0.81

	5
	The student loan targeting process is fair for all the students from the different regions of Uganda. 
	34.2
	65.8
	2.86
	0.96

	6
	I believe the loan targeting process is free and fair 
	29.6
	70.4
	2.83
	0.98

	
	Overall Variable Descriptives
	
	
	2.67
	0.55


There was a general disagreement as to whether students pursuing all kinds of post-secondary programmes are sponsored by the loan scheme, e.g. Bachelors, Masters degrees and PhDs  (74.6%), much as it was agreed by some 64.7% of the respondents that  students are given priority for the loan scheme depending on their performance at both Ordinary and Advanced Level. This implies that for one to qualify for the loan scheme, the performance of the student should be commendable given the competitive nature of the scheme for which many across the country are desirous. 

In spite of the efforts above to reach out to students who are underprivileged and help them further their education, the qualitative results revealed that there have been some challenges. For instance, it was reported that the government has not been very committed towards seeing to it that the loan scheme is effective. 

The government would be expected to come in by addressing the challenges that the institution is facing in running the loan scheme programme. To enhance efficiency, loan granting officials should apply the highest levels of professionalism.  As with the other issues of the loan targeting observed in this section, the Overall Mean and standard Deviation of 2.67 and 0.55 respectively, were not quite satisfactory, indicating that the loan targeting issues such as funding studies on all kinds of Post Programs e.g. bachelors, Masters degrees and PhDs is paramount if the loan targeting is to be enhanced. 

4.6 
Loan Repayment Conditions 

The conditions regarding loan repayment are presented as shown in the table below.
Table 4.8 Loan Repayment conditions

	 
	Disagree
	Agree
	Mean
	SD

	1
	The repayment helps other students benefit from the loan schemes 
	6.0
	94.0
	3.43
	0.66

	2
	I believe that the repayment of the student loan is my obligation as a student 
	7.8
	92.2
	3.36
	0.68

	3
	It is very essential for the student to pay back the student loan money after his or studies 
	6.4
	93.6
	3.46
	0.62

	4
	It is a priority for me to make repayments for the student loan scheme 
	14.0
	86.0
	3.25
	0.83

	5
	Students shall be easy to trace in case they deliberately refuse to pay 
	23.7
	76.3
	3.04
	0.87

	6
	There are great penalties for students who deliberately refuse to pay 
	20.4
	79.6
	3.09
	1.01

	7
	Loan repayment affects my personal development plans 
	27.4
	72.6
	2.97
	0.96

	8
	Information about the student loan repayment is easily accessible to all beneficiaries. 
	30.7
	69.3
	2.93
	0.95

	9
	The interest to be charged for the student loan is well known to all the loan beneficiaries 
	42.7
	57.3
	2.61
	1.16

	
	Overall Variable Descriptives
	
	
	3.13
	0.44


Regarding repayment, it was generally agreed by the students that it is quite essential for the students to pay back the student loan money after their study period (93.6%) and the majority consider the repayment a priority (86.0%). Most students are aware that there are great penalties for students who deliberately refuse to pay (79.6%). This is an encouraging note for the student loan scheme and gives a ray of hope that it will not be very hard to sustain unless its recipients generally change their attitudes relative to what the findings on repayment show.  The Overall Loan Repayment Variable Descriptives were observed at a mean and standard deviation of  3.13 and 0.44 respectively. It is evident that this Overall mean is higher than that of the Loan coverage and the loan Targeting  in the previous two sections indicating that the students reported a somewhat reasonable level of commitment to repay the loans, though this commitment needs to be tracked over a longer period of time. 
4.7
Access to Higher Education

The descriptive percentages for the components of access to Higher Education were presented as in this section. The Components of Access to Higher Education considered were: Broadening Access, Deepening Access and Student Retention.
4.7.1
Broadening Access 

The descriptive of the broadening access variable were also examined using percentages from the data that was gathered for this study variable.

Table 4.9 Broadening Access descriptive

	 
	Broadening Access
	Disagree
	Agree
	Mean
	SD

	1
	As a result of the loan scheme, there are greater numbers of students                    who are able to attain university education 
	16.0
	84.0
	3.29
	0.99

	2
	The loan scheme has a variety of students from different religious, social              and cultural settings. 
	10.9
	89.1
	3.36
	0.74

	3
	The loan scheme has ensured that students from various academic           backgrounds get Post-secondary qualifications 
	23.7
	76.3
	3.05
	0.84

	4
	It is necessary for the nationals that the loan scheme facilitates even                     Post Graduate level students. 
	37.2
	62.8
	2.68
	0.98

	5
	Even students in remote areas are able to apply for the loan scheme                through technologies like the mobile phone and internet. 
	62.1
	37.9
	2.35
	0.93

	6
	Information is continually passed out throughout the country so as to             enhance the awareness of the potential beneficiaries of the loan scheme. 
	37.9
	62.1
	2.66
	0.91

	
	Overall Variable Descriptives
	
	
	2.91
	0.56


There was general agreement that a greater number of students are able to attain university education (84%) while 89% agreed that the loan scheme has a variety of students from different religious, social and cultural settings. The respondents (76.3%) agreed that the loan scheme has covered students from all walks of life at higher education level, however a greater number of (62.15%) disagreed that students from remote areas are able to apply for the loan scheme through technologies such as the mobile phone and internet. This implies that for one to apply for the loan, he / she must travel long distances to access the application process.

In enhancing access to higher education, the qualitative results showed that access to higher education will be improved if the curriculum is revised so as to improve job creation. Including practical skills will enrich the employee programme. It was noted that including the vocational courses in the approved list of programmes on the funding criteria/ eligibility will improve the employability and creativity of the scholarship beneficiaries. 

This will enhance the overall impact that the Higher Education Loan Scheme has on the nationals and the economy of the country overall.
A mean of 2.91 and a standard deviation of 0.56 for the Broadening Access variable, indicated the gap that the HESFB has to address so as to observe an improved level. Addressing an issue for instance the access of the HESFB information even from remote areas, would be a great leap forward with regard to the Broadening Access. 

4.7.2 
Deepening Access

Deepening access was measured using six items and their percentages are presented below;

Table 4.10 Deepening access conditions

	
	Deepening Access
	Disagree
	Agree
	Mean
	SD

	1
	There are efforts to ensure that students on the loan schemes       attain good grades in the course of their degree programmes. 
	46.2
	53.8
	2.47
	1.00

	2
	The loan scheme programme emphasises certain key goals such as the capacity of the students to be job creators rather than job seekers. 
	42.3
	57.7
	2.56
	.97

	3
	The performance of students on the loan scheme is periodically reviewed by the loan awarding body. 
	25.9
	74.1
	2.92
	.80

	4
	The cut off points for admission on the loan scheme, are set on a competitive basis. 
	50.0
	50.0
	2.47
	.86

	5
	On a periodic basis, the loan scheme committee offers counseling to students who have the loan to be more focused and improve their performance 
	41.4
	58.6
	2.59
	.97

	6
	Students on the loan scheme are also provided with the basic academic materials like text books, calculators 
	81.4
	18.6
	1.58
	.98

	
	Overall Variable Descriptives
	
	
	2.42
	0.51


Over fifty-three per cent (53.8 %) of the respondents agreed that there are efforts to ensure that students on the loan scheme attain good grades in the course of their degree programme and this was strongly supported by 74% of the respondents who agreed that the performance of the students on the loan scheme is periodically reviewed by the loan awarding body much as it was disagreed by 81.4 % that students are not supported with the basic academic materials like textbooks, calculators. Only 57.7 % agreed that the loan scheme emphasizes the capacity of the students to be job creators rather than job seekers. Deepening Access with a mean = 2.42 and SD = 0.51, had a small mean that was just slightly above that of Loan Coverage Descriptive (Mean = 2.34) which was the smallest. As such the Deepening of the Access to this education programme through efforts such as provision of some basic material like text books, would go a long way in improving the quality of the students that are released from the University under the student loan fund. 
4.7.3  
Student Retention 

The conditions regarding student retention are presented as shown in the table below. 

Table 4.11 
Student Retention conditions

	
	Student Retention 
	Disagree
	Agree
	Mean 
	SD

	1
	The loan scheme has measures to ensure that students, who are enrolled,                  do finalise their academic programmes. 
	35.3
	64.7
	2.78
	0.96

	2
	There are measures to give incentives to students who perform well on              this student loan scheme. 
	65.8
	34.2
	2.12
	0.97

	3
	There are penalties for students who don’t pursue their studies to the end     after they have been granted the loan scheme 
	44.4
	55.6
	2.63
	1.01

	4
	Student numbers are monitored from time to time with a view to curb  dropping  the programme a student is doing on the student loan scheme 
	35.0
	65.0
	2.74
	1.05

	
	Overall Variable Descriptives
	
	
	2.56
	0.69


There was a general disagreement (65.8%) as to whether there are measures to give incentives to students who perform well on this student loan scheme, much as it was agreed by some (64.7%) of the respondents that there are measures to ensure that the students who are enrolled do finalise their academic programmes. Over fifty-five per cent  (55.6 %) of the respondents agreed that there are penalties for students who do not pursue their studies to the end after they have been granted a loan, while 65% agreed that the students are monitored to ensure there is limited dropping of the students from the programme.
The overall Descriptives of the student retention i.e. Mean = 2.56 and SD = 0.69 were all so indicative of the need for improvement in the Retention of students on the programme. The failure to retain the students on the programme to satisfactory levels may show a more serious problem in the way the students are monitored on the programme. 
4.8
Relationships between study variables

Pearson (r) correlations and the regression model analysis are presented in this section so as to understand the nature of the relationships between the various study variables.
4.8.1
The relationship between Student Loan Coverage and Access to Higher Education in Uganda

Results in this section present the Pearson (r) correlation coefficient results for the relationship between Student Loan Coverage and Access to Higher Education in Uganda.
Table 4.12 Correlations for Student Loan Coverage and Access to Higher Education

	
	Loan

 Coverage
	Access To 

Higher Education

	Loan Coverage
	1.000
	

	Access To Higher Education
	.530**
	1.000

	** Correlation is significant at the 0.01 level (2-tailed).


Loan coverage was observed to be significantly and positively related to Access to Higher Education (r = .530**, p<.01),  This implies that when aspects of loan coverage such as favouritism are minimized, but  issues like professionalism encouraged, then there will be increased number of students from the marginalized socio-economic groups accessing the loan.
· Regression Model for Access to Higher Education on Loan Coverage 

The results in table 4.13 show the Regression model for access to Higher Education on the Student Loan Scheme.

Table 4.13  Regression model for Student Loan Coverage and Access to Higher Education

	
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	Model
	B
	Std. Error
	Beta
	
	

	
	(Constant)
	1.520
	.169
	
	8.977
	.000

	
	Loan Coverage
	.479
	.071
	.530
	6.766
	.000

	
	Dependent Variable: Access To Higher Education

	
	R
	.530
	

	
	R Square
	.281
	

	
	Adjusted R Square
	.275
	

	
	F Statistic
	45.782
	

	
	Sig. 
	.000
	


Source:  Primary data

Loan coverage has the potential to explain 27.5% of Access to Higher Education (Adjusted R Square = .275). This regression model was statistically significant (sig. <.01) showing that indeed, if Loan Coverage was prioritized, it would reliably and positively influence Access to Higher Education. 

4.8.2
The relationship between Students Loan Targeting and Access of Higher Education in Uganda

Loan targeting was significantly and positively related to Access to Higher Education in this study. 

Table 4.14 Correlations for Student Loan Targeting and Access to Higher Education

	
	Loan 

Targeting
	Access To Higher Education

	Loan Targeting
	1.000
	

	Access To Higher Education
	.575**
	1.000

	** Correlation is significant at the 0.01 level (2-tailed).


Source:  Primary Data

Students Loan Targeting and Access of Higher Education in Uganda were also positively and significantly related (r = .575**, p<.01), The observation in this case reveals that enhancing and widening the scope of potential students, for instance by supporting a variety of post-secondary programmes, proper dissemination of information about the loan scheme and ensuring free and fair student selection, makes it possible for even students in remote areas to access information about the Higher Education Loan Scheme. Further, even Deepening Access, Student Retention and Broadening Access will improve if the loan targeting is more systematic.

· Regression Model for Loan Targeting and Access to Higher Education on Loan Coverage 

The regression model in the table 4.15 shows the predictive effect of Loan Targeting and Access to Higher Education. 

Table 4.15 Regression model for Student Loan Targeting and Access to Higher Education

	
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	Model
	B
	Std. Error
	Beta
	
	

	
	(Constant)
	1.385
	.170
	
	8.152
	.000

	
	Loan Targeting
	.470
	.062
	.575
	7.576
	.000

	Dependent Variable: Access To Higher Education 

	
	R
	.575
	

	
	R Square
	.331
	

	
	Adjusted R Square
	.325
	

	
	F Statistic 
	57.398
	

	
	Sig.
	.000
	


Source:  Primary Data

The results in the table above show that the Loan Targeting has the capacity to predict 32.5% of the variance in the Access to Higher Education (Adjusted R Square = .325).
4.8.3
To examine the relationship between the Student Loan Repayment Conditions and access to Higher Education in Uganda

The relationship between the student Loan Repayment Conditions and access to higher education in Uganda were presented as shown in the table below. 
Table 4.16 Correlations for Student Loan Repayment and Access to Higher Education

	
	Loan 

Repayment
	Access To 

Higher Education

	Loan Repayment
	1.000
	

	Access To Higher Education
	.538**
	1.000

	** Correlation is significant at the 0.01 level (2-tailed).


Student Loan repayment and access of Higher Education in Uganda are also positively and significantly related (r = .538**, p<.01). The observation in this case reveals that proper loan repayment conditions will enable students to repay back the loans that will enhance the access to higher education by other intending loan applicants. The students should have access to information on repayment modalities such as interest rates charged on loans. 

· Regression Model 

Table 4.17 Regression model for Student Loan Repayment and Access to Higher Education

	
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	Model
	B
	Std. Error
	Beta
	
	

	
	(Constant)
	1.625
	.153
	
	10.639
	.000

	
	Loan Repayment
	.344
	.050
	.538
	6.865
	.000

	Dependent Variable: Access To Higher Education

	
	R
	.538
	

	
	R Square
	.289
	

	
	Adjusted R Square
	.283
	

	
	R Square Change
	.289
	

	
	F Statistic 
	47.134
	

	
	Sig. 
	.000
	

	
	
	
	
	
	
	


Loan repayment has the potential to explain 28.3% of the Access to Higher Education (Adjusted R Square = .283). This regression model was statistically significant (sig. <.01), showing that, indeed, if Loan repayment was well conducted, it would reliably and positively influence Access to Higher Education. 

CHAPTER FIVE
SUMMARY, DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS:
5.0
Introduction:

In this chapter the researcher presents a summary of the findings made in chapter four and then goes ahead to discuss these findings. The discussion seeks to position the findings relative to the existing body of research on the loan scheme for students. After the discussion, we have the conclusions which are simply summaries of key issues raised and, finally, the research study recommendations of the study are given.

5.1      Summary of Findings 

5.1.1
Student Loan Coverage and Access of Higher Education 

Results in the previous chapter indicated that the student loan coverage and access of higher education are positively related variables. The results show that once the loan coverage is well managed, then it will ultimately lead to an increment in the access to higher education. It was also noted that the students who have benefited from this scheme actually believe that the loan scheme is not really designated to help students from all over Uganda.  For those who are fortunate enough to meet the criteria of the loan granting body, the loan facility does not cover each and every expense that one would have to incur to make it through a semester. This calls for innovativeness on the side of the students to benefit from this scheme. Finally, the regression analysis model revealed that the student loan coverage can predict up to 27.5% of the variance in the access to higher education in this project. 

5.1.2
Students loan targeting and access of higher education 

The students loan targeting was also noted to be positively and significantly related to the access of higher education were (r = .538**, p<.01). The results are an indication that when loan targeting efforts such as promotion of transparency and fairness in the student selection process are increased, then there will be more students that can be assisted in accessing higher education at the universities through the loan scheme (Adjusted R Square =.283). However, the descriptive analysis indicated that there is a general disagreement as to whether the students pursuing all kinds of Post-secondary programmes are sponsored by the loan scheme.

5.1.3
The Loan Repayment Conditions and Access of Higher Education 

The results indicated that most students believe that the repayment of the student loan is generally their obligation. This could be attributed to the fact that there are some penalties associated with failure to repay the loan especially for those students who deliberately refuse to repay it. The student failure to pay when they have to undertake personal development is also another challenge since the loan repayment affects their personal development plans.  The loan repayment conditions were noted to be positively related to access to higher education. The regression model indicated that the loan repayment conditions are significant predictors of access to higher education.

5.2. 
Discussion 

5.2.1
The Student Loan Coverage and Access of Higher Education

The loan coverage being a significant predictor of access to higher education in the regression model showed that if the loan coverage is well managed, it will ultimately bring about improved access to higher education among the UACE leavers in Uganda who are desirous of joining the University to pursue a degree. This would generally improve the living standards of the average Ugandan citizen in so many ways, validating what is widely believed that improved access to higher education improves the prospects of success in one’s life (Stone et al, 2012). The increased prospects may mean a better income and health in the course of one’s lifetime.  These findings are however partly disputed by the works of Gale (2014) whose work reveals that with an increasing student debt, there is likely to be more   to be limited Access of Higher Education by other students because funds are held up by the students who have not repaid their loans.  On the other hand, when the students are all paying back as projected, then it becomes quite easy to fund other students and sustain the programme. In addition, it has been argued that the access to higher education may not necessarily enhance the standard of living of an individual as many of these students with high student debt may end up being stressed and less productive at the places where they have secured employment and all this because of the student debt (Cooke et al, 2004). 

Nevertheless, it is a fact that for this particular study, a positive relationship has been discovered between the student loan coverage and access to higher education. To further illustrate this, it should be noted that when elements of Loan coverage such as the willingness of the loan granting body to cover all the expenses that are related to the study will help a greater number of students to access higher education. It is however very important that the student loan recipients’ take into account the implications of the loans that they are taking lest they spend their entire life repaying the loan (MarketWatch, 2013). The same applies when the loan granting body is interested in funding students regardless of the kind of study that they are pursuing, whether it is an arts degree or a science degree programme. Having the flexibility in the choice of course for which one can be granted a loan will ensure that a greater number of students can be granted a student loan.
5.2.2
Student loan targeting and access of higher education 

The correlations results indicated that the student loan targeting is positively related to the access of higher education in this study. This was followed up by the regression model which revealed that the loan targeting is a significant predictor of access to higher education. Elements of loan targeting such as assigning priority to students for the loan scheme depending on their performance, using a fair system to select students from all the parts of Uganda without partiality or giving unfair consideration to some regions, will give some more students from different ethnic and social backgrounds a chance to access higher education.  Research shows that the unfortunate end of the story after acquiring the student loan is that not all students are always able to find a good job and thus repay the loan while meeting their other life demands (ASA, 2012).
Loan targeting was conceptualized as composed of Student Identification, Verifying Student Information and making a Student Targeting Plan which are all essential if it is to be very effective and yield fruitful results. In Uganda, since the student loan is still new, it is important to conduct a thorough analysis and ensure that the means of selecting the students and sustainability are all feasible (Razaki & Koprowski, 2012). On a differing note, the research shows that with time, Student Loan targeting may not necessarily cause an increment in the access to higher education especially in light of the fact that institutions tend to hike their rates when they realise that there is an increasing source available to fund student education. When the beneficiaries of the student loans realise that with a loan, there will be very much money for them to repay, they tend to refrain from taking up the student loan (Turner, 2010).
5.2.3 The Student Loan Repayment Conditions and access of higher education 

Once again, the Pearson correlations revealed that the loan repayment conditions are positively related to the Access to Higher Education.  This study shows that the Loan Repayment Conditions are conceptualized as being composed of Retention of Awards, Flexibility and control. In other words, the Retention of Awards like certificates and qualifications that the loan student should otherwise receive, would increase the likelihood of the students to repay the loan and this would in turn make it possible for more students to acquire and use the funds from the loan. Flexibility in the case of the repayment conditions makes the student pay back as per a schedule that they can easily manage and in the long run, the student loan awarding body can reach out to more categories of students, for instance, those who might not have been able to do degrees but, say, diplomas in some technical courses. Without careful consideration of the conditions for loan repayment, the loan granting body finds itself in a very difficult situation including the students who have acquired this loan who are more than likely to hit a financial crisis (Martin & Lehren, 2012)., 

The crisis in this case can only be avoided on the side of the student loan-granting body if and only if the government gives a guarantee on the student loan in the event of failure to pay, but this can be very hard given the unpredictable economies in most developing countries (Howard, 2011). It is worth pointing out that scholars differ with the afore-mentioned notions. Though loan repayment conditions may be favourable, there are issues pertaining to students themselves that would cause the student loan repayment conditions not to result into access to higher education. The students often opt for very challenging courses which they may not be able to perform well. They end up failing to get good grades and the repayment conditions they are exposed to still fail to get them to access good education because such are dismissed from the academic programmes (Rothstein and Rouse, 2011).
5.3. 
Conclusions 
5.3.1
The student loan coverage and access of higher education

The student loan coverage is positively related to access of higher education in the loan scheme that has just been initiated by the government of Uganda. This means that when elements of student loan coverage such as eligibility and objectives of the scheme are upheld, there will be a greater number of students accessing the loans. 

The results revealed that the loan scheme is available for all students irrespective of their districts as long as they study in Uganda. It was further observed that the student loan scheme does not cover all expenses that are necessary for a student to complete his or her higher studies.  This means that students have to be creative and think of the possible ways of improvising for the funds that they need to meet accommodation fees, books and stationery and feeding. This may lead to high attrition rates at the university among those awarded loans because they may not meet accommodation and feeding expenses.

5.3.2
The Student Loan Targeting and Access of Higher Education 

Loan targeting was the variable that had highest Pearson (r) relationship with the Access of Higher Education. Loan targeting had a slightly stronger relationship with Access to Higher Education than the one of both Loan Coverage and Loan Repayment with the Access to higher education. It was, however, noted that the loan scheme does not award loans to students pursuing undergraduate and post-graduate studies in equal measures while they are all equally affected by lack of funds to access higher education.

When there is proper dissemination of information about the student loan scheme, there is likely to be a greater response of the students who wish to benefit from the scheme. This makes the Loan granting body achieve its desired goals and targets. To achieve this, the loan targeting process should be free and fair.

5.3.3 
The Student Loan Repayment Conditions and Access to Higher Education 

Loan repayment is noted to be a significant predictor of the access to higher education. However, it should be noted that in Uganda, the loan scheme is quite novel and therefore the repayment by students is yet to be observed; but the good news is that the regression analysis shows that repayment shall ultimately lead to access to higher education. 

Flexibility of the loan repayment for these students shall help students be able to repay the loan facility. The students shall be able to pay back not only because they believe it is their obligation but because their certificates shall be held retained until they pay up the amount that they are supposed to pay. 
5.4. 
Recommendations 

The following recommendations are hereby made by the researcher in order to improve the access of higher education with the loan scheme.
5.4.1
The student loan coverage and access of higher education

The Student Loan Board should put in place measures to ensure that no student is awarded the loan under some unprofessional circumstances. The award of loans should be transparent. 

The loan body should award loans to students to cover all the academic and non-academic expenses required by the student such as accommodation, books, stationery and feeding. These can be achieved through setting up a Board Committee responsible for awarding loans. 

The loan selection process should continuously be assessed or contrasted with that of the countries especially in the western world and other African countries where the loan schemes have been used for quite some time. This shall help us pick lessons from those countries where the scheme has been managed for a long time. A visit to some of these countries may be necessary to have a one-on-one interview with the officials in those countries. 
5.4.2
The Student loan targeting and access of higher education 

Fairness should be promoted in the selection of students who shall be granted the loan scheme. The criteria used in the selection of the students should be made known to the general public after each selection process. This will enhance the feeling of transparency among members of the public. 

The information regarding the loan process should be made using media that is most practical for the different regions of the country. This will ensure that from the five regions of the country, potential recipients of this loan scheme shall be able to receive the information about the loan scheme and thus apply for the same. 
5.4.3 
Student Loan Repayment Conditions and Access of Higher Education 
The loan granting body should help students maintain a positive attitude towards the repayment of the student loan. The student loan body should therefore use means like reminding the students that when they repay their loans, another student such as they once were, without a hope of studying a degree, will be given an opportunity to study.
The loan-granting body is once again called upon to step up measures to ensure that the students repay the loans. The loan-granting body should ask for all the student certificates of those students who are being funded by the same. This shall erode the possibility of the students conniving with the university so as to give them the transcripts and certificates before they repay the loans. 
5.5 
Contribution of the Study

The study provides knowledge about the student loan scheme that has just been initiated in Uganda. Members of the general public, the academic community and the loan-granting parties in this country shall all learn the best ways of managing such a scheme and have it sustainable through repayments by students. 
5.6
Areas for further study

Additional research should be conducted in the area of identifying the courses funded by the Loan schemes that have the best likelihood for student employment and repayment. 
5.7 
Limitations of the research and how they were overcome

The study faced a limitation in that there was little data which was to be used in the development of the research. This was attributed to the fact that the loan scheme is still new in Uganda and little research has been done on it, especially in the context of the developing countries. 
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Appendix I:
Academic Research Questionnaire

UGANDA MANAGEMENT INSTITUTE

This questionnaire is intended to facilitate the study on the Contribution of Student Loan Scheme towards the Attainment /Access of Higher Education at Makerere University. The study is for academic purposes and is carried out as partial requirement of the award of A Post Graduate Qualification at Uganda Management Institute. Your responses will also be treated with utmost confidentiality. Your input is highly appreciated.

Section A: BACKGROUND INFORMATION 


A1. Gender
Male 



Female

A2. Age Group 

	21 – 30 yrs
	31 – 40 yrs
	41 – 50 yrs
	Over 50 yrs

	1
	2


	3
	4


A3. Marital Status

	Single 
	Married 

	1
	2




A4. Qualification you are pursuing?

	Diploma
	Degree
	Post  Graduate
	Other (Please specify)

	1
	2


	3
	4


B5.  What kind of sponsorship scheme are you on?

	Private
	Government 
	Other Party  

	1
	2


	3


For the sections that follow, please indicate your level of agreement for each statement by ticking once under the column of the options i.e. whether you Strongly Disagree, Disagree, Agree or you Strongly Agree about the Student Loan Scheme.

Section B: Student Loan Scheme

	
	· Loan Coverage


	Strongly Disagree
	Disagree
	Agree
	Strongly Agree

	1
	The loan scheme is meant to help students from all the districts in Uganda.
	1
	2
	3
	4

	2
	The loan covers all expenses required to enable the student complete higher education
	
	
	
	

	2
	The administrators of the loan scheme do not favour students on any other criteria except on their academic Potential 
	1
	2
	3
	4

	3
	The student loan scheme is available for students who are pursuing both arts and science courses
	1
	2
	3
	4

	4
	The student loan scheme ensures that the number of students that are admitted are all well facilitated.
	1
	2
	3
	4

	5
	The student loan scheme is only available for stundets who are nationals of  Uganda
	1
	2
	3
	4

	6
	There are measures to ensure that not only students from one region benefit from the scholarship scheme.
	1
	2
	3
	4

	
	Loan Targeting 
	
	
	
	

	1
	In the initial stages, only students with a desire for bachelors degrees are targeted 
	1
	2
	3
	4

	2
	Students are given priority for the loan scheme depending on their performance at both Ordinary and Advanced Level 
	1
	2
	3
	4

	3
	In selection of the students to grant the loan scheme at University, there is a special committee set up to professionally identify the suitable ones


	1
	2
	3
	4

	4
	The loan scheme is granted to students who illustrate the commitment to finalise their studies within a specific period of item
	1
	2
	3
	4

	5
	The student loan targeting process is fair for all the students from the different regions of Uganda. 
	1
	2
	3
	4

	6
	I believe the loan targeting process is free from corruption and backdoor negotiations
	1
	2
	3
	4

	
	Loan Repayment Conditions
	
	
	
	

	1
	The repayment helps other students benefit from the loan schemes
	1
	2
	3
	4

	2
	I believe that the repayment of the student loan is my obligation as a student
	1
	2
	3
	4

	3
	It is not necessary to pay back the student loan since the government already has a lot of money
	
	
	
	

	4
	It is a priority for me to  make repayments for the student loan scheme
	1
	2
	3
	4

	5
	Students shall be easy to trace incase they deliberately refuse to pay
	1
	2
	3
	4

	6
	Loan repayment for the student scheme will determine the nature of work I do for the students
	1
	2
	3
	4

	7
	There are great penalties for students who deliberately refuse to pay
	1
	2
	3
	4

	8
	Loan repayment negatively affects my personal development plans
	1
	2
	3
	4

	9
	I am aware of the latest information about the student loan scheme in the newspapers
	1
	2
	3
	4


	
	Access to Higher Education

	Strongly Disagree
	Disagree
	Agree
	Strongly Agree

	
	Broadening Access
	
	
	
	

	1
	As a result of the loan scheme, there are greater numbers of students who are able to attain university education
	1
	2
	3
	4

	2
	The loan scheme has a satisfactory number of students graduating from the university with degrees
	1
	2
	3
	4

	3
	The loan scheme has ensured that students from various academic backgrounds get Post secondary qualifications
	1
	2
	3
	4

	4
	It is required by the nationals that the loan scheme facilitates even Post Graduate level students
	1
	2
	3
	4

	5
	Even students in remote areas are able to apply for the loan scheme through technologies like the mobile phone and internet
	1
	2
	3
	4

	6
	There is an increasing number of applications coming in for student loans compared to the previous number of applications 
	1
	2
	3
	4

	7
	Information is continually passed out throughout the country so as to enhance the awareness of the potential beneficiaries of the loan scheme
	1
	2
	3
	4

	
	Deepening Access
	
	
	
	

	1
	There are efforts to ensure that students on the loan schemes attain good grades in the course of their degree programmes.
	1
	2
	3
	4

	2
	The loan scheme programme emphasises certain key goals such as the capacity of the students to be job creators rather than job seekers. 
	1
	2
	3
	4

	3
	The students on the loan scheme are periodically be compared with those on other schemes to asses their academic performance.
	1
	2
	3
	4

	4
	The cut off points for admission on the loan scheme, are set on a competitive basis. 
	1
	2
	3
	4

	5
	On a periodic basis, the loan scheme committee scrutinises the performance of the students who were awarded loans 
	1
	2
	3
	4

	6
	Students on the loan scheme do not the basic academic materials like text books, calculators  
	1
	2
	3
	4

	
	Student Retention
	
	
	
	

	1
	The loan scheme has measures to ensure that students, who are enrolled, do finalise their academic programmes.
	1
	2
	3
	4

	2
	There are measures to give incentives to students who perform well on this student loan scheme. 
	1
	2
	3
	4

	3
	There are penalties for students who don’t pursue their studies to the end after they have been granted the loan scheme
	1
	2
	3
	4

	4
	Student numbers are monitored from time to time  with a view to curb dropping the programme a student is doing on the student loan scheme
	1
	2
	3
	4


Thank you very much for your time
Appendix II:
Academic Research Interview

UGANDA MANAGEMENT INSTITUTE
This interview is intended to facilitate the study on the Contribution of Student Loan Scheme towards Access of Higher Education at Makerere University-Uganda. The study is for academic purposes and is carried out as partial requirement of the award of A Post Graduate Qualification at Uganda Management Institute. As someone who is affiliated with the Higher Education Students’ Financing Board (HESFB). Your responses will be treated with utmost confidentiality. Your input is highly appreciated.
Section A:  Information about the Individual Respondent
A1. Position/ Designation.....………………………………………………………………..

A2. How long have you been affiliated with the HESFB? …………………………………

Section B. 
Please answer these Items as precisely as Possible

B1. 
Are you satisfied with the level of fairness and transparency through which students are selected for funding by the HESFB?
Yes [
]

No [ 
]
B1b. 
If you are not satisfied with level of fairness and transparency in the process through which students are selected for funding by the HESFB, what do you feel should be done to improve fairness and transparency in this student selection process ?................….... …………………………………………………………………………………......................

…………………………………………………………………………………......................

B2. 
Do you feel the loan scheme for the students in Uganda is sustainable or will be running even in 10 years time? 
Yes [
]

No [ 
]
B2b.
If you feel the loan scheme for the students is not sustainable, what is the reason for your opinion? ………………………………………………………………………………...
…………………………………………………………………………………......................

C1.
Has the HESFB set any measures to ensure that students who acquire the student loan facility stand high chances of finding employment after their studies? 

Yes [
]

No [ 
]

C1b. 
What can be done to ensure that  a greater percentage of the students on the loan scheme are job creators rather than job seekers?...................................................................... ………………………………………………………………………………………………...
.
Thank you very much for your time.
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